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_ABSTRACT
The-Academic Achievement' Project (AAP) was conceived

as a comprehensive plan for the-improvement of the learning
experiences_of students in the public dchools of the District of
Columbia,- _primarily_ in the curriculum areas of reading and
mathematics. A number of programs or components constituted the
framework through which this project was to be implemented. Success
was to be assessed on the basis of reading and math skills
improvement as measured by standardized tests administered at the
beginning and theend of the school year. However, inasmuch as the
AAP itself required the implementation in the schools of the various
components which comprise its structure, an examination of the
implementation of these components became _a basic aspect of the
assessment plan. Two mechanisms were used to collect data for the
assessment of the implementation of the AAP components: (1) the AAP
School Inyettory, and (2) the On-Site Study. The AAP School Inventory
sought information about the status of implementation of the AAP
components at variouS4oints throughout the school year from
primnipals and teachers. The On-Site Study was conceived as an
in-depth examination of the functioning of selected AAP Components in
a_representative sample of 20 D. C. elementary and junior high
schools. Results of, these two mechanisms are presented in detail.
(Author/RC)
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Academic Achievement Project
Assessment Studies

Abstract of the Final Report
1971=72

INTRODUCTION

The Academic Achievement Project was conceived as a comprehensive-
plan for the improvement of the learning experiences of students in the
Public Schools of the District_of Columbia, primarily in the curriculum
areas of reading and mathematics. A number of programs or components
constituted the framework through which this Project was to be-imple-
mented. Success of the Project was to be assessed on the basis of the
improvement in reading skills and mathematics skills of students as
measured by standardized tests administered in the_beginning and at the
end of the school year.

However, inasmuch as the Academic Achievement Project itself re-
quired the implementation in the schools of the various components which
comprise its structure, an examination of the implementation of these
components became a basic aspect of the assessment plan. This assess-
ment plan was developed by the Departments of Research and Evaluation,
was approved by the representative AAP Advisory Assessment Committee,
and became the basis for the assessment. The plan included the follow-

ing:

Assessment Plan

Develop a master list of Academic Achievement Project
components.

2. Establish or consolidate criteria for assessing
implementation of each component.

Determine status of_ present data collection efforts
related to Academic Achievement Project components.

4._ Establish requirements for further data collection so
that all Academic Achievement Project components are
assessed.

5. Allocate additional data collection responsibilities
with reference to components. _

6. Design necessary instruments and collect required data.

7. -Establish a mechanism for collating all data collected.

Analyze, interpret and synthesize results.

9. --..epare final report.



Two mechanisms were used to collect data for the assessment of the

implementation of the AAP components: 1) the AAP School Inventory, and

2) the On-Site Study. The AAP Sthool Inventory sought information about

the status of implementation of the AAP components at various points.

throughout the- school year from principals and teachers. Principals com-

pleted an October 1971 and a June 1972-report on the critical components

of the AAP. They also returned during each month of the school year a

"Monthly Report of Level of Operation of AAP." Teachers completed the

"Reaction of Teachers to Elements of the Academic Achievement Project"

in October 1971. The On-Site Study was conceived as an in-depth exam-

ination of the functioning of selected AAP components in a representative

sample of D. C. elementary and junior high schooli. A team of staff members

of the Departments of aesearch and Evaluation visited the 20 sample schools

- to observe programs and collect data from principals and teachers respon-

sible*for the implementation of AAP components, faculty members, and

students.

This Final Report on the Academic Achievement Project Assessment

Studies-conducted by the Departments of Research and Evaluation is pre-

_sented in two-parts. Part I gives the results of the AAP School Inventory

surveys.- It. ompares the principals' responses to the October 1971 survey

of AAP components with their responses in June 1972, analyzes the pro-

gressive implementation of the AAP components from the principals' monthly

status reports, and reports the teachers' responses to the October 1971

questionnaire about AAP components. Part II of the Final Report presents

the results of the On-Site Study of selected AAP components in 20 sample

schools.



-Titlel

Date:

Target Population:

ABSTRACT

PART I

AAP SCHOOL INVENTORY

Academic Achievement Project Assessment Studies:

Part I, AAP School Inventory

School Year 1971-72

Principals and Teachers of_ All Public Elementary
and Junior High Schools cf the District of Columbia

Nutberi Of Respondents: Elementary Schools (October 126 (June) 1191-_

Junior High Schools- (October) 22 (June)- 27

Eiementary_School Teachers <October) 2,281
-Junior-High Sdhool Teachers (October) 489

Elementary_Sdhool Principals (Monthly, September --
May) -average--119-

Junior High - School Principals (Monthly,_ September
May average_

Elementary School Principals (June) 118

Junior-High_School Principals (June) 27:

Background_ and- Rationale :
_ .

The- Academic Achievement Project was.conceived as a comprehensive
--_plan--for the improvement -of the learning experiences of students in the

- -- Public- Schools of the District of Columbia -- primarily in the curriculum
areas-_of reading and mathematics. Inasmuch as the AAP itself required
the implementation_in_the schools of the various components which comprise
its _structure, an examination of the implementation of these components

-_ became -a -basic aspect of the assessment plan. To determine thestatus
_of_implementation of the AAP components and to provide data on needs

_
assessment of students, an AAP School Inventory instrument was devised.

Summary and Conclusions:

October 1971 reports were received from 126 elementary schools and

22 junior high schools. This number represents 97% and 73%, respectively,

-of all D. C. public elementary and junior high schools. For June 1972,

a total of 119 elementary schools (92%) and 27 junior high schools (90%)

reported.

The findings in this study are based_on data from those schools that
__reported both in October and June, unless otherwise noted. These matched



schools include 116 elementary schools (89%) and 21 junior high schools'}

(70%).

-- Staffing

___The total number of staff members in the matched schools_changed_

_ less-than one percent from October 1971 throughJdne 1972; howtver,

there-were significant changes in the number of classroom teachers

_ia-individualethoola.

An_analysis of the number of regular clajsroom teachers by in-

dividual- elementary schools revealed a gain of six teachers forone4

school-to a loss ofnine teachers for one school. In the junior -high

schools the range was from a gain of two teachers in one school to

a loss of seven teachers in another school.

-The fluctuation in the number of teachers was probably due-to

the-school system's shifting of teachers to equalize expenditures_-

i and also-to the _early,retirement of some teachers_duringthe latter

_part-cif the- school year. It is possible that this fluctuation had

am-effect On some school programs. -

_=-Mobe Teams--

All schools in the matched group reported having mobilization
teams-in October, Half of the-elementary Schools and 38% of the

___junior high schools indicated having supportive teams as well. In_

June- one -of the schools reported no longer having a Reading or Math

MabeJeam, but indicated that there was a supportive teaM:in the

_school, Another school reported injune as no longer having a Math

Mobe Team per -se, but that the Reading Mobe Team served for both:-

_reading_and mathematics. Five additional elementary schools anti-

one additional junior high school reported having a supportive team

in June. -

-Heterogeneous-Grouping

All schools reported in June that their classes had been heterr

-ogeneously organized. The report for the previous October indicated'

:thatfwith_the exception of two schools that made no response, all

schools were heterogeneouSly Organited.

_HomeWbrk Center -

-Approximately 54% of the elementary schools and_49% ofthe--_
junior high schools in the matched groupnraintained a homework center

nduring the school year. The main reason given for no homework center_

was the -lack of volunteers to supervise the center. Other reasons

-given-were that other provision were made, parents'-objections to

students remaining after school. and lack of student participation

and interest.-



By Juae, homework centers were open an average of two hours
_longerper week on both school levels, or an average of 8 hours._
Of-this period, elementary centers were unstaffed for an average
of 1 hour per week, with a range of 12 minutes to 1 hour and 18
-minutes per week.

-The-maximum number of students the centers were_able to
_accommodat4increased on both levels to about 41,in June. However,
the average number of students using the centers on a typical day

- remained constant for the_elementary schools -(22) and dropped_by
two in-the junior high schools (20).

University Liaison -

-As of the October report 95 elementary schools (32 %) of the _

116 in the matched group and 19 junior high schools-(-90%) of the
matched_group of 21 reported having a college-or university program.
By-June_the number of_elementary schools increased to 104 or 90%
ofthe-schools while the junior high school number remained the
same. -_The_number of colleges_or universities associated with an
-individual school_ranged-frorsone to a high of six.

Atotal of twenty-six colleges and universities were listed as
having sone type of liaison program with the schools in June as
compared to nineteen in October. r. C. Teachers College, Federal --

-

CityCollege, Howaid University and George Washington University =
ranked first, second, third and fourth, respectively, in liaison
programs, with the greater number of schools both in October and
in June. American University and Maryland University exchanged
fifth and sixth positions between October and June. Catholic
University remained seventh.

_ The college and university involvement in the schools consisted
of:a large variety of programs and involved many public school-
students and college staff members. TYpes of programs instituted
were:- ---_- -

:_:StudentTeaching Staff Exchange
Tutorial Attendance at Sports Events-
Staff-Development - Administrative InternShip_
CuituralPtograms Observation andParticipation

_-_- Sharing Physical Facilities Counseling
-- Student Social Worker--

In October 244 separate programs were reported; in June this
increased to 407. In October 628 college staff members were involv-
ed; in June this increased to 921.

Although it is difficult to determine the number of students
reached by the various programs, a comparison of the data between
October and June indicates an increase of 243% in the elementary
schools and an increase of 69% in the junior high schools.
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--Tutorial Pfogram

_Forthe elementary school's the October report showed that all
but 7 schools were operating a tutorial program. By June this number
had been reduced to 2 schools because of a lack of tutors. For the _

junior high schools the October report listed all but 4 schools as
operating a program4,but-by_June this had been reduced to only one.
The reason cited was lack of funds.

Principals were_requested to identify the number ofetudents
needing tutorial help and the number of students receiving tutorial
_help. Identification was to be in the areas of reading,-mathematics
and other. The matched data indicated that in the 116 elementary
schools for the curriculum areas noted approximately 11,000 students
were-being tutored both in October and June. For the 21 junior high
schools the number of students receiving tutoring was 2,800 in_October
and_2,500 in June. It should be'noted that these...figures do not -re-

present different students necessarily inasmuch as it is quite -pos-
sible that the same student may have been tutored in more thanone
-Stbject. =- - --

_

From the data collected it was_possible_to compute the number_
of students identifiedas needing tutorial help but not receiving
such service, Converted to a percentage-this data provides a_measure
of the discrepancy between student need and services available. For
_the_elementary schools this discrepancy factor_was somewhatunder_
507.Jor both October and June; while for the junior high schools it
ves____Well_over_50% for both periods.

Principals were asked to give reasons for discrepancies betWeen
_pupils needing and_receiving tutorial services. The main reason
cited by the 67- elementary schools and 14 junior high schools show-_
ing a.discrepancywas the -lack of tutors for the large numbers of
Children needing service. flr.

Data analyzed from all the schools reporting revealed that over
:90% of the elementary schools and over 801. ot the-junior high schools
had a tutorial program. The number of students being tucored in the
elementary schools was 8,512 in October_ and 11,247 in June, whereas
in the junior high schools there were 2,554 students being tutored
iwOctober and 3,614 students being tutored in June.

Individualized Instruction - _

In addition to the tutorial service the elementary schools re-
.-

ported that 13,645 students received individualized instruction in
October and 18,803 in June. For the junior high schools the numbers
were 1,628.in October and 3,968 in June. This instruction was mainly
An the areas of reading and mathematics and was provided by reading
specialists, counselors, MIND teachers and paid paraprofessionals.

-6j3



Testing Program -

The AAP School Inventory for October summarized the schools
responses to questions relating to the city-wide standardized test-
ing program and the Inventory for June did the same for the criterion-
referenced testing program. The standardized tests were reported
administered by all 116 elementary schools and all 21 junior high
schools in the study. The vast majority of schools reported no
administrative difficulties. However, certain difficulties were re-
ported by subgroupings of schools and are summarized beim.-
number of elementary schools citing a particular difficu 3 ',-

dicated by the numbers in parentheses, whereas junior hign bctools
are indicated by the underlined numbers.

Note that the difficulties are listed in the order of those
most frequently mentioned.

late availability of test results (15) 2

difficulties in getting parents to school to discuss results (13) 1

lack of test administration-knowledge and skill of some teachers (7) 2
difficulties with interpretation of test results (8) 1

Ishortage of monitors and proctorS (5)- 1-

teachers' unwillingness-to make profiles (4)

lack of_knowledge of some teachers, in profiling and item analysis_(3) 1

r_ dissatisfaction with use of large city norms (3)

The criterion-referenced test was reported administered by 115
of 116 elementary schools and 10 of the 21 junior high schools in

the study. The vast majority reported no administrative difficulties.
Difficulties reported by subgroupings of schools are summarized below:

late availability of test results (12) 1

dissatisfaction.with selection of text references (10)

need for more staff development in administration and use of
criterion-referenced test (6)-3

late receipt of manuals and materials (4)

lack of understanding as to objectives of testing program (2)' 2

complicated test results (4)

criticism that test was invalid as a measure of performance levels (2) 1

lack of proctors (2)
discrepancies between test results and teacher assessment (2)

on-Instructional 8upport -

All schools in the matched group reported that many students re-
_

ceived non-instructional support during the school year. However, some

schools indicated that all students identified as needing a service did

not receive service. Eighteen elementary schools cited a discrepancy

in the number of students needing breakfast and the number being served.
The main reasons cited were that students did not report for breakfast,=

and students received breakfast at home. Four elementary schools and

four junior high schools citing a discrepancy in the lunch program

stat that this was due to the failure of some parents to gitbmit appli-



cations and to thJ preference of some students to buy food from
neighborhood vendors. Seventeen elementary schools and seven junior
high schools stated that their clothing service was hampered by the
lack of needed sizes and types of clothes at their disposal. Also,
it was stated that many students refuse to accept clothing because
of self-pride and/or because the styles are not comparable to those
worn by their peer group. The far greater discrepancies cited by
57% of the elementary schools and 81% of the junior high schools
were in the area of health services. These discrepancies resulted
mainly from the failure of parents and pupils to keep appointments,
the great difficulty in obtaining needed dental service, the long
waiting lists resulting in future appointments, the need for more
doctors and nurses, and the need for transportation service.

Seventeen of the elementary schools (15%) and one junior high
school showed no discrepancy between students identified as needing
any service and students receiving services.

Minimum Floors -

Principals were asked in October and June to-report the number
of teachers using "Sequential Inventory of Reading Skills and "Sped.,
fic Objectives for Pupil Performance in Mathematics" for the develop.!
meat of diagnostic methods, the diagnosis of individual students,
thOdevelopment of prescriptive materials, as a basis of classroom

_ instruction, as a basis of contacts with tutors, and in communication
with parents.

In June principals reported that on the average approximately
75% of the elementary school teachers were using the minimum floors
in the various instructional modes described above; while junior
high school principals reported that approximately 37% of their
teachers were using them. Comparison of the June report with the
October report showed an increase of usage for both elementary and
junior high school teachers of about 7 to 11 percent. Since the
minimum floors represent reading and mathematics curriculum materials,
it was to be expected that the junior high schools would show a
lesser percentage of usage than do the elementary schools.

Staff Development -

The Superintendent's May Fifth Report describes the need for
a comprehensive program of staff development geared to meet the
specific needs of school personnel. The School Inventory was used
to obtain from principals the number and type of staff development
_activities implemented in the schools for teachers, parents and
tutors.

Although the data collected in this portion of the report may
be somewhat limited in its reliability, it is quite useful in des,-
cribing the magnitude and scope ofthe_local school staff develop-
mentment programs.



This data indicated that approximately 5,000 staff development
-activities were reported in the elementary schools. The degree of

participation by teachers, parents and tutors is reported in "man

hours.." Man hours were computed by multiplying the number of paiti-
cipants (teachers, parents and tutors) in each type of activity by

the number of hours the activity was held.] On this basis, there were
approximately 390,000 teacher man-hours, 35,000 parent man-hours,

and 80,000 tutor man-hours of staff development involvement reported
for the school year 1971-72.

In the junior high schools the data indicated that there were
approximately 580 staff development activities reported accounting
for 95,000 teacher man-hours, 8,000 parent man-hours and 25,000_ tutor

man-hours.

A large variety of activities were described in the report.
These included workshops, faculty meetings, demonstrations, grade
level meetings, mobe team meetings, planning sessions, seminars,
mini-courses, meetings with consultants and special uses for released

time. Some principals included summer preparatory activities such

as the Summer Leadership Training Institute. The majority of the

activities was on-site in the form of classroom demonstrations, school
meetings and workshops. Central office supervisory personnel worked
effectively through Mobe Teams to bring staff development activities

into the schools. -

Of the_total amount_of_man hours reported in staff deVelopment
in the elementary schools 77% was spent by teachers,'16% by tutors

and -7 % -by parents. In the junior high schools 74% was spent_by
teachers, 20% by tutors and 6% by parents.

The major portion of the staff development time was devoted to

reading related activities.

On the basis of these reports there can be little doubt that
there was an exceptionally large number of staff development acti-

vities in the schools this year.

Monthly Level of Operation -

On the basis of the reports submitted by principals each month,
-there has been a steady positive progression of level of operation for .

all components on an annual basis; or schools maintained their.
initial high level of operation. According to the May reportof
the_elementary schools on the average, all components were "fully
operational" with the exception of University Liaison and Homework
Center which were "almost fully operational." The May report of

the- high schools, on the average, reveals that all components
were "fully operational" with the exception of the Tutorial Program,
parental and Community Involvement, University Liaison, and Homework

Center which were "almost fully operational."

.916



October Teacher Survey -

Of the 2,281 elementary school teachers and 489.junior high

school teachers, 63%-and 58% respectively, felt by October, 1971

that they were kept fully knowledgeable concerning the purposes
and procedures of AAP "most of the time", or "always." As of-

October the elementary school teachers had-referred 7,563 students

for tutoring; and the junior high school teachers had referred

1,573 students. Eighty-one percent of the elementary school group

reported using minimum floors for the individualized instruction
in reading at least "most of the time"; and similarly 79% used

minimum floors in mathematics. For the junior high school teachers
for whom it was appropriate, the minimum floors in reading were
applied by more than 40% of them "most of the time"; and similarly

33% used the minimum floors in mathematics. Diagnostic testing

- was reported used at least "sometimes" by '90% of the elementary

school_ teachers and 81% of the junior high school teachers. The

belief that heterogeneous grouping is conducive to effective teach-

_
-,ing and learning, at least "sometimes" was attested to by 70%-cif

the:elementary school teachers and 59% of the junior high school

teachers.-

-Principals' Survey --

-Each of the 14 components listed on the principals' survey
received the support of at least half of the 118 elementary school
principals and 2_7 junior high school principals as being educationally

beneficial in achieving a more desirable- program for students during

the school year. The five programs receiving_the least support

from both groups were University Liaison, Parental and COMmunity

Involvement, On-Instructional Supports, Homework Center, and

heterogeneous Grouping. in rating the most beneficial of the

fourteen components', elementary school principals rated the top

three as Staff Development, Use of "Sequential Inventory of Reading

- Skills", and Operation of Reading Mobe Team, while junior high
school principals -rated the top three as Staff Development, Operation

of Reading Mobe Team, and Operation of Math Mobe Team.

iole7



ABSTRACT

PART II

ON-SITE STUDY

Title: Academic Achievement Project Assessment Studies:
Part II, On-Site Study

Date: School Year 1971-1972

"Target AAP Components:

The following AAP component programs were included
in the On-Site_Study:_

Reading Mobe Team_
Math Mobe Team--
Tutorial- Program

Homework Center

University Liaison
Food-Service
Health Services
Clothing Services

Sample-.schools 1

The stratified random sample of all-the elementary and junior
high schools in the D. C. public school system included the
following schools:_

Elementary Junior High

Birney Murch Browne

Davis Truesdell Douglass-

-= Gage ltabody Garnet-Patterson

Hyde Takoma_ Paul

Leckie Van Ness

Merritt Watkins

Meyer Webb

Monroe Wilson

Background and Rationale:

The Academic Achievement Project committed the resources of the Public
Schools of the District of Columbia to raising the academic achievement
levels of.students by focusing the efforts of all school personnel on the

development of students' reading and math skills. The AAP had twelve

fundamental aspects with programmatic implications for the schools: tutor-

ial program, use of minimum floors, operation of reading and math mobili-
zation teams, staff development program, testing program, non-instructional
supports, heterogeneous grouping, parental and community involvement,
university liaison, instructional materials and guides, supervision, and

homework center.

-1118



TheMn-Site Study is one piece of the assessment of the AAP, the
plan for which was developed by the Departments of Research and Evalu-
_ation in conjunction with the Academic Achievement Project Advisory
Assessment Committee. The purpose of the On-Site Study was to observe
operations and to gather information that would describe the responses
of the local school personnel to the process of implementing specific
selected components of the Academic Achievement Project.

-On-Site Study Procedures:

The On-Site Study Team, composed 13f staff members of the Departments-
of Research and Evaluation, visited each of the 20 sample schools to
observeselected AAP component programs and collect data from principals
-and teachers responsible for the implementation of these programs,
faculty members, and selected students.

Summary and Conclusions:

Reading Mobilization Team

A Reading Mobe Team was operational in each of the 20 On-Site Study

sample schools. In these 20 schools only three Mobe 'team leaders were
released from the classroom full time, while six others could get some
release time by rearranging their regular duty schedule. To compensate

for the lack of release time, teachers in all of the schools used their
planning time and lunch time and after school hours to complete duties
related to the Mobe Team operations. To fulfill the general Mobe Team
objective of assisting teachers to develop their skills in reeding in-
struction (new teaching techniques, student assessment, teaching aids,
individualization of instruction), Mobe Teams at the sample schools had
introduced innovative teaching techniques and materials. Building teach-

ers were assisted through workshops, demonstrations during departmental
meetings, faculty meetings, grade level meetings and through staff de-
velopment days. Team leaders thought that the teachers in their schools
had been receptive to the Team activities and satisfied with the Team's
performance.- In general, the leader thought informal and formal con-
tact between teachers had been facilitated by the operation of the Read-

ing Mobe Team.

The teachers participating in the teacher survey that was a part of
the On -Site Study confirmed that the Reading Mobe Teams were operational

"to a considerable extent" in their schools. The elementary teachers in-

dicated that they had "considerable" contact with the Reading Mobe Team
while the junior high teachers responded that they had only "slight" con-

tact with the Mobe Team. This reflects the way in which the mobilization
of instructional resources was effected: elementary school Teams worked

with all teachers in the building, while junior high Team functioned pri-
marily within the English Department.

Two-thirds of the elementary students and about half of the junior
students responding to the Student Form said they had been told their
results on city-wide standardized tests given in September 1971, and said

that they re keeping graphs or charts of their academic progre . This

-121.9



suggests that Mobe Team activities were affecting the classroom experiences

of children. More than 60 percent of those elementary and junior high

students who reported keeping progress records said they thought that they

were helped by this activity. This, in turn, suggests the Mobe Team acti-

vities were affecting student performance.

Math Mobilization Team

A Math Mobe Team functioned at each of the 20 schools in the On-Site

Study sample. No school had a full time released Team chairman, so teachers

had-to use planning time and lunch time and after school time for Mobe Team

_operations. With the help of the Mathematics Department of the Division

of Instruction and the pyramidal structure developed for the dissemination

of information, there was a steady flow of new information about innovative

math teaching techniques and materials into the schools. Ideas gathered

at monthly Math Department sponsored workshops were passed on to Mobe Team

members who shared -their ideas with their grade level teachers. Workshops,

faculty meetings, written communication and informal contacts among teachers

were - additional mediums for transferring information directed toward the
objective of upgrading mathematics instruction and thus students' math skills

achievement. The problems connected with the implementation of this cot--
ponent_centered around -the lack of time available for carrying out the Mobe

-Team duties.

--Elementary and junior -high teachers responding to the Faculty Question -_

-noire rated the operation level of the_Math Mobe Team slightly lower than

that of -the Reading Mobe Team. While the elementary teachers said they

had had "considerable" contact with the Math Mobe Team, the junior high

teachers said their contact had been only "slight." Again, the junior high

TMathigobe Team functioned primarily within the Math Department of the school

while the activities of the elementary school Team were directed at the_

-_entire faculty.

Tutorial Program

All of the schools surveyed (19 in this case) had operational tutor-

ial programs. Usually, more than one staff member was involved in the
administratlon of this program: usually both a counselor and a reading

specialist.- Recruitment and counseling of tutors fell to the counselor,
while selection of tutees and training of tutors fell to the reading and/

or math specialist. Parents were the individuals most frequently called

upon as tutors (14 schools). The remaining schools in the sample and those

using parent tutors, also had university students, high school students,

peer tutors and a few professional persons involved in tutorial

programs in the sample schools. Tutorial programs at all sample schools

served children performing below grade level. Generally the tutoring

focused on the development of reading or math skills of individuals or

,small groups. Half the sample schools had fewer than 50 children involved

in the tutoring program; three had more than 150 pupils involved. About

two-thirds of the sample schools said they would involve more children in

the tutorial program if they had more tutors. The problems cited by tutor-

ial progr directors included a lack of financial resources for the



program, difficulty in recruiting and retaining tutors, and the lack of

space for tutoring sessions. On the basis of formal and informal feed-

back about the program, directors said students had improved attitudes,

attendance, and reading and math skills. They said teachers supported

the program and noted parents had cooperated with the tutorial program,

especially by offering their services as tutors.

Both the elementary and junior high teachers completing the teacher

questionnaire gave the tutorial program a high overall rating. Both

groups gave the highest- rating to the statements: "The program is oper-

ational -in your school," and "The program promotes students' participation

in the learning process."

The responses of the students supported the notion that the tutor-

ing-programs were very active at the sample schools, and suggested that

there was more tutoring going on in the elementary than in the junior

high schools. Forty-nine percent of the elementary and 35 percent of the

junior high students responding said they had received tutoring and 83

percent and 60 percent of these, respectively, said they thought that the

tutoring had helped them. -. More than half the student respondents said

they knew someone who was being tutored or was tutoring.

Homework Centers

-- Homework Centers organized as places where students could go after-

school -for supervised study and assistance operated in only 7 of the 20

aampla-schools. In addition to offering supervised study and assistance,

one junior high center allowed students to make up course deficiencies with

satisfactory completion of Homework Center courses. At least one staff

member-in-each of these operating centers received compensation foi his

-- time in the center, either as -part of his regular working hours, or as__

additional-pay for hours beyond the regular work day. All but one Center

served no more than 30 pupils per day, according to the Centerdirectors.

One-Center, a junior high center had about 60 students attending the

-center each day. The operating centers had no particular problems; but

they had overcome staffing difficulties. Director's reported that-the=

children attending the Centers had profited from the program. Of those

schools_ that had no Homework Center when the On-Site study was conducted,

- 4 -were planning to open Centers soon, 7 reported alternative programs at

-_the school or in the neighborhood, and one claimed the children had-adequate-

-facilities for study at home. Only one sample school indicated no-plans

fOr a Center.

The Faculty Questionnaire results suggest that the Homework Center

program was less effective than the other AAP components in aiding chil-

dren ih-the academic skills development.

:Results of the Student Form survey showed that 98 percent of both the

elementary and junior high school students reported that they could do

homework at home. One-thin:1_0f_ the sixth graders and almost two thirds

- of the junior high school students reported that they knew there was a

Homework Center in their school, but fewer than half acknowledged they



actually used it. About one-third of both groups reported knowing there
was a Homework Center in the neighborhood, but fewer than half reportel
using it. These findings support those from the Interview Schedule and
from the Faculty Questionnaire.

University Liaison

Nineteen of the 20 sample schools had university Liaison programs
involving a total of 14 area universities and colleges and 46 programs.
Approximately half of these were programs involving training of student
teachers. Other programs included direct assistance to school staff from
university personnel, staff development activities directed by university
personnel, and special projects organized by university personnel. School
teachers working with university student teachers could take university
course's free of charge in reciprocation for their service to the student
teachers.

Results of the Faculty Questionnaire revealed that while teachers
thought the university liaison programs valuable "to a considerable ex-
tent," they thought them less valuable than other AAP component programs.
of the students surveyed, 45 percent of the elementary and 35 percent of
the junior high students reported that they were aware of a college or
university prcigram in their schools. It does appear, however, that the
way university liaison programs are now structured, they provide a
greater-service for the university than for the school in which they,
operate.

Health Services Program

While a Health Services Program usually directed by the school
counselor operated in each of the 20 schools in the sample study, few
schools-had the services of physicians. The-schools' chief task was to
identify children needing medical care and then to refer them to appro-
priate medical facilities in the city. Provision of transportation_to
care facilities presented a problem. According to the .responses to the
Faculty Questionnaire, the Health Services Program was helping children
in their academic work and getting support from the community.

Food Services Program

Eacn of the 20 sample schools had a free lunch program. Breakfast
programs were operated in 14 of the 16 elementary schools in the sample,
but none of the junior highs had breakfast programs. The On-Site study
indicateilthat lunches were available to all children identified as need-
ing lunch. Responses to the Faculty Questionnaire indicated that teachers
thought the food program was the most effective of the noninstructional
support programs.

Clothing ServiCes Program

All one of the 20 sample schools operated a clothing seLvice for
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its students, and fifteen made the service available to students' families.
Usually coordinated by the school counselor, the clothing service served
from 9 to 200 students in the sample schools. Children identified as be-
ing in need of clothing could get clothes from the school or a variety of
other sources, such as Savoy, Perry, the D. C. PTA Shoe Fund and so on.
Problems associated with the implementation of this component included:
lack of money for purchasing new underwear, providing needed sizes of
clothes, providing transportation of students and their parents to Cloth-
ing Centers located around the city. Directors reported that they thought
the children served with clothes became more receptive in classes, improv-
ed their attendance, and tried harder.

The results of the Faculty Questionnaire indicated that the teachers
viewed the clothing service as an important adjunct of the academic program.

Sumttry

All the observed AAP components, but one, were operational to a great
extent in the sample schools. Administrators and_teachers had mobilized_
theresources of their buildings in a serious_effort to improve the academic

__achievement of the children in the school. Reading and Math Mobe Teams
:functioned_to bring new information about teaching_ techniques to the teach-
ers. Tutorial programs assisted teachers in individualizing instruction

_for the very_weak students. The university liaison programs, while not_
as:visible:to the teachers and their students, used the sample schools_as
laboratories for student_ teachers and many other projects. The non!.-

instructional support programs--health, food, clothing--attempted to im-_
prove the learning environment of each child. Of the components included
in the On-Site Study, only the Homework Center program met with minimal
_success, Constituted as a place to do homework with assistance from adults,
Centers were operational in only one-third of the sample schools.



RECOMMENDATIONS

On the basis of the findings from the AAP School Inventory and the
On-Site Study the following recommendations are made for the continuing
support-of the AAP component programs:

Reading Mobe Teams=

1. The Mobe Teams should be continued as an integral part
of the instructional program.

2. Methods used by some schools for providing released time
for team leaders should be studied for possible adoption
by other schools.

. More study might be done on the effectiveness of a
combined Reading and Math Mobe Team in regards to
staffing and released time.

-Math Mobe Teams

1. Consideration should be given to a full-time Math Mobe
Team chairman. (Release Time)

2. More equipment and materials should be made available
for the team.

Homework-Centers

1. Alternative after-school programs designed to reinforce
math and reading skills should be considered in the
elementary school context. For example, the enrichment
program alternative transcends the classroom environment
while offering students a chance to apply reading and
math skills to activities of their choice, such as cook-
ing, photography and woodwork.

2. If Homework Centers are to be continued, funds should be
made available- to support them, to compensate personnel
who assume responsibilities for organizing and operating
the program, and to provide for materials and equipment.

3. School personnel should be encouraged to develop channels
of communication, coordination, and cooperation with
neighborhood after-school programs involving the instruc-
tion of the school's students.

-yr
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4. Students in the "Student Survey" stated overwhelmingly
(98%) that they could do their homework at home. This

finding should be investigated further to determine
extent of actual need for Homework Centers.

Tutorial Program

1. A central office could assist the tutorial programs in

the recruitment and retention of tutors by:

a. Serving as a liaison between schools and sources of
tutors outside the school itself, i.e. by providing

lists of contacts at area universities, government
offices, churches, etc.,

b. Providing resources for periodic follow-up workshops
for tutors who had been on the job for a few months.
In this connection, kits of materials for peer tutor-

ing would be useful.

-2. To facilitate the operation of the tutorial program,
funds should be available to schools upon request for:

a. Transportation of tutors,

b. Stipends for tutors,

c. Materials and equipment for use in the tutorial

program,

d. Training of parent.tutors.

Heterogeneous Grouping

1. Further study is needed to determine kinds of support
and/or types of modification needed in order that
heterogeneous grouping have greater impact and recogni-

tion.

Testing Program

1. The school system must provide resources for testing as

a part of the instructional program. Emphasis must be

given to:

a. Involving students in the interpretation and

use of test results.

b. Provide in-service training of teachers in test

administration.

c. Make testing instruments more readily available for

use in training and administration.

d. Provide in-service training in the use of test results.
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University Liaison

1. To continue the current momentum of university liaison activity,

a communication network should be established through which

programming ideas, auxillary resources, and solutions to problems

can be explored, shared, and disseminated to schools.

2. Since the schools are being used as field training stations,

central administration should request that institutions con-

tribute supplies if a need is created by the extra demand

made'on school resources and that a framework be established

through which the concerns, needs, and suggestions of the schools

can be considered to provide relevant and quality training.

3. Following the examples cited in this report, institutions should

_continue to examine their resources to permit more imaginative

utilization of their facilities by the school community, parti-

cularly students and parents. Such experiences, as does improv-

ing methods in the classroom, motivate and contribute to improved

student performance.

4. _Since there is a continuing need to update and examine current

_
educational practices,_ resources of area institutions should=

-be more fully utilized for in-service training and staff develop-_-

ment.

5. Strong institutional support from Central Administration should

be provided in the form of transportation funds for University

tutors.

Food Services

It is recommended that lunches be provided students on an entitle-

ment basis as part of the regular educational service in the same manner

as students receive textbooks, schoolhouse facilities and faculty services.

It is also recommended that breakfast be available in all schools

in which there is a need.

This is recommended for the following reasons:

1. The lunch program would be regularized for all children- -

both the economically deprived and others.

2.. From the point of view of the faculty and administration

the food program would become an intrinsic part of the on-

going educational program rather than a marginal operation

seen as a duty beyond regular requirements.

3._ AAP guidelines suggest that providing food services is a

recognized supportive educational service.

Z6
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4. Present cumbersome certification procedures to establish
economic need sometimes create antagonisms in the family
group, including both parent and student (particularly
junior high school ages- -and generate clerical and
administrative tasks.

Health Services

1. It is strongly recommended that continued consultation
between school and health authorities be encouraged to
promote the health services programs in the schools._

2. It is strongly recommended that steps be taken to improve
communication at all levels between the school authorities
and the health authorities so that improved coordination-
will result in more effective delivery of health services
to school children.

3. Central Administration should insure that school admin-
istrators clearly understand Health Department policies
regarding the provision of health services in the schools.

Consideration should be given to guaranteeing the services
Of a Health Aide in each school.

-Clothing_ Services

_ 1,-_It is recommended that all Title_I schools and regular_
schools, having pupil personnel workers_and_other types :

of aides, should use such personnel in a more_responsible
role in the Clothing_Service Program. Counselors_ would

_continue to be involved but not have the_complete responsi-
bility for the program.

2. It is recommended that Central Administration specify a
list of suggested activities to be undertaken within the
local school to support the clothing program; as well as
a complete list of clothing tources_available city-wide.

3. It is recommended that the school no longer assume that
the parent can get transportation to a clothing source,
but thit each school, through cooperation of parents,
teachers, or central administration will put in writing a
plan whereby transportation will be provided in extreme
cases where it is apparent that the family cannot secure
the needed transportation.

4. It is recommended that the need for and the responsibility
for "observation" on the part of principals, counselors,
teachers, and other staff be stated so clearly that such
"observation" will become a continuing and every-day process

that is shared by all of the above-named personnel.

-24-
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INTRODUCTION

Background and Rationale

The Academic Achievement Project was conceived as a comprehen-
sive plan for the improvement of the learning experiences of students
in the Public Schools of the District of Columbia--primarily in the
curriculum areas of reading and mathematics. A number of programs

or components constii...ited the framework through which this Project

was to be implemented. Success of the Project was to be assessed on
the basis of the improvement in reading skills and mathematics skills
of students as measured by standardized tests administered in-the
beginning and at the end of the school year.

Purpose of Study

However, inasmuch as the Academic Achievement Project itself
_required the impleMentation in the schools of the various components
which comprise its structure, an examination of the implementation_of
ithese components became a basic aspect of the assessment plan,_ :To
determine the status of implementation of the AAP components- and -to
provide data on needs assessment of students, an AAP School Inventory

instrument was devised. The original instrument was developed_by Dr.

Donald Linkowski of the George Washington University and was studied
and_reviewed over a three month period by three different groups: a

special committee of principals, a sub-committee of the Summer_Leader-

= ship Institute, and the advisory Assessment Committee of the AAP.

A significant use of the data collected through the return of
this instrument was the feedback of specific information to program
officers responsible for the implementation of the AAP. A duplicate

copy of each Principal's Inventory was sent to that Principal's

Operating Assistant Superintendent. Compilations of data responses

by specific schools for each component were returned to component
directors for their information. These included reports to directors

of Tutorial Program, Homework Centers, University Liaison, and Non-

Instructional Supports. Additionally, compilation summary reports
in the area of testing, and Reading and Mathematics Mobilization Teams
were distributed to the responsible administrative program officers.

Components

Data on the following AAP Components are presented. The status
of implementation of some of the components is discussed to a greater
degree than that of others.

Mobilization Teams
Heterogeneous Grouping
Homework Centers
Un4,,ersity Liaison
MI- num Floors

Supervision

-124

Tutorial Program
Individualized Instruction
Testing Program
Non-Instructional Supports
Staff Development

Instructional Materials and Guides



PROCEDURES

Sample

It was the plan Of the assessment design to collect data relative
to the status of implementation of AAP components and data on needs
assessment of students from all District of Columbia Public elementary
and junior high schools, and from all elementary and junior high schools
principals and teachers. However, the number responding is as follows:

Elementary School:, (October) 126 (Jund) 119
Junior High Schools (October) 22 (June) 27
Elementary School Teachers (October) 2,281
Junior High School Teachers (October) 489
Elementary School Principals (Monthly, Sept.-May) average 119
Junior High School Principals (Monthly, Sept.-May) average 24
Elementary School Principals (June) 118
Junior High School Principals (June) 27

Collection And Analysis of Data

. A several page AAP School Inventory was sent out to all the
elementary and junior high schools in October and again in May, (see
Appendix C). The purpose of this instrument was to collect data
associated with the implementation of criticaLAAP components. .The
data from the two reports gave the status of implementation of AAP
components and student needs in the beginning of the school year and
at the end of the school year. A comparison of the data on the two
reports reflected changes and/or improvements during the year. For
the purpose of comparing data only data from those schools (116
elementary (89%) and 21 Junior High Schools 70%) reporting in October
and in June were used except where noted.

A single page "Monthly Report of Level of Operation of AAP"
Was sent to all principals in September and each succeeding month
thereafter thru May (See Appendix D). This data was returned by a
monthly average of 92% of the elementary school principals and 80%
of the junior high school principals. Compilations of data responses
was disseminated to the Superintendent's Office, The Division of
Instructional Services, Principals' Operating Assista%t Superintendents,
and to the directors of Tutorial Program, Homework Centers, University
Liaison, and Non-Instructional Support (See Appendix B). Additionally,
compilation summary reports in the area of testing, and Reading and
Mathematics Mobilization Teams were distributed to the responsible
administrative program officers.

A separate "reaction form for teachers was sent out to all
teachers, elementary and junior high, in October (See Appendix E).
Teacher responses were compiled and presented in percentages for the
reaction to each of 33 items.

Also included in the June AAP Inventory was a single page (Section
I, Component Assessment) consisting of a list of 14 AAP components.
Principals were asked to check the components they judged t have been
educ tonally beneficial for the year and to rate the three ..tost

beneficial components.
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Delimitations

I. Less than one hundred percent response was received on all re-
ports throughout the year.

2. Matched data from which the October-June results are based are
from 116 elementary schools (89%) and 21 junior high schools (70%).

3. The degree to which there were errors in reporting and/or
duplication in reporting due to the difficulty of completing the
instruments and the lack of understanding of the directions are
not known and accounted for.

.
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PRESENTATION AND ANALYSIS OF DATA

A. October and June School Reports

October Inventories were received from 126 elementary schools

(97%) and 22 junior high schools (73%). June Inventories- were -re-

ceived from 119 elementary schools (92%) and 27 junior high schools

(90%). One of the purposes of the October-June survey was to analyze

the data collected at the beginning of the school year and at the end

of the school year and make comparisons in order to assess the pro-

gress and/or changes in the status of AAP in the schools throughout

the school year. Therefore, for this purpose it became necessary to

use the data from only those 116 elementary schools (89%) and 21

junior high schools (70%) that returned both the October Inventory

and the June Inventory. Any data in this section of the report not

based on the matched sample (116 elementary schools, 21 junior high

schools) data will be so noted.

1. Staffing:

The total number of staff members in the elementary and junior

high schools changed less than one percent from October to June.

This fraction of one percent of change was probably due to the early

retirement of some teachers during the latter part of the school year.

There was a significant change in the total number of class-

room teachers in individual schools during the year.

_Ananalysis of -the numbeeof regular classroom teachers by

individual elementary schools revealed a gain of six teachers for

-one:school to a loss of nine teachers for another school between

:October and,June. ,For the junior high schools the range was from

a gain of two teachers in one school to a loss of seven teachers in

another school during the same period of time.

The fluctuation in the number of regular classroom teachers was

probably due mainly to the school system's shifting of teachers to

equalize expenditures as well as the early retirement of some teachers

during the latter part of the school year.

2. Mobilization Teams:

Superintendent's Circular No. 49, dated September 18, 1970

describes. procedures for the establishment of reading and mathematics

mobilization teams in each elementary and junior high school.. Func-

tions-of these teams include leadership in planning and implementa-

tion of developmental mathematics and reading programs surveying of

instructional materials in building, guiding faculty members in use

of instructional strategies, support of teachers in the instruc-

tional operations and the organizational vehicle through which intra

and intergroup interaction for purposes of sharing promising in-

structional practices takes place.
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The followingtable reports the organization of Reading and
Math Mobe Teams and supportive teams in the 116 elementary schools
and 21 junior high schools for the beginning and the end of the

school year 1971-72.

Included on supportive teams were special teachers, department
chairman, grade level representatives, principals and assistant
principals, personnel from the Departments of Supervision and In-
struction and Reading and Mathematics, educational aides, health
services personnel, parents, students, pupil personnel teams and

other special consultants. Membership of the teams ranged in
number from one to two members to five or six members each.

Table

The Organization of Mobilization Teams In The D.C. Public

Schools For October and June of School Year 1971,72-

. - '

Number Responding
October June

Yes No Tot -al Yes No Total

Elementary Schools:
-Have a Reading Mobe Team 116 -116 115 1 =116

Have a Math Mobe Team 116 116 114 2 116

-Have a Supportive Team 58 58 116 63 53 116

Junior High Schools:
Have a Reading Mobe Team 21 21 21 21

Have a Math Mobe Team 21 21 21 21

Have a Supportive Team 8 13 21 9 12 21

All schools reported having mobilization teams in October,

while 50% of the elementary schools and 387 of the junior higiLschools

indicated having supportive teams as well.

In June one of the elementary schools reported no longer having

a Reading or Math Mobe Team, but indicated that there was a support-

ive team in the school. Another elementary school reported in June

as no longer having a Math Mobe Team per se, but that the Reading

Mobe Team served for both reading and mathematics. Five additional

elementary schools and one additional junior high school reported

having a supportive team in June.

It is noted in the On-Site Study that some schools tended to have

one mobe team functioning in the areas, of reading and mathematics.
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3. Heterogeneous Grouping:

The Superintendent in his May Fifth Report to the Board and
through a subsequent circular to the field established the school
system's commitment to the policy of heterogeneous grouping of
students in classes. The procedure for organizing classes was
stated as follows:

That the grouping of children for September 1971 be
based primarily on performance on the reading tests
administered in May, 1971.

That classes in given grades in a school be over-
lapping in terms of the range of abilities in each.

That the specifically described procedure for such
grouping be followed.

Section C of the AAP School Inventory requested principals to
respond to the following questions.

"Are the classes in your building heterogeneously grouped?"
Yes No

"If not, please indicate why not?"

The table below is a summary of the responses to the above
questions on the matched October and June reports.

Table II

Heterogeneous Grouping of Classes in Elementary
and Junior High Schools in October 1971 and June 1972

Classes organized

Number of Schools

Elementary Junior High

October June October June

heterogeneously 115 116 20 21

Classes not organized
heterogeneously 0 0 0 0

No response 1 1

Total 116 116 21 21

All schools making a response to the question indicated that
cL es in their building were heterogeneously grouped th Jghout
the school year 1971-72.

-6-
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4. Homework Centers:

It was expected that each school determine

students were able to do their homework at home

had no effective place in which to do homework,

arrange to organize a homework center at school

in finding a community homework center to use.

the extent to which
and, where students
that the school
or assist the student

Table III summarizes the responses relative to the status

of homework centers in the schools in the sample at the beginning

and at the end of the school year 1971-72.

Table III

The Status of Homework Centers In The Elementary
And Junior High Schools in October 1971 and June 1972

Items
Elementary Junior High

Oct. June Oct. June

Schools reporting a homework center
Total all schools 60 65 11 : 10

Percent 52% 56% 52% 48%

Hours per week homework center is open
Total all homework centers 362 522 64 81.5

Average per homework center 6 8 5.8 8.2

Hours per week homework center isstaffe
Total all homework centers 347.5 436 59 81.5

Average per homework center 5.8 6.7 5.4 8.2

Hours per week homework center is open
but not staffed

Total all centers 14.5 86 5 0

Average per center .2 1.3 .4

Maximum number of students center can
accommodate at one time

Total all centers 2,222 2;731 434 414

Average per center 37 42 39 41

Average number of students using
center in a typical day

Total all centers 1,318 1,407 220 176

Average per center 22 22 20 18

In October 52% of the elementary and the junior high schools
in the matched sample reported having a homework center and in June
567 and 48% respectively reported having a homework center

-7-
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An analysis of the data from all the elementary schools (126)

and all the junior high schools (22) reporting in October revealed

that 50% of the elementary schools and 55% of the junior high schools

had homework centers. Of the total number of 119 elementary schools

and 27 junior high schools reporting in June the percent having home-

work centers was 56% of the elementary and 48% of the junior high

schools.

Table III reveals that on an average homework centers were open

. approximately six to eight hours a day and accommodated approximately

18 to 22 students a day throughout the year.

0n the October report there were fifty-six elementary schools

and ten junior high schools reporting no homework centers. The

responses made by these schools as to what was needed to get a

center started are shown in the following table.

Table IV

Statement of School Needs In Order'
.

To Implement Homework Centers

Needs Schools Responding

Elementary Junior High Total

Supervisory personnel (paiAl

and/or voluntary) 40 6 46

More time (in planning stage 8 1

Interested pupils 3 3

Facilities 3
Oa 3

Other responses:

No need for a center 7 7

Students are bussed and/or
cannot remain after school 6 6

For the schools reporting no homework center in October, the

main need cited was for personnel to staff the centers. Several

school principals indicated that they had begun a center earlier,

but discontinued it when funding was cut off (extra duty pay for

teachers).

On the June report the schools reporting no homework center

were asked to give reasons why. Fifty-one elementary schools and

eleven junior high schools reported no homework center in June.

The .aasons are shown in Table V. Again it is noted that "le main

problem connected with homework centers is personnel, eiti.Lr paid

or voluntary, or special funding.
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Table V

Reasons For Not Having Homework Centers

Reasons

Schools Responding

Elementary Jr. High Total

Unable to get volunteers to super-
vise cent-4 (no funds) 22 8 30

Provisions at home and/or in

neighborhood 11 1 12

Parents' objections to students
remaining after school _(safety,

other circumstances) 12 12

Tutoring and/or other programs
instead 6 1 7

Not needed 5 5

Lack of student participation,
interest 2 2 4

Lack of facilities 2 2

Most children are bussed 1 1

-Partially-functional during year 1 1
_

5. University Liaison:

The Academic Achievement Project called upon D.C. Schools to

become involved in programs with area universities and colleges in

order to improve the quality of pre and in-service education for

teachers, to establish workshops in curriculum, to establish-a bank

of consultants for both the school system and the colleges, and to

provide supportive services to students.

As of the October report 95 elementary schools (82%) of the 116

in the matched group and 19 junior high schools (90%) of the matched

group of 21 reported having a college or university program. By

June the number of elementary schools increased to 104, or 90% of the

schools, while the junior high school number remained the same. The

number of colleges or universities associated with an individual
school ranged from one to a high of six for one elementary school
with the same ratio applying to junior high schools.

-9-
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In an analysis of all elementary and all junior high schools

reporting for October and June, it is noted that over 90% of them

reported that they had one or more university liaison programs in

their schools.

Table VI lists the universities and colleges with programs
in the public schools as well as the number of schools per college

or university. The colleges and universities are listed in order

of the greatest number of elementary schools served as-of June 1972.

rTz'

-in-
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Table VI

Colleges And Universities With Liaison Programs In The
Elementary And Junior High Schools, School Year 1971-72

College/University

Number of Schools

Elementary Junior High Total

Oct. June Oct. June ,Oct. June

1. D. C. Teachers College 56 56 14 12 70 68

2. Federal City College 33 46 7 13 40 59

3. Howard University 25 35 9 9 34 44

4. George Washington University
. .

21 22 6 5 27 27

5. American University 7 22 3 3 10 25

6. Maryland University 19 22 1 1 20 23

7. Catholic University 7 9 1 2 8 11

8. Bowie State 6 7 0 1 6 8

9. Washington Technical Institute 4 3 3 4 -7

10. Georgetown University 4 4 0 1 4 5

11. California State 3 . 5 0 0 3 5

12. Trinity College 4 3 0 0 4 3

13. Mount Vernon College 1 3 0 0 1 3

14. Dumbarton College 9 2 0 0 9 2

15. University of Colorado 0 2 0 0 0 2

H. University of Massachusetts 3 1 0 0 3 1

17. Antioch College 1 1 0 0 1 1

18. Hawthrone 0 1 0 0 0 1

19. Montgomery College 0 1 0 0 0 1

20. Bennett College 0 1 0 0 0 1

21. COE College (Iowa) 0 1 0 0 0 1

22. Washington School of Psycharity 0 1 0 0 0 1

23. Columbia Union 2 1 0 0 2 1

24. Immaculate College 2 0 0 0 2 0

25. National Cathedral 1 0 0 0 1 0

26. Virginia State 0 0 1 0 1 0
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A total of twenty-six colleges and universities were listed as

having some type of liaison program with the schools in June as op-

posed to nineteen in October. D.C. Teachers College, Federal City

College, Howard University, and George Washington University ranked

first, second, third, and fourth respectively in liaison programs

with the greater number of schools both in October and in June.

American University and Maryland University exchanged "fifth and

sixth positions between October and June. Catholic University re-

mained seventh.

The college and university involvement in the schools consisted

of a variety of programs and involved many public school students and

college staff members. It is difficult to assess in a precise way

the impact of the programs in terms of mere numbers of students

served. Obviously a cultural program or an administrative internship

program.affect students in a different way than a tutoring program.

However, with this in mind,-Table VII and VIII, present data -on types -

of programs and number of students reached by each in October and in

June.

Table VII

Types of College/University Liaison Programs,

Number of Students Reached, and Number of College Staff

Involved In The Elementary Schools In October 1971 and

June 1972

Types of Programs

Number - Students Col. Staff

Oct. June Oct. June Oct. June

1. Student Teaching- 110 177 3,686 9,272 157 262

2. Tutorial 53 73 852 3,142 247 205

3. Staff Development 45 51 473 1,237 87 161

4. Cultural Programs 9 22 585 4,575 31 82

5. Sharing Physical Facilities 9 43 440 945 46 95

6. Staff Exchange 5 6 255 269 36 20

7. Attendance at Sports Events 4 9 56 635 13 27

8. Administrative Internship 2 7 10 283 2 '31

9. Observation and.Participa-
tion - 8 - 1,661 - 17

10. Counseling 7 1 98 10 9 6

11. Student Social Workers - 3 10 - 3

12. Other - 7 155 - 12

Total 244 407 6 455 22 194 628 921
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Table VIII

Types of College/University Liaison Programs,

Number of Students Reached, and Number of College Staff

Involved In the JuniOr High Schools In October 1971 and

June 1972

Types of Programs

Number Students
__

Col. Staff

Oct. June Oct. June Oct. _June

1. Student Teaching 18 32 1,462 4,138 31 60

2, Tutorial 13 18 197 863 10 42

3. Staff Development 3 7 107 385 4 14

4. Cultural Programs 5 11 2,515 3,172 3 7

5. Attendance at Sports Events - 2 40 - 1

6:-Administrative Internship 1 - 1 1,515 1,542 .1 2_,

7. Observation and Participa-
_tion 1 90 - 2

8Counseling 3 5 '293 595 3 11

9. Portal Schools 2 1 907 899 8 5

10. Other - 3 68 - 3

Total 45

_....

81 6 996 11,792 60 147

The total number of college and university programs in the schools

increased by 67% in the elementary schools and 80% in the junior high

schools during the school year 1971-72. However, the number of colleges

and universities increased by only 37%. It is significant to point out

that the number of programs within a particular school sponsored by a

college or university ranged from one to a high of five in each of five

elementary schools and from one to a high of seven in one junior high

school. Howard University led all colleges and universities in having

multiple programs in a particular school.

The number of students reached by the various programs showed an

increase of 243% in the elementary schools and 69% in the junior high

schools from October to June. There was also a significant increase

in the college staff working with the schools.

It is assumed that the increased interaction evidenced between

the colleges and universities and public schools during the school

year was mutually beneficial in the adaption of these institutions to

more effective programs and services to students.

6. Tutorial Program:

The tutorial program is designed to reinforce regular classroom

instruction by offering enrichment and individual attention to students

who have demonstrated need for assistance in reading and mathematics.
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This program utilizes all possible resources including cross-age and

cross-pupil tutoring, community (parent) tutors, senior high school

student tutors, and university student tutors.

The number of elementary and junior high schools with tutorial

programs in October 1971 and in June 1972 are shown in the table below.

Table IX

Tutorial Programs In The Elementary and Junior
High Schools In October 1971 and In June 1972

Schools reporting operating
tutorial programs

Schools reporting no tutorial
programs

Schools not responding to the

questions

Number of-Schools-
Elementary -Junior High

October June October June

109

5

2

114

2

-

17

3

1

20

1

-

Total 116 116 21 21
----.1

Of the 116 elementary schools and 21 junior high schools in the
matched sample 94% and 81% respectively reported having a tutorial program

in October. These percentages increased to 98% of the elementary schools

and 95% of the junior high schools in June.

An analysis of the data from all the elementary and junior high
schools reporting in October and June revealed that over 90% of the
elementary schools and over 80% of tie junior high schools had tutorial

programs for both reports. Also revealed was the fact that 8,512 ele-
mentary students were tutored in October and 11,247 in Jury., whereas

in the junior high schools the number of students tutored were 2,554 in

October and 3,614 in June.

The two elementary schools and one junior high school shown in
Table IX, as not responding to the tutorial question in October reported
having a tutorial program in June. Of-the five_elementary schools re-
porting no program in October only two reported not having one in June.
The reason given by both schools in October and in June was the lack of

tutors. The three junior high schools not having a program in October

47
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reported having one in June. However, another junior high school
reported that it no longer had a tutorial program. The reason cited

was that funds were needed, but not available.

Table X lists the number of students identified as needing and
receiving tutorial help as well as those needing but not receiving
help in specific subject areas, based on the data from the schools in the

the matched sample.
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The totals for all 116 elementary schools and all 21 junior high
schools in the matched group are shown in Table X. However, only 59%
of the elementary schools and 67% of junior high schools in this group
reported a discrepancy between the number of students identified as
needing tutorial help and those receiving tutorial help in October.
The percentages were 58 and 14 respectively in June. It may be
pointed out that the total number of children shown as needing
tutorial help in these schools may not represent a true number in the

sense that it is highly conceivable that the same students counted as
needing help in reading may also be included in the number needing

help in math. In other words the same student could need tutorial
help in reading, math and in other subjects and thus be included in

all three totals. However, it is significant to note that over half

of the students reported as needing help in reading-and math in

October were not receiving help. This number dropped to less than

fifty percent in the elementary schools in June, but remained well

over fifty percent in the-junior high schools.

The 67 elementary schools and 14 junior high schools showing a

discrepancy in June gave the following reasons. The number of schools
citing each reason is notated by the numbers (in parenthesis for ele-
mentary, underlined for junior high) at the end of each statement.

Some schools gave more than one reason.

1. There is a shortage of tutors. (49) 11

2. There is insufficient staff personnel (7) 3

3. There is a lack of para-professional help. (3)

4. There is a lack of funds. 3

5.- There is a lack of materials and facilities. (2) 1

6. Students refuse to remain after school. (2) 1

7. There is a lack of student cooperation. (1) 1

8. There are many pupil absentees. 1

The main reason for the discrepancies in the tutorial program was
the need for, or the lack of tutors for the great numbers of children

needing service. However, as a group the schools were serviced by a

great number of tutors, as attested to by the data presented in Table

XI.
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A total of 6,245 tutors were reported for June, an increase of 56%

over October. This number included 3,579 tutors from sources other

than within the school; however, tutors from within the school comprised

the largest single source of tutors followed by colleges and universities.

The ratios of tutors to students receiving tutorial help in

October were 1 to 3 in the elementary schools and 1 to 9 in the junior

high schools. In June the ratios were 1 to 2 and 1 to 3 respectively.

Whereas the number of junior high school tutors increased the number

of students receiving help decreased from October to June.

The coordinator of the tutorial program in 46% of the elementary

schools was the counselor followed by a teacher (17%), and a reading

specialist and/or reading resource teacher in 10% of the schools.

Eight schools listed joint coordinators. Twenty-four percent of the

junior high schools listed counselors as the tutorial coordinator and

24% listed teachere as -the -:oordinator followed by reading specialists

(14%) and assistant principals (14%).

7. Individualized Instruction:

The tutorial program is intended to supplement the efforts of the

classroom teacher in raising reading and mathematics levels. That -pro-

gram is largely dependent upon the voluntary assistance of parents,

students, former teachers and other persons. However most schools

have as part of their faculties staff members who may be in a

position to provide some form of tutoring: that is, to teach, guide

or instruct on an individual basis (or in very small group instruction)

for a particular purpose. These faculty members usually include the
Reading Specialist, Counselor, Mind Teadher or paid para-professionals.

This individualized instruction is in addition to regular classroom

instruction.

Section E of the AAP School Inventou requested principals to
report the number of students receiving individualized instruction

(or in groups not exceeding three students) from employed school

personnel. Areas of instruction reported included reading, mathematics

and other subjects.

Matched data from the 116 elementary schools and 21 junior high

schools are presented in Table XII.
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The data in Table XII reveal that 38% more elementary students
and 143% more junior high students received individualized instruction
in June than in October, or in the beginning of the school year 1971-72.

In the areas of reading and math, children receiving individualized
instruction from paid paraprofessionals and other paid personnel showed
the greatest increase. For each group the increase in numbers of
children was over 100% in the junior high schools and in the elementary
schools. Other paid personnel included principals, assistant princi-
pals, special teachers, librarians, pupil personnel teams, sight
conservationists, hearing specialists, speech therapists, resource
teachers, and released classroom teachers.

As expected the reading specialist accounted for the greater
number of children receiving individualized instruction in reading,
throughout the school year.

The vast majority of the students receiving individualized
instruction from local professionals were being tutored in the areas
of reading and math in keeping with the goals of AAP.

8. Testing Program:

The October Inventory requested the schools to respond to questions
relating to the city-wide standardized testing program. The June
report requested similar information relative to the administering of
the California Test Bureau criterion-referenced test.

The schools were asked to indicate areas of difficulty in the
testing program, if any, and to explain the nature of the difficulty.

The Standardized Tests:

All 116 elementary schools and all 21 junior high schools reported
administering the standardized test. The areas of difficulty, number
of schools reporting difficulty and the explanations of the difficulties
follow:

Difficulty with the administration of the standardized test was
reported by fifteen elementary schools and three junior high schools.
Explanations given were:

Elementary Schools

1. Decisions,as to children hostile to testing
2. Make-ups for absentees

3. Limited vocabulary of non-English speaking students
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4. Securing enough specific tests
5. Cumbersome, poorly set up primary tests
6. Shortage of monitors and proctors
7. Hot weather, unbearable building

Junior High Schools

1. Lack of proctors
2. Poor physical facilities for testing

3. Lack of test administration knowledge on part of
some teachers

There was difficulty concerning the availability of test results
reported by nine elementary schools and four junior high schools. The
explanation given by elementary schools was that the results were very
late in arriving. The junior high schools stated that scores were re-
ceived by homeroom sections and thus caused some difficulty in the
distribution to subject area teachers.

The third difficulty, understanding objectives of the testing
program, was reported by two elementary schools and no junior high
schools. The elementary schools cited difficulty in securing class
coverage for the purpose of in-service workshops on the objectives.

There was difficulty reported-in the area of understanding
testing procedures by six elementary schools and one junior high
school. Explanations given were:

Elementary School

1. Logistics involved in getting students identification
.numbers

2. Difficult procedures for administering primary test
(time element)

3. Lack of know-how on the part of some teachers

Junior High Schools

1. Lack of know-hw on part of new teachers

Six elementary schools (no junior high schools) reported some
difficulty with the interpretation of test results. Many teachers
did not understand how to do an item analysis to determine the type of
skill involved with a test item. Scheduling' workshops created the
problem of class coverage. Some teachers were not pleased with using
large city norms as opposed to national norms.

The utilization of test results caused some difficulty for twelve
elementary schools and six junior high schools. Explanation cited were:
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Elementary Schools

1. Teachers unwilling to make profiles
2. Teachers lacking knowledge in making profiles
3. Belief that results not representative of students'

achievement

Junior High School

1. Printout needed for each student for each test
2. Need of some teacher for in-service training
3. Lack of mowledge concerning profiling and item

analysis

The last area of difficulty reported by sevente a elementary
schools and one junior high school was the reporting of test results
to parents. The main explanation given was that few parents responded
to invitations to discuss test -.sults. Other explanations given by
one elementary school each .are file difficulty in explaining grade
equivalent to parents ant he :onflicting instructions received by
the school as to how to report test results.

The Criterion-referenced Tests:

One elementary school did not indicate whether the California Test
Bureau criterion-referenced test was administered this school year.
The other 115 elementary schools administered the test. Ten of the

twenty-one junior high schools administered the criterion-referenced
test.

Eight elementary schools and one junior high school stated that
there was some difficulty in the administration of the criterion-
referenced test. Thb difficulty in the elementary schools centered
on the selection of texts as references that the range did not

allow for advanced and slow readers. Also there was a lack of proctors
reported. Some manuals and materials were received late. The junior
high school stated th-- many teachers did not understand test adminis-
tration.

Fifteen elementary schools cited a problem with the availability
of test results. It was stated that results were late in arriving,
that only one copy of class record sheets and in some cases pupils'
scores were received, and that some teachers did not receive all of
their class record.

Three elementary schools and one junior high school cited some
difficulty related to understanding the objectives of the testing
program. The -.dem ltary schools revealed a need for in-service

training. The junior high school stated that many teachers question
the reasons for giving the test.
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Only one junior high school listed a difficulty related to
understanding testing procedures and this was due to th..1 questioning

of the procedures by some teachers.

Seven elementary schools and two junior high schools reported

difficulty related to the interpretation of test results. Explanations

given were:

Elementary Schools

1. The limited selection of texts invalidated tests as a
measure of a variety of performance levels

2. Terminology used on individual reports was ambiguous
and not related to objectives

3. Books used in the classroom not the same as those on

which tests were based
4. Discrepancies between test results and teachers'

assessment
5. Some teachers lack adequate background in test and

measurement
6. Results were too complicated

Junior High Schools

1. Teachers lack understanding .etween percentile and
grade equivalent

2. Entire equivalent staff development session needed for
interpretation of test results

Twenty-two of the elementary schools and two of the junior high

schools expressed difficulty in the utilization of test results.

Explanations given were:

Elementary Schools

1. Books on the master reference list different from
those used in some classes

2. Tests administered too late in year for full

utilization of results
3. Limited choic( and range of referenced texts caused

many children to be without prescriptions

4. Some teacher, lack knowledge of test utilization

5. Reluctance af some teachers

6. Additional workshops needed

Junior High Schools

1. Tests not actually related to our objectives

2. Lack of time, effort and resources to develop skills

needed
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9. Non-Instructional Supports:

Obviously children who are hungry, who are in poor physical health
or who are inadequately clothed are not in a position to learn most
effectively in school. The purposes of the Academic, Achievement Project
component on Non-Instructional Supports is to identify those children
who evidence these needs and to provide supportive services to over-

----- come them.

Section I of the AA7 School Inventory requested principals to
take on inventory of the number of students needi.g breakfast and
lunch, clothing services and health services. The Inventory also

identified the number of students receiving t 3e services, and gave

the principals an opportunity to give reason ,r any discrepancy

between services needed and services provide'.

Table XIII gives the results of the inventory taken by the princi-
pals in October, 1971 and in June, 1972. Reasons given by the principals
for discrepancies are listed below in the discussion of each service.

The number of elementary school__principals citing a particular reason is
noted by the numbers in parenthesis, while the number of junior high
school principals citing a particular reason is indicated by the under-
lined number following the reason listed.

As of June, 1,492 more elementary school students had been identi-
fied as needing breakfast than previously identified in October. Although

it is shown that 1,629 more students were being served breakfast in
June, there was still a discrepancy of 3,534 students not being served
as opposed to 3,669 in October. This discrepancy in June was compiled

by only 18 of the 116 elementary schools reporting, or 16% of the

schools reporting. The reasons given by the principals of these

schools were:

1.- Students do not report for breakfast. (18)

2. Some parents are able to provide breakfast in the home, but
desire for their child to be served lunCh at school. (7)

3. Same students express a dislike for cold cereal. (2)

4. Some parents fail to complete applications for breakfast/lunch. (1)

411
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One junior high school reported serving 25 students breakfast

in October. It was stated that this was the quota established by

Food Services. No junior high school reported a quota for June.

Four elementary schools showed a discrepancy in their lunch program
in June; however, overall there was no discrepancy shown for all the
elementary schools combined. The total discrepancy shown in the
junior high school lunch program in June was 1,145 students not being

served. This total resulted from the report of four schools or 19%
of the junior high schools reporting. The reasons cited for the
discrepancies in the lunch program were as follows:

1. Some parents fail to submit lunch applications.' (1) 2
2. Teenagers prefer french fries and sodas. 1
3. Students do not report for lunch. (1)
4. Students dislike the food. (1)
5. Students prefer to make purchase from neighborhood stores. (1)
6. It is unknown. 1 .

The discrepancy in clothing services was down by 73% to 45
students in 17 elementary schools in June, while the discrepancy rose
17% to 1,551 students in the junior high schools. An analysis of
individual schools showed that only seven junior high schools or 33%
of those reporting accounted for this discrepancy. The reasons stated
were:

1. The needed sizes and/or kinds of clothing was not available. (11) 3
2. Many students refuse to accept clothing because of self-pride and/or

because the clothing is not-of the latest styles. (3) 4
3. Some of the students are not identified as Title I. (1)
4. The center is located in another part of the city. 1
5. All needs are not known. 1
6. No response. (6).1

The non-instructional service wherein there was a discrepancy in
the most schools, on both levels, was Health Services. A discrepancy

totaling 3,181 children in 66 elementary schools, (57% of those
reporting) and 1,213 children in 17 junior high schools (81% of those

reporting) was reported for June. In each case these numbers reflect

a decrease in the discrepancy given for October. The reasons given by
principals of these schools are listed below:

1. Parents and pupils are indifferent and fail to keep appointments.
(27) 10

2. We have had great difficulty in obtaining needed dental service.
(13) 2

3. Some of the students have futuLC appointments. (8) 4
4. There has been a lack of doctor service in the school. (12)

5. Some of the conditions cleared up without treatment. (3) 6

6. We have had inadequate nursing service this year. (9)
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7. There are not enough resources available. (6) 2

8. Parents and pupils lack proper transportation. (5)

9. There is a limited number of staff and a limited amount of

school time. (2) 1

10. Special placement or therapy is needed for pupils with severe

problems. (2)

Z.Z. There has been a lack of follow-iv,: information from visual,

dental and podiatry screening programs,(2)

12. There;are regulations
xestrieting the treatment of minors. 1

13. Extensive absenteeism has caused many children to miss services. 1

Eight elementary schools and one junior high school did not

respond as to reasons for discrepancies in their health service program.

An additional comment made by two elementary schools was that a

full time health 'aide or nurse is sorely needed in the schools. Two

other elementary schools stated that the service of a physician on

a regular basis is needed. One junior high school reported that the

students in that school really needed a breakfast program, while

another stated the possibility of starring a breakfast program next

year. One elementary school reported receiving very poor service from

the dental clinic this. year and recommended that the school system begin

to use mobile dental units.

The capacity of the school system to provide needed resources to

students in the areas of food, clothing and health is only one factor

limiting implementation of these programs as the reasons cited attest,

however the discrepancies still remain a factor to be dealth with,

Of all the schools in the matched sample seventeen of the elementary

schools (157.) and one of the junior high schools showed no discrepancy

in any area between students identified as needing services and students

receiving services.

.1 The following Table shows the total number of students reported

receiving services by all the schools that reported in October and

all schools reporting in June.
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Table XIIIa

Students Receiving Non-Instructional
Support In All Schools Reporting

October

Number of Students
,s, -.

June

Elem. Jr. High

N=126 N=22

Elem.

N=119

Jr. High
N=27

Food Services
Breakfast provided 19,226 25 18,916

Lunches provided 35,051 6,509 35,640 7,908

Clothing Services
Clothing provided 3,631 392 6,217 1,060

Health Services
Specific referrals 7,243 5,497 12,337 7,424

Receiving Service 3,451 3,196 9,120 6,084

10. Minimum Floors:

The Superintendent's May Fifth Report states that minimum floors

in reading and mathematics have been develop"d and serve to establish

a point of reference for performance expectations fol. students at a

given level. Further the instruction by teachers in the classroom is

to be geared to the appropriate floors, and the minimum floors are to

be used as the reference criteria for reporting student progress to

parents.

A repOrt of the'number of regular classroom teachers using

"Senuential Inventory of Reading Skills" and "Specific Objectives for
Pupil Performance in Mathematics" for the development of diagnostic

methods, the diagnosis of individual students, the development of

prescriptive materials, as a basis of classroom instruction, as a
basis of contacts with tutors, and in communication with parents was

given by principals for October and for June.

These numbers are preSented in percentage-of total regular

classroom teachers reported in the 116 elementary schools and the

21 junior high schools reporting for October and June.

Table XIV gives a comparison of the use of minimum floors for
October beginning of the school year, and June, end of the school year,
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In June principals reported that on the average approximately

75% of the elementary school teachers were using the minimum floors

in the various instructional modes while junior high school principals

reported that 37% of their teachers were using them. Comparison of

the June report with the October report showed an increase of usage

for -both elementary and junior high school teachers of about 7 to 11

percent. Considering that the minimum floors represent curriculum
materials in reading and mathematics, it is not surprising that the

junior high school report shows a lesser percentage than does the

elementary report.

Increased usage of the minimum floors by teachers during the year

was probably due to a better understanding of minimum floors and to

practical application. by teachers as the year progressed.

11. Staff Development:

The Superintendent's May Fifth Report states that a comprehensive

program of staff development has been initiated and geared to meet the

specific needs of school personnel so that they can cope more success-
fully -with the critical components of the Academic Achievement Project.
The staff development program seeks to give assistance to teachers by

conducting ongoing in-service activities, cross-school in-service

activities, regional workshops, leadership fraining and special

university-sponsored courses.

One section of the AAP School Inventory, consisted of a three page

staff development activity survey form to be completed by the principals

of all elementary and junior high schools in October and again in June.

The principals were instructed to indicate the number and type of staff

development activities implemented for their teachers, parents, and

tutors for September and October, on the October report, and from

November through June, on the June report. All activities involving

reading and/or mathematics skills, regardless of the subject matter

area, were to_be included as well as the number of participants
(teachers;larents and/or tutors), and the number of hours each

activity was held. Also to be designated was whether the activity

was Mobe Team implemented and whether it was on-site (in their own

school) or off-site (at some other location).

The degree of participation by teachers, parents and tutors in

staff development is presented in man hours. Man hours were computed

by multiplying the number of participants (teachers, parents and tutors)

in each type of activity by the number of hours the activity was held.

Data from the October report was compiled for 116 elementary

schools and 19 junior high schools which had reported by February 1972.
This data was distributed to the appropriate department heads and com-
ponent directors in April 1972.-
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The data in this report is from the matched sample of the 116
elementary schools and 21 junior high schools submitting reports in

October 1971 and in June 1972.

Table XV gives the total man hours of staff development spent by
teachers, parents, and tutors in the elementary and junior high schools.

A more detailed breakdown listing types of activity for each level is
presented in Tables XV, A thru E, located in Appendix A.

A total of 5,341 staff development activities were reported in the
elementary schools accounting for some 394,053 teacher manhours, 35,611
parent manhours, and 80,109 tutor man hours. Based on an average
number of 3,356 professional staff members in these elementary schools
during the school year, the man hours spent per teachers during the
year amounts to about 117.4 man hours.

A total of 587 staff development activities were reported in the
junior high schools accounting for 95,448 teacher man hours, 8,615
parent man hours, and 25,318 tutor man hours. Based on an average
number of 1,244 professional staff members in the junior high schools
during the year the number of man hours spent per teacher during the

year was about 76.7.

The 117.4 man hours per elementary school teacher and 76.7 man
hours per junior high school teacher is brought into perspective when
it is noted that a number of days were set aside during the school

year for staff development. There were in addition, many released
time activities, demonstrations, faculty meetings, workshops for
individuals, small groups and entire faculties, and grade level

meetings throughout the year. Many of these activities were held
during non-school hours, especially Mobe Team planning sessions,

exhibits and workshops. Also included in some reports were activities

held prior to September 1971. One such activity was the Summer Leader-

ship Training Institute held for four weeks during June and July, 1971

which included 286 school personnel. Additional Mobe Team planning

sessions were conducted prior to the official opening of school.

Also to be considered is the probability of some duplication in

reporting of activities and participants. Finally there is the possi-
bility of overlapping of some October and June reports, since some
October reports were received as late as February, 1972 and included
activities subsequent to the months of September and October 1971.

It is apparent therefore that the data received in this portion
the report may be somewhat limited in reliability; and conclusions

should be drawn from it with discretion. However the data is useful
in presenting the broad pattern of staff development activities and
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the comparative involvement of the several groups. Certainly there

is no doubt that an exceptionally large amount of staff development

activities-was conducted in the schools this year.

In the elementary schools 96% of the staff development for teachers

was Mobe Team implemented, whereas 90% was Mobe Team implemented in the

junior high schools. The majority of this staff development was on-

site in the form of classroom demonstrations, school meetings and work-

shops.

Although these staff development activities have been reported

through the mechanism of the Mobe Team structure, it should not be

assumed that all these activities were necessarily created or produced

by the Mobe Team. In fact a very large proportion of these stai:f

development activities were produced in the local schools-by the

supervisors in the Department of Elementary Supervision and instruc-

tion, the supervisors in the Department of Mathematics, the Depart-

ment of English, the Language Arts Department, the Anacostia

Community School, the Model School Division and other central

offices. However the Mobe Teams played a unique role in establishing

the channels through which these staff development services were

funneled.

- Of the total amount of man hours spent in staff development

during the school year 77% was spent by teachers, 16% by tutors

and 7% by parents in the elementary schools. In the junior high

schools 74% was spent by teachers, 207, by tutors and 6% by parents.-

More staff development time was devoted in reading related

activities than to the math related activities. It is also noted

that the greater amount of time was spent in staff development during

the first two months of the school year as opposed to any other two

month period.

B. Monthly Report of Level -of Operation of AAP

This report, Part II of the AAP School Inventory, "Monthly

Report of Level of Operation of AAP", provided central administrators

on a month-to-month basis with the judgment of the principal as to the

level of operation of each of the AAP components in his school. These

reports were submitted monthly by the principal, to the Departments of

Research and Evaluation where the data was consolidated, organized by

components, by administrative division and by level. Feedback was

provided each month on a school by school basis directly to each of

the component directors, each of the Operating Assistant Superinten-

dents, the Assistant Superintendent for the AAP, the Associate Super-

intendent for Instruction and the Superintendent of Schools.
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As experience demonstrated the need, modifications in the use

and structure of the instrument were made. The Departments of

Research and Evaluation in associ-tion with the Division of Instruc-

tion formulated "Guidelines for Principals and On-Site Assessors

for Monthly Report of Level of Operation of AAP" as the basis for

standardization in the use of the instrument. The instrument was

changed in October from a 5-point scale to a 4-point scale and the

September data converted to the 4-point base. "Homework Center" was

added as a reporting component. "Use of Minimum Floors" was changed

to name each of the two curriculum publications; and Mobe Teams was

changed to list both Reading and Mathematics Mobilization Teams.

1. Validity Studies:

Naturally the question may arise as to the validity of the

responses given by the principals with respect to their evaluation

of the various components on these monthly forms. Two studies were

made which indicate that there was a high level of agreement between

the principals' self ratings and that of independent assessors. The

firSt study, "Comparative Analysis of AAP Level of Operation as Re-

ported by Principals and Independent Assessors", submitted to the
Superintendent in November 1971 analyzed the responses of teams of
assessors who visited selected group of schools at the Superintendent's

request in September 1971. These assessors were central administrative

and supervisory officers. This study indicated that there was a very

high level of agreement between the school rating by its principal and

the independent rating by a school officer assessor; and that further,

where significant differences did occur, that the independent central

officer assessor generally ranked the school at a higher level of

operation than did the principal himself.

The second study compared the data gathered by the operating

assistant superintendents in their February 1972 quarterly assess-

ment of each school with the Principal's school, evaluations for

that month. The data suggest that, on the average, the principals'

self-ratings and the operating assistant superintendents' indepen-

dent assessments are in substantial agreement. For both the

elementary schools and the junior high schools, the mean differenc%

system-wide for any specific component do not exceed 0.2 of a point

on a 4.0 point scale.

Furthermore, there is evidence that the monthly feedback

mechanism described above to encourage dialogue and follow-up

by central officers tended to mediate unrealistic assessment

judgments, particularly over a period of time.

2. End of the Year Report:

The purpose of this end of the year report is to provide an

assessment of the level of operation of each of the AAP components

at the end of the year, and, on an on-going basis, to show the level

of operation of each component during the course of the year.
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The final level of operation report submitted by principals
for the 1971-72 school year is for the month of May 1972, Table's

XVI and XVII give the number of elementary schools and junior high
schools reported at each level of operation for each of the compo-
nents for the beginning and ending months. Because not all schools
reported their status each month, an absolute comparison of level
of operation would not be valid unless the comparison were made on
the basis of only those schools reporting in both the months under,
consideration. This was not considered of maximum importance during
the school year because those reports were primarily for the pur-
pose of providing assessment feedback. However for the end of the
year comparison, Tables XVI and XVII include only those schools
reporting in both September and May. Figures 1 and 2 show in graphic
form the mean score level of operation for the data presented in
Tables XVI and XVII.
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*

TABLE NVI BEST COPY AVAILABLE

LEVEL OF.OPERATION, BY NUMBER OF SCHOOLS AND MEAN SCORE

l'OR SCHOOLS REPORTING IN BOTH THE MONTHS OF SEPTEMBER 1971 AND MAY 197
ELEMENTARY SCHOOLS

Component

Number of Schools by Level of Operation

i ponen
:scan

.ore

*i.I.1.. May

(4)

Fully
Operational

(3__)

Almost
Fully
Operational

(2)

Only
Slightly
Operational

(1)

In
Planning
Stage

Sept. May Sept. May ISept. May Sept. May

Tutorial

.

.se of "Sequential Inv.
...1 Reading Skills"

. .

Use of "Spec. Objs. fOr
Pupil Perf. in Math"

Operation of Reading
Mobe Team

Operation cf. Math Mobe
Team

Staff Development

Testing Program

Non-Instructi,n7. Supports

Heterogeneous Grouping

Parental and Community
Involvement ,

..,

UniverSiCY Liaistm

Instructional Materials
and Guides

Supervision

Homework Center

84 19 34 48 7 50 0 1.8 3.6

56 113 38 12 28

56 114 38

i

12 , 28 0 2 0 _ 2 3.9

3.843 103 44 20 27 3 11 2.9

43

*

97 44 22 27 5 11

37 118 38 8 35 12 :-.5

ii 1.

1..2

3.9

3.8

t

103 116 17

34 102 33 23 41 13 0 ,

120 125 3 1 2 0 0 0 3.9

2.5

n."

2.9

21 85 30 34 64 7 10 0 3.6

3.3

3.9

3.7

3.1

30 73 12 29 32 13 44 8

51 109 51 17 19 0 3 0

43 100 41 16 28 4 11 3

51 i --- 27 --- 21 --- 9 -

Note_;__ Only 126 schools which reported in both September and May are included lu
the above report; however, in a few instances, schools did not report for
all comp. rents.

Homework Centers were not a part of the September instrument.
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TABLE XVII

LEVEL OF OPERATION, BY NUMBER OF'SCHOOLS AND MEAN SCORE

FOR SCHOOLS REPORTING IN BOTH THE MONTHS OF SEPTEMBER 1971 AND MAY 19''
JUNIOR HIGH SCHOOLS

Component

Tutorial

Use of "Sequential Inv.
of Reading Skills"

-*Use -of "Spec. Objs. for
Pupil-Perf. in Math"

**Operation of Reading
Hobe Team

**Operation-of Math Mobe
Team

Staff Development

Testing Program

NonInstructional Supports

Heterogeneous Grouping

Parental and Community
Involvement-

University Liaison

Instructional Materials
and Guides

Supervision

Homework Center

Number of Schools by Level of ceratien

(4)

Fully
Operational

(3)

Almost
Fully
Operational

(2)

Only ..

Slightly
Operational

(1)

In Component
Planning Mean

Stage Score

May Sept. May Sept. May (Sept.

15 10

20 10

2

22

23

20

23

21

26

4 3

12 0 1 4

3.3 3.8

2.6 3.

3.6 3.9

2.5 3.8

3.9 4.0

11 16

13 10

22 13

21 12 0

Oil die Mt OD OM

Note: Only 27 schools which reported in both September and May are inclded is
-the,above report; however, in a few instances, schools did. not report for
all components..

Homework Centers were not' a part of the September instrument.
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The mean score used to define the level of operation of the

component is as follows:

3.5 - 4.0: Fully Operational
2.5 - 3.4: Almost Fully Operational

- 2.4: Only Slightly Operational
1.0 - 1.4: In Planning Stage

Each of these Levels of Operation is operationally defined by
the "Guidelines for-Principals and On-Site Assessors for Monthly

Report of Level of Operation of AAP." (See Appendix D)

The end of the year May report indicates that components were
operational as follows:

FULLY OPERATIONAL

Ein21.2001.s

Tutorial Program
Use of Sequential Inventory of
Reading Skills

Use of Specific Objectives for
Pupil Performance in Mathematics

Operation of Reading Mobe Team
Operation of Mathematics Mobe Team

Staff Development Program
Testing Program
Non-Instructional Supports
Heterogeneous Grouping
Parental and Community Involvement
Supervision
Instructional Materials and Guides

University Liaison
Homework Center

Junior High Schools

Use of Sequential Inventory of
Reading Skills

Use of Specific Objectives for-

Pupil Performance in Mathematics
Operation of Reading Mobe Team
Operation of Mathematics Mobe Team
Staff Development Program
Testing Program
Non-Instructional Supports-
Heterogeneous Grouping
Instructional Materials and Guides
Supervision

ALMOST FULLY OPERATIONAL

Tutorial Program
Parental and Community Involvement
University Liaison
Homework Center

It is apparent front these tables and figures that there has -been

a steady positive progression of level of operation for all of the
components on an annual basis or schools maintained their initial
high level of operation. The number of schools in. either the "plan-

ning stage" or "only slightly operational" has been reduced to a

small minimum or almost zero.
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It is concluded, therefore, from the evidence supplied from
these sources that the critical components of the Academic Achieve-
ment Project had been made operational in the schools by May, 1972.

A more detailed breakdown of Tables XVI and XVII as well as
Figures 1 and 2 is presented in Appendix B.
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C. Reaction of Teachers To Elements of AAP (Teacher Survey)

The October Teacher Survey was Part III of the AAP School

Inventory distributed to all elementary and junior high school
teachers during October 1971. It was designed to determine the

extent of the teachers' involvement in the various implementation
activities of the Academic Achievement Project.

As described in the Introduction to this chapter, the AAP
School Inventory was_the instrument used to provide data from the
field describing status of implementation in the school of various

AAP Components. It was issued in three parts: Part I, the

Inventory itself, was to be issued,at the beginning and end of the
year for comparative purposes, Part II was to be a checklist by
the Principal reporting school level of operation of AAP components,

and Part III was to be a questionnaire to be filled out on a volun-
tary anonymous basis by teachers to describe their own level of
involvement in AAP activities.

One of the main purposes served by the use of this instrument,
"Reactions of Teachers to Elements of the Academic Acheivement
Project" was the provision of immediate feedback to school principals
of the level of involvement or lack of involvement of teachers in AAP

supportive activities. This was accomplished by requesting princi-

pals to consolidate teacher responses on Departmentally prepared_

forms. Principals therefore were in a much better positionto plan
and prepare appropriate staff development activities to implement
the AAP.

The purpose of this section of the report is to present a
system-wide statistical description of the findings of that October

survey. It should be understood that the report only represents the
status at the beginning of the school year. Presumably activities

sponsored by principals and others based on these findings would
have caused changes to take place during the course of the school
year.

Responses were tabulated from 2,281 elementary school teachers
and 489 junior high school teachers. Teachers were asked to respond

to questions using the following scale:

Always
Most of the Time
Sometimes

Infrequently
Never
Does Not Apply

For ease of presentation the actual tallies of responses in

each category have been converted to percentages.
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1. Elementary School Teachers:

Table XVIII presents .the findings of the elementary school

teacher survey..

Almost two-thirds of the responding teachers felt that by

October 1971 they were being kept fully knowledgeable concerning
the purpose-6 and-procedures of the-AAP most of the-time-or always.

Only 9% indicated a "Never" or "Infrequently" response.

The 2,281 teachers responding reported that they had referred
7,563 students for tutoring by the end of October, 1971. Almost two-

-thirds of these teachers claimed that at least sometimes they used
students as tutors; although less than half (40%) claimed to use

community members as tutors even sometimes.

The minimum floors in reading were used by 81% of this group
as a basis for individualized instruction in reading at least most
of the time. Similarly, 79% used the minimum floors in mathematics.
Less than 6% indicated that these floors did not apply.

Eighty-five percent of the elementary teacher group stated in
October that at least sometimes there was effective MOBE Team-teacher
cooperation in their buildings; and the same proportion claimed that
they used the recommendations of the MOBE Team in their classroom

teaching.

Close to 90% of the teachers felt that a staff development pro-
gram was vital to student academic achievement although only three-
fourths of the group participated even sometimes in planning school
staff development programs. Large proportions of this teacher group

indicated that they modified their teaching techniques and instruc-
tional materials as a result of staff development programs.

_ Diagnostic testing was included by 907. of the respondees as

part of the teachers' process of teaching; and most teacheis claimed
that they participated in the development of prescriptive methods
of teaching. The vast majority stated they informed students of

their achievement based on test results.

-Slightly_more than 707. of the teachers claimed to make appro-
priate referrels for students' health, food, and clothing needs.

_Almost 70% believed that heterogeneous grouping-is conducive,
at least sometimes, to effective teaching and learning.

Most teachers reported involving parents in the learning pro-
cess and communicating positive expectations for student achievement

to parents.
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2. Junior High School Teachers:

Findings describing the junior high school teachers are present-

ed in Table XIX which follows.

The majority of the junior high school teachers stated they had
been kept fully knowledgeable concerning the purposes and procedures

of AAP. Only 15% felt dissatisfied in this = respect.

The 489 teachers responding stated that they had referred a total

of 1,573 students for tutoring by the end of October, 1971. More than

half of these teachers indicated that they at least sometimes used
students as tutors but almost three-fourths of them stated that they
infrequently or never used community members as tutors.

More than 40% of the teachers for whom it was appropriate re-
ported using the minimum floors in reading as a basis for individual-

ized instruction, at least most of the time. Similarly, 33% used the

minimum floors in matheamtics. A significant percent (17% for reading

and 36% for mathematics) stated that these minimum floors did not

apply to their instruction activities.

More than four-fifths of these teachers stated that at least

sometimes there was effective MOBE Team-teacher cooperation in their

buildings. About the same proportions claimed that they used the

recommendations of the MOBE team in their classroom teaching.

It is of interest that almost 90% of the teachers felt that a
staff development program was vital to student academic achievement
although only two-thirds claimed that they participated even some-

times in planning staff development programs within their buildings.
Large proportions of this teacher group indicated that they modified
their teaching techniques and instructional materials as a result

of staff development programs.

Diagnostic testing was included by 81% of the respondees as part

of the teachers' process of teaching; and mostteachers claimed that
they participated in the development of prescriptive methods of teach-

ing. The vast majority stated they informed students of their achieve-

ment based on test results.

Almost 80% of the teachers claimed to have made appropriate re-

ferrals for students' health, food, and clothing needs.

Whether heterogeneous grouping is conducive to effective teach-

ing and learning was a question which split this group. Forty per-

cent stated that it was infrequently or never conducive, while the
balance at least believed it to be conducive sometimes, most of the

time, or always.

Most teachers reported involving parents in the learning process

and _ammunicating positive expectations for student achievement to

parents.

-46= -
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D. The Principal Survey

An additional section titled component assessment was included

in the June AAP School Inventory, Part I. Since principals as a

group were demmed to be in a most strategic position to observe,the

effect of the various AAP components and their effect in achieving
a more desirable educational program for students, they were asked

to: (1) check a_' the programs considered to have been educationally
beneficial in their school; and (2) of those checked to rate the

three Most beneficial.

This section was completed by 118 (91%) of the elementary
school principals and 27 (90%) of the junior high school principals.

This data was previously presented to be included as part of

the Superintendent's Report and titled "The Principal Survey".

Table-XX gives the number and percent of principals checking
each_cOmponent as being effective in achieving a more desirable_

- educational program for students. It is noted that each of the

fourteen components was believed to be educationally beneficial by

-over half of all the principals responding.

Camponents judged by 85 or more percent of responding elementary

school principals to be educationally beneficial to their schools

included:

Staff Development: 95%

-Tatorial Program: 93%

Specific Objs. in Math: 92%

Sequential Reading Skilli: 92%

Reading Mobe Team: 89%

Testing Program 88%

Math Mobe Team:_ 85%

Supervision: 85%

Components judged by 85 or more percent of the junior high
principals to be educationally beneficial in their schools

Staff Development: 100%

Reading Mobe Team: 96%

Math Mobe Team: 96%

Tutorial Program: 93%

Supervision: 89%

Instructional Materials: 85%

Testing Program: 85%

Specific Objs. in Math: 85%

Sequential Reading Skills' 85%

school
included:



The five components receiving the least support by elementary

school principals and junior high school principals alike were:

University Liaison
Parental and Community Involvement
Non-Instructional Supports

Homework Center
Heterogeneous Grouping
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Table XX

AAP Components Considered Educationally
Effective By Principals

School Level/Components

Principals Responding

Number Percent

Elementary

1. Staff Development
2. Tutorial Program
3. Use of "Specific Objectives for Pupil

Perf. in Math"
4. Use of Sequential Inventory.of Reading

Skills
5. Operation of Reading Mobe Team
6. Testing Program
7. Operation of Math Mobe Team
8. Supervision
9. Instructional Materials and Guides

10. Parental and Community Involvement

112

110

109

108
105

104
100
100
99

96

95

93

92

92

89

88
85
85

84
81

11. Non-Instructional-Supports 93. 79

12. University Liaison 89 75

13. Heterogeneous Grouping 77 65

.14. Homework Center 6T 57

Junior High

1. Staff Development 27 100

'2. Operation of Reading Mobe Team 26 96

3. Operation of Math Mobe Team 26 96

4. Tutorial Program 25 93

5. Supervision 24 89

-6.- Instructional Materials &Guides 23 85

7. Testing Program 23 85

8. Use-of Spec. Obj. for Pupil Perf. in Math 23 85

9. Use of Sequential Inv. of Reading Skills 23 85

10. University Liaison 18 67

11. Homework Center 17 63

12. Parental & Community Involvement 17 63

13. Non-Instructional Supports 17 63

14. Heterogeneous Grouping 15 56
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Table XXI gives the responses of the principals as to the

component fudged to be of greater value when compared to the other

components. Each principal rated three components; the most bene-

ficial,- the next most beneficial, and the third most beneficial

using a scale of 1, 2, and 3 respectively. For the purposes of

this study any component reported in any of the three categories

was considered to be "most beneficial". The ranking in Table XXI

therefore is based on the sum of the three columns.

The three components considered to be most beneficial by the

elementary school principals were:

Staff Development
Use of "Sequential Inventory of Reading Skills"
Operation of Reading Mobe Team

The three components considered least beneficial were:

University Liaison
Heccro_;eneous Grouping

Homework Center

The ,nnior Aigh school principals reported that the components

considered mst beneficial' were:

Staff Development
Operation Reading Mobe Team
Operation of Math Mobe Team

The three components considered least beneficial were:

Testing Program
Non-Instructional Supports
Heterogeneous Grouping
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Table XXI

AAP Components Rated as the Most Beneficial
By Principals

School Level/Component

.Elementary

Rain
1First( Second Third

1

Rank

Staff Development
_ Use of Sequential Inv. of Reading

Skills
Operation of Reading Mobe Team
Use of "Spec. Objs. for Pupil
Perf. in Math"

Tutorial Program .

-Operation of Math Mobe Team

Supervision
Parental and Community Involvement
Instructional Materials and Guides
lesting Program _

Non-Instructienal Supports
University Liaison
Heterogeneous Grouping
Homework Center

Junior High

Staff Development
Operation of Reading Mobe Team
Operation of Math Mobe Team
Tutorial Program
Instructional Materials & Guides
SuterviSion
Use of- "Seq. Inv. of Reading Skills"
Jse-of "Spec. Cbj. for Math"
Parental & Community Involvement
University Liaison

=-Nomework Center
_Testing Program
Non-Instructional Supports
Heterogeneous Grouping

24

30

28

3

12

I

4
3

2

4

2

1

1

1

8

8

4

4

3

2

1

16 23

20 9

11 15

22 16

7 8

12 10

6 9

1. 11

6 7

7 2

4 4

1 7

2

1

3 8

4 3

3 4

4 2

3

1 2

2

2

2

2

1

1 1

1

85

2

3

4
5

6

7

8.5
8.5
10

11

12_

13

14

1

2

3

4
5

6

9

9

9

9

9

12.5

12.5
14



SUMMARY AND CONCLUSIONS

October 1971 reports were received from 126 elementary schools

and 22 junior high schools. This number represents 97% and 73%,

respectively, of all the D. C. public elementary and junior high

schools. For June, 1972 a total of 119 elementary schools (92%)

and 27 junior high schools (90%) reported.

the findings in this study are based on data from those schools

that reported in both October and in June, unless otherwise noted.

These matched schools include 116 elementary schools (89%) and 21

junior high schools (70%). 0

Staffing

-
The total number of staff members in the matched schoofschanged

less than one percent from October 1971 through June 1972, however,

-there_ were significant changes' in the number of classroom teaChers in

lindiVidual schools.

analysis of the number of regular classroom teachers by in-

dividual elementary schools revealed a gai. of sir teachers for one

school to a loss of nine teachers for one school. In the junior high

schools the range was from a gain of two teachers in one school to a

_-loss of seven teachers in another school.

The fluctuation in the number of teachers was probably due to

the school system's shifting of teachers to equalize expenditures

and also to the early retirement of some teachers during the latter

part of the school year. It is possible that this fluctuation caused

some problems with school programs.

Mobe Teams

All schools in the matched group reported having mobilization

teams in October. Half of the elementary schools and 38% of the

junior high schools indicated having supportive teams as well. In

June one of the schools reported no longer having a Reading or Math

---Mobe,Team,_but_indicated that there was a supportive team in the

schoOl. Another school reported in 1Unelidnolonger-having-a-Math-
Mobe Team per se, bUt that the Reading Mobe Team served for-both

reading and mathematics. Five additional elementary schools and

one additional junior high school reported having a supportive team

in June.

Heterogeneous Grouping

All schools reported in June that their classes had been hetero-

geneously organized. The report for the previous October indicated

-53- -,-
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that, with the exception of tw, schools that made no response'all

schools were heterogeneously organized.

Homework Center

Approximately 54% of the elementary schools and 49% of the

junior high schools in the matched group maintained a homework center

during the school year. The main reason given for no homework center

was the lack of volunteers to supervise the center. Other reasons

given were that other provisions were made, parents' objections to
students remaining after school and lack of student participation and

interest.

By June homework centers were open an average of two hours longer
per week on both school levels, or an average of 8 hours. Of this

period, elementary centers were unstaffed for an average of 1 hour

41er week.;

The maximum number of students centers were able to accommodate
,increased on both levels to about 41 in June. However the average

number of students using the centers on atypical day remained con-
stant for the elementary schools (22) and dropped by two in the

junior high schools (20).

University Liaison

As of the October report ninety-five elementary schools (82%)
of the 116 in the matched group and nineteen junior high schools
(90%) of the matched group of twenty-one reported having a college

or university program. By June the number of elementary schools in-

creased to 104 or .90% of the schools while the junior high school

number remained the same. The number of colleges or universities
associated with an individual school ranged fror one to a high of

six.

A total of twenty-six colleges and universities_ were listed as
having some type of liaison program with the schools in June as

compared to nineteen in October. D. C. Teachers College, Federal
City College, Howard University and Georgo Washington University
ranked first, second, third and fourth, respectively, ,in liaison_

__programs, with the,greater_number of-schools both in October and

in June. American University and Maryland University exchanged

fifth and sixth positions between October and June. Catholic Uni-

versity remained seventh.

The college and university involvement in the schools consisted
of a large variety of programs and involved many public school stu-

dents and college staff members. Types of programs instituted were:
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Student Teaching

Tutorial
Staff Development
Cultural Programs
Sparing Physical Facilities

Staff Exchange
Attendance at Sports Events

Administrative Internship
Observation and Participation

Counseling
Student Social Worker

In October 244 separate programs were reported; in June this

increased to 407. In October 628 college staff members were in-

-volved; in June this increased to 921.

Although it is difficult to determine the number of students

reached by the various programs, a comparision of the data.between

Ociober and June indicates at increase of 2437 in the elementary

schools and an increase of 69% in the junior high schools.

Tutorial Program

_
For the elementary schools the. October report showed that all

but 7 schools were operating a tutorial prograM. By June this --

number had been reduced to 2 schools with the reason given for no-

:program being lack of tutors. For the'junior high schools the --

October- report listed all but 4 schools operating a program; but

by _June this had been reduced to only cr.,, The reason cited was

latk of funds.

Principals were requested to identify the number of students

needing_
tutorial help and the number of students receiving tutorial

_

help. Identification was to be in the areas of reading, mathematics

and other. The data indicated that in the 116 elementary schools

for the curriculum areas noted approximately 11,000 students were

being tutored both in October and in June. For the 21 junior high

schools the number of students receiving tutoring was 2,800 in

-October and- 2,500 in June.- It should be noted that these figures_

do not represent different students necessarily inasmuch as it is

quite likely that in some cases the same student may have been

tutored in more than one subject.

From the data collected it was possible to compute the number

of students identified as needing tutorial help but not receiving

such service. Converted to a percentage this data provides a

measure of discrepancy between student need and services available.

For the elementary schools this discrepancy factor was somewhat

under 50% for both October and June; while for the junior high

schools it was well over 50% for both periods.
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Principals were asked to give reasons for discrepancies between

Pupils needing and receiving tutorial services. The main reason

cited-by the 67 elementary schools and 14 junior high schools showing

a discrepancy was the need for or the lack of tutors for the large

numbers of children needing service.

Data analysed from all the schools reporting revealed that over

90% of the elementary schools and over 80% of the junior high schools

had a tutorial program. The number of students being tutored in the

elementary schools was 8,512 in October and 11,247 in June, whereas

in the junior high schools there were 2,554 students being tutored in

uctober and 3,614 students being tutored in June.

Individualized Instruction

In addition to the tutorial service the elementary schools re-

ported that 13,645 student's received individualized instruction in

October and 18,803 in June. For the junior high schools the numbers

were 1,628 in October and 3,968 in June. This instruction was

mainly in the areas of reading and mathematics and provided by read-

ing specialists, counselors, MIIN.D teachers and paid paraprofessionals.

Testing Program

The October inventory requested the schools to respond to ques-

tions relating to the zity-wide standardized testing program. The

June report requested similar information relative to the adminis-

tration of the California Test Bureau criterion-referenced test.

The principals were asked to indicate areas of difficulty in the

testing program, if any, and to explain the nature of the difficulty.

The standardized tests were administered by all 116 elementary

schools and all 21 junior high schools. The vast majority of schools

reported no administrative difficulties. Difficulties reported are

summarized below:

. Difficulty with the administration of the test was

reported by 15 elementary schools and 3 junior high

schools., ,Problems_listed_included limited v_ocabulary

of non-English speaking students, decisions as to

children hostile to testing, make-ups for absentees,

securing enough tests, shortage of monitors and
proctors and lack of test administration knowledge on

part of some teachers.

.
Difficulty concerning the availability of test results

were reported by 9 elementary schools and 4 junior

high schools.
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. Difficulty concerning the understanding of the objectives
of the testing program was reported by 2 elementary schools.

. Difficulty was reported in the area of understanding test-
ing procedures by 6 elementary schools and 1 junior high
school. Problems listed included difficulties with stu-
dent identification numbers, procedures for primary_test,
and lack of know-how of some teachers.

. Difficulty_ with the interpretation of test results was
reported by 6 elementary schools. Problems included-_
making an item analysis, scheduling of workshops,_and-c
dissatisfaction with use of large city norms.

. Difficulty was reported in the utilization of test re-
sults by 12 elementary schools and 6 junior high schools.
Problems included teachers'-unwillingness to make_pro7
files, and-lack of knowledge of some teachers in profiling
and item analysis. _

Difficulty- -was reported by 17 elementary schools and -1

junior high school in reporting of -test results to-parents.
The main problem listed was that few parents responded to-
invitations-to discuss test results.

The criterion-referenced test was administered by 115 of the 116
elementary schools and 10 of the 21 junior high schools. The vast

majority reported no administrative difficulties. 4ifficulties re-
ported are sdmmarized below:

. Difficulty was reported by_8 elementary schools any 1
_ junior high school in the adMinistration of the test.

_ Problemsincluded dissatisfaction with the selection of
text references, lack-of proctors, late receipt of manuals
and-materials,-and-in-the-junior-high-sqloolsrlack-of-
understanding by some teachers of test administration.

. Difficulty was reported by 15 elementary schools with the
availability of test results. Certain schools stated
that results were late in arriving, that only one copy of
class record sheets and pupils' scores were receil.2d, and
that some teachers did not receive all of their class-
records.

. Difficulty was reported by. 3 elementary schools and one
junior high school related to understanding the objectives
of the testing program. The elementary schools revealed
a need for in-service training and a lack of time for in-
service training. The junior high school stated that
many teachers questioned the reasons for giving the test.
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Difficulty was repdrted by only one junior high school

related to understanding -
testing procedures and this was

based on the questioning of the procedures by some teachers.

Difficulty was reported by 7 elementary schools and 2
junior high schools related to the interpretation of test
results. Statements included criticism that test was in-
valid as a measure of a variety of performance levels;
ambiguous terminology; use of books by the test not used
in classroom; discrepancies between test results and
teacher assessment; complicated test results; teachers'
lack of background in testing and interpretation of
percentiles and grade equivalents; and need for staff
development.

Difficulty was reported by 22 elementary schools and 2
junior high schools in the utilization of test results.
Explanations given were: textbooks on master reference
list different from those in classes; tests administered
too late in year for utilization; limited choice and
range of referenced texts caused many children to be
without prescriptions; and need for staff development of
teachers.

Non - Instructional- Support

All schools in the matched group reported that many students
received non-instructional support during the school year, how-
ever some indicated that all students identified as needing a service
did not receive service. Eighteen elementary schools cited a dis-
crepancy in the number of students needing breakfast and .the number

being served. The main reasons cited were that students did not
report for breakfast, and students received breakfast at home.
Eour_elementary schools and four junior high schools-citing a dis-
crepancy in the lunch program stated that this was due to the failure
of some parents to submit applications and to the preference of some
students to buy food from neighborhood vendors. Seventeen elementary'

schools and seven junior high schools stated that their clothing
service was hampered by the lack of needed sizes and types of clothes

aLtheir disposal. Also, it was stated that many students refuse
to accept clothing because of self-pride and/or because they are
not of_the latest styles. The far greater discrepancies cited by
57% of the elemideiV selools ane 81% of the junior high schools
were- in the area of health serviies. These discrepancies resulted
mainly from the failure of parents and pupils to keep appointments,
the great difficulty in obtaining needed dental service, the long
waiting lists resulting in future appointments, the need for more
dos rs and nurses, and the need for transportation service.

Seventeen of the elementary schools (15%) and one junior high
school showed no discrepancy between students identified as needing
any service and students receiving services.
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Minimum Floors

Principals were asked An October and June to report the number

of teachers using "Sequential Inventory of Reading Skills" and

"Specific Objectives for Pupil Performance in Mathematics" for the

development of diagnostic methods, the diagnosis of individual stu,

dents, the development of prescriptive materials, as a basis of

classroom instruction, as a basis of contacts with tutors, and in

communication with parents.

In June principals reported that on the average approximately

759. of the elementary school teachers were using the minimum floors

in the various instructional modes described above; while junior

high school principals reported that approximately 3770 of their

,teachers were using them. Comparison of the June report with the

October-report showed an increase -of usage for both elementaty

and junior high school teachers of about 7 to 11 percent. Con-

sidering that the minimum floors represent reading and mathematic&

-curriculum materials, it is-not surprising that-the junior high=

school report shows a-lesser percentage than dots the elementary

-school report.

-Staff-Development

The Superintendent's May Fifth Report describes the need for-a

comprehensive program of staff development geared to meet the Specific

needs of school personnel. The School Inventory was used to obtain

from principals the number and type.of staff development activities

-
implemented in-the schools for teachers, parents and tutors.

Although the data collected in this portion of the repott may-

be somewhat limited in its reliability, it is quite useful in def- .

scribing the magnitude and scope of the local school staff develop----

ment-programs.

This data indicated that approximately 5,000 staff development

activities were reported in the elementary schools. The degree of

participation by teachers, parents and tutors is reported in "man

hours." Man hours were computed by multiplying the number of

participants (tiachers, parents and tutors) in each type of- activity

by the number of hours the activity was held. On this basis, -there

Were approximately 390,000 teacher man hours, 35,000 parent man-hours,

and- 80,000 tutor man hocts of staff development involvement-reported

for the school year 1971-72.

In the juniOr-high-Schoolg the data indicated__thet there were-

approximately 580 staff development staff development, activities

reported accounting for 95,000 teacher man hours, 8,000 parent

man hours and 25,000 tut( man hours.
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A large variety of activities was described in the report.
These included workshops, faculty meetings, demonstrations, grade
level meetings, mobe team meetings, planning sessions, seminars,
mini-courses, meetings with consultants, and special uses for released
time. Some principals included summer preparatory activities such
as the Summer Leadership Training Institute. The majority of the
activities was on-site in the form of classroom demonstrations,
school meetings and workshops. Central office supervisory personnel
worked effectively through Mobe Teams to bring staff development
activities into the schools.

Of the total amount of man hours reported in staff development,
in the elementary schools 77% was spent by teachers; 167. by tutors
And 7% by parents. In the junior high schools 747 was spent by
teachers, 207. by tutors and 6% by parents.

The major portion of the staff development time was devoted to
reading related activities.

-On the basis of these reports there can be little doubt that
there was an_exceptionally large amount of staff development
activities in the schools this year.

Monthly Level of Operation

On the basis of the reports submitted by Principals each month,,_
there-has been a steady positive progression_of level of operation
for all components on an annual basis, or schools maintained their
initial high level of operation. According to the May report
Of the elementary schools on the average, all components were
"fully operational" -with the exception of University Liaison and
-Homework Center which were "almost fully operational." The May
repOrt_of the junior high schools, on the average, reveals that all
_components were "fully operational" with the exception of the
Tutorial Program, Parental and Community Involvement, University
Liaison, and Homework Center which were "almost fully Operational."

October Teacher Survey

Of the 2,281 elementary school teachers and 489 junior high
school-teachers, 637. and 387. respectively, felt by October, 1971
that they were-being kept fully knowledgeable concerning the pur-
poses and procedures of AAP"most of the time", or "always". As_

-of October:the elementary-school-teiairs had referred-7,563 students
_

-for,tutoririk(and the junior high school teachers had referred 1,573
students. Eighty-one percent of the elementary school group reported
using minimum floors for individualized instruction in reading at
least "most of the time"; and similarly 797. used minimum floors in
mathematics. For the junior high school teachers for whom it was
appropriate, the minimum floors in reading were applied by more than
40% of them "most of the time"; and similarly 33% used the minimum
floors -in mathematics. Diagnostic testing was reported used at
least "sometimes" by 907. of4he elementary school teachers and 817.

-60- --.-
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of the junior high school teachers.
grouping is conductive to effective
"sometimes ", was attested to by 70%
teachers and 59% of the junior high

The belief that heterogeneous
and learning, at leist

of the elementary school
school teachers.

Principal Survey

Each of the 14 -components listed on the principals' survey
received the support of at least half of the 118 elementary school
principals and 27 junior high school principals_as being educationally_
beneficial in achieving a more desirable program for students during
the school year. The five. programs receiving the least support from
both groups were University Liaison, Parental and Community In-
volvement, Non-Instructional Supports, Homework Center, and Heter-
ogeneous Grouping. In rating the most beneficial of the fourteen,
elementary school principals rated the top three as Staff Development,
Use of "Sequential Inventory of Reading Skills", and Operation of
-Reading Mobe TeaM, while junior high school principals rated the
top three as Staff Development, Operation of Reading Mobe Team, and
Operation of Math Mobe Team.
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Table -XVI-A

Level of Operation, By Number of Schools and Mean Score, for Each Mouth

September 1971 - May 1972

TUTORIAL PROGRAM X Elem. Schools
Jr. High Schools

,....-- .

Level of Operation
Number of Schools*

.

Sent. Oct. Nov. Dec. Jan. Feb. Mar. Ar. Hay

Fully Operational (4) 6 23 35 55 59 63 72 74 84

Almost Fully
Operational (3) 20 46 46 42 34 35 38 34

Only =y Slightly

Operational . (2) -- 49 33 22 20. 24 11' 7

In Planning Stage (1) 53 19

,Component Mean Score 1.8 X2.6 3.0 3.2 3,3 3.4 3.6 13.

Corrected to include returns submitted after original cut-off date.

Figure 1,A

_ -Level of Operation,_By Meat Score, for Each Month
September 1971 - Hay 1972 X -Elem.--Schools

TUTORIAL PROGRAM --TJr. High-SChools_-=
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Tabte XVI-B

Level of Operation, By Number of Schools and Mean Score, for Each Month

September 1971 - May 1972

USE OF SEQUENTIAL INVENTORY OF

READING SKILLS

X Elem. Schools _

Jr. High Schools-
.

-

Level of Operation
Number of Schools*

e. .1 Oct. Nov. Dec.
1 -

Jan., Feb. Mar.; Apr. Ma

Fully Operational (4) 59 81 83 08 101 95 101 107 113

Almost Fully

Operational (3) 40 36 27 26 19 21 16 1 -2

Only Slightly
Operational (2) 28 4 2 0 1

In Planning Stage (1) 2 1 0 0 0 0 0

Component Mean Score 3.2 3.6 3.7 13.8 3.8 3. 3.8 3.8 3.9

Corrected to include returns submitted after original cut-oIf date.
Note: From September through February this component was reported under the heading

"Use of Minimum Floors".

Figure 1-B
Level of Operation, By Mean Score, for Each Month

September 1971 - May 1972 X Elem. Schools,

USE OF SEQUENTIAL INVENTORY OF Jr. High Schools

READING SKILLS
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Table XVI-C

Level of Operation,.

USE

By Number of Schoolsand Mean Score,
September 1971 - May 1972

OF SPECIFIC OBJECTIVES FOR PUPIL
PERFORMANCE IN MATHEMATICS

for Each Month

X Elem. Schools
Jr. High- Schools

Level of Operation

-
Number of Schools*

Sept.1 Oct. Nov. Dec. Jan. Feb. Mar. Apr. May

Fully Operational (4) 59 81 83 98 101 95 97 107= 114

. -

Almost Fully
Operational (3) 40 36 27 26. 19 21. 20 17 12

Only Slightly
Operational (2) 28 4 2 0 0- 0

......

In Planning Stage (1) 2 1 0 0 0 -

Component 'Mean Score 3.2

.

i 3.6 3.7 3.8 3.8 3.8

,

3.8 3.9 3.9

-* Corrected to include returns submitted after original cut-oft date.

Note: From September through February this component aas reported under the heading

_ "Use of Mininum Floors."
Figure 1-C

Level of Operation, By Mean Score,. for Each Month
September 1971 - May1972

USE OF SPECIFIC 'OBJECTIVES FOR PUPIL
PERFORMANCE IN MATHEMATICS

X Eletn. SchOolS_-

Jr. High-Schbols-_
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Table XVI-D

_-Level of Operation, By Number of Schools and Mean Score, for Each Month
September 1971 - May 1972

OPERATION OF READING MOBE TEAM X Elem. Schools
Jr. High Schbols

Level of Operation
Numbet of Schools* --_-

Sept) Oct. Nov. Dec. Jan.I Feb. Mar. Alit,
.

_

Mal,
.

Fully Operational _(4) 43 59 65 89 83 81 93 -103 103

Almost-Fullyr:

lOperational, (3) 46 55 40 30 32 33 24_- --20

Only_ -Slightly_

Operational- aY 29 9 _7

_-

5 5, 2 -=3:-

1:ncPlathing Stage (1) 11 0 0 0 0

-COpponent_Mean Score 2.9 3.4 3.5 3.7 3.7 3.6 3.8 -. 3.-8--

Corrected to include returns submitted after original cut-off date.

Note: From September through February this component was reported under the
heading '!Operation of MOBE Team."

Figure _1=D

Level of Operation, By_Mean Scotty_ for Each Month
September 1971- May_1972

OPERATION OF READING MOBE TEAM
X Elem. Schools

Jr. High Schools
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.



Table XVI-E

Level of Operation; By Number 'of Schools and Mean Score,
September 1971 - May 1972

OPERATION OF MATH MOBE TEAM

for Each Month

X Elem. Schools
Jr. High Schools

Number of Schools *
Level of Operation

, .

_ . Sept. Oct. Nov. Dec. Jail. Feb. Mar. Apr.... May

Fully Operational (4) 43 59 65 89 83 81 84 91- 97

Almost Fully
Operational (3) 46 55 40 30 32 33 31 27- 22

Only Slightly
Operational (2) 29- 5. 2

In Planning Stage (1) 11 0 1

Component Mean Score 2.9 ,3.4 -3.5 3.7 3.7 3.6 3.6 3.7 .7

* Corrected to include returns submitted after original cut-off date.
Note: From September through February this component was reported under the headin

"Operation of MOBE Team."
Figure 1-E

Level of Operation, By Mean Score,' for Each Month
September 1971 - May 1972 X Elem. Schools

OPERATION OF MATH MOBE TEAM Jr, High Schools=11
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4.) > 0 0 .0
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Table XVI -F

Level of Operation, By Plumber of Schools and Mean Score, for Each Month

September 1971 - May 1972

STAFF DEVELOPMENT PROGRAM
X Elem. Schools

Jr. High Schools

Level of Operation
Number of Schools*

Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May

Fully Operational (4)

.

38 68 77 95 100 103 107 111 118

Almost Fully
Operaiional (3) 40 44 32 29 20 14 11 13

Orly_ Slightly
Operational = (2) 36 9 3 1 1 0 ___40

In Planning Stage (1) 0 0 . 0 0 0 0

Component Mean Score 2.8 3.5 3.7 3.7 3.8 3.9 3.9 3.9 3.9

Corrected to include returns submitted after original cut-off date.

Figure 1-F_

Level of Operation, By Mean Score,.for Each Month
. September 1971 - May 1972 X Elem. Schools

Jr. High School's=0STAFF DEVELOPMENT PROGRAM_
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Table XVI-G

Level of Operation, By Number of Schools and Mean Score, for Each Month

September 1971 - May 102 `-

TESTING PROGRAM X Elem. Schools
Jr. High Schools

Level of- Operation
.__

-_

Number of -Schools ';

Sept. Ott. Nov. Dec. Jan. Feb. Ma-1.-.J Apr. Na

c- :--

Fully-Operational (4) 107 104 100 114 117 111 116 119 116)

Altost-FullY__

Ope-rational- (3) 17 17 11 10 3 5

.C44= Sli3htly

--Operational (2) 3 1 0 0 0 .

m -Planning-Stage (1) i 2 0 Of 6 0 0- 0- :

-Component Mean Score I 3.8- 3.8 3.9 3.9 3.9 3.9 3.9 3 , 3:9

*_- -Corrected to include returns submitted after original cut-off date.

Figure 1-6

Level of Operation, By Mean Score, for Each Month

September 1971 - May 1972 X Elem. Schools

TESTING PROGRAM Jr. High Schools
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Table. XVI-H

Level of Operation, By Number of Schools and Mean Score, for Each Month

September 1971 - May 1972

NON-INSTRUCTIONAL SUPPORTS X Elem. Schools
Jr. High Schools

--
Number of Schools *

Level of Operation

.1

34

Oct.

51'

Nov.,

48

Dec.

72

Jan.,

75

Feb.

84

Mar.

95-

.

103

May

'102
Fully Operational

...apt

(4)

Almost- Fully

Operational (3) 35

A

46 48 44 40 26 20 20 23

Only SlretTy
Dperationa1 (2) 43 15 12 4 2

,

2 2 _-
.

.._,

In Planning :Stage (I) = 13 3 4 0 0 0

Component Mean Score 2.7
i
3.2 3.2 3.5 3.6 3.7 3.8 38 .-8

* Corrected to include. returns submitted after original cut-off date.

Figure 1-H

Level of Operation, By Mean Score, for Each Month

September =1971 - May 1972 X Elem. Schools
NON-INSTRUCTIONAL SUPPORTS Jr. High Schools
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Table XVI -I

Level of Operation, By Number of Schools and Mean Score, for Each Month

September 1971 - May 1972.

HETEROGENEOUS GROUPING X Elem. Schools
Jr. High Schools

Level of Operation
Number, of Schools_1:

- ,.....,

.-,:.Sept. Oct. Nov. Dec. Jan. Feb.

4.,

May

Fully Operational (4)
124 119 111 124 121 116 118 123 125

Almost Fully-

-Operational (3) 3 2 1
1 0 1 -0 1 1

Only Slightly
_Operational (2)

2

4

-0 0 0 0 0 0 - 0_

Planning Stage (1)
0 0 0 0 0 0

Component Mean Score 3.9 . 4.0 4.0 4.0 24,0

.

4.0 4.0

,

440 4,0
.

Corrected to include returns submitted after original cut-off date.

Figure 1-I

Level of Operation, By Mean Score, for Each Month

September 1971 - May 1972 X Elem. Schools

HETEROGENEOUS GROUPING ____Jr. High Schools

-u
0.
co

-0 0 0
o z a on- Cs.



Table XVI-J

Level of Operation, By Number of Schools and Mean Scor,, for Each Month

September 1971 - May 1972

PARENTAL AND COMMUNITY INVOLVEMENT X Elem. Schools
Jr. High Schools

Level of Operation
Number of Schools *

Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May

Fully Operational (4) 23 27 35 60 63 66 76 84 85'

Almost.Fully
Operational (3) 30 38 46 40 39 34 36 29 34

Only Slightly
Operational (2) 66 48 26 23 19 16 6 10 7

In Planning Stage (1) 10 4 5 000
?

i

°amponent Mean Score 2.5 2.7 3.0 3.3 3.4 3.4 3.6 3.6 3.6

Corrected to include returns submitted after original cut-off date.

Figure 1-J

Level of Operation, By Mean Scordt'for Each-Month
September 1971 - May 1 -972 X Elem. Schools

PARENTAL AND COMMUNITY INVOLVEMENT Jr. High Schools
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Table XVI-K

Level of Operation, By Number of Schools and Mean Score, for Each Month

September 1971 - May 1972

UNIVERSITY LIAISON X Elem. Schools
Jr. High Schools

Level of Operation

_

Number of Schools*

Sept i Oct. Nov. Dec. Jan. Feb. Mar. Apr.

i

May
.

Fully Operational (4) 31 36 39 53 53 60 68 68 73

,Almost Fully
Operational (3) 13 31 27 25 24 25 25 30 29

Only Slightly
Operational (2) 33 28 27 24 22 18 14 15 13

, 4

In Planning Stage (1)
44 23 18 11 11

Component Mean Score 2.2 2.7 2.8 3.1 3.1 3.2 3.3 3.3 3.3,

* Corrected to include returns submitted after original cut-off date.

Figure 1 -K

Level of Operation, By Mean Sdord, for Each Month
September 1971 - May 1972 X Elem. Schools

'UNIVERSITY LIAISON Jr. High Schools
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Table. XVI-L

Level of Operation, By Number of Schools and Mean Score, for

September 1971 - May 1972

INSTRUCTIONAL MATERIALS AND GUIDES

Each Month

X Elem. Schools
Jr. High Schools

Level of Operation
Number of Schools*N

Sept. Oct. Nov. Dec.'Jan.
1

Feb. Mar. Apr. May

Fully Operational (4) 52 76 80 102 95 92 99 106 109

Almost Fully .

Operational (3) 54 37 27 22 25 24 19 18

Only Slightly
Operational (2) 19 6 3 0 0 U 0

In Planning Stage (1)
1 2

3.8

0

3.8

0

3.8

q.

3.8 3.8 3.9

4..w

Component Mean Score 3.2 , 3.6 3.6

* orrected to include returns submitted after original cut-off date.

Figure 1-L

-Level of Operation, By Mean Score,. for Each Month
September 1971 - May 1972

INSTRUCTIONAL MATERIALS AND GUIDES
X Elem. Schools

Jr. High Schools
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Table XVI -M

Level of Operation, By Number of Schools and Mean Score, for Each Month

September 1971 - May 1972

SUPERVISION X Elem. Schools
Jr. High Schools

Level of Operation
Number of Schools,'

Seat. Oct. Nov. Dec. Jan. Feb. Mar. Ma

Fully Operational (4) 45 57 66 96 91 93 99 105 100

Almost Fully
Operational (3) 43 55 40 27 .

26 24 18 15 16

Only Slightly
Operational (2) 28 6 2 2 0 if

In Planning Stage (1)
11 1 0 0 0 0 1 -

Component -ean Score 3.0 3.4 3.5 3.7 3.7 3.8 3.8 3.8 3.7

Corrected to include returns submitted after original cut-off date.

Figure

-Level of Operation, By Mean Scord,-for Each Month _

September 1971 - May 1972 X Elem.- Schools

SUPERVISION -Jr. High-Schools
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Table XVI -N

Level of Operation, By Number of Schools and Mean Score, for Each Month

September 1971 - May 102

HOMEWORK CENTER X Elem. Schools
Jr. High Schools

Level of Operation
Number of Schools*

Sept. Oct.I Nov. Dec. Jan. Feb. Mar., Apr. May
1........,

Fully Operational (4) - - 17 25 32 38 42 42 _51
.

Almost Fully
Operational (3) -

.

- 22 29 25 31 36 33 27

Only Slightly
Operational (2) - - 15 30 23 15 12 23

p.-

21

In Planning Stage (1)

,

- -

,

57 26 21 16 13

Component Mean Score - - # 2.0 2.5 2.7 2.9 3.0 3.0 .1

'* Corrected to include returns submitted after original cut-off date.

Figure 14i

Level of Operation, By Mean Score, for Each Month

September 1971_= May 1972 X= Elem. Schools

HOMEWORK CENTER Jr. High Schools
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Tabre XVII-A

Level of Operation, By Number of Schools and Mean Score, for Each Month

September 1971 - May 1972

TUTORIAL PROGRAM Elem. Schools
X Jr. High Schools

Level of Operation
Number of Schools*

Sept.' 'Oct. Nov. Dec. Jan. Feb. Mar. Apr. May

Fully Operational (4) 5 6 9 '10 14 12 16 14 17

Almost Fully
Operational (3) 3 5 6 11

1

6 7 7 6- 8

Only Slightly
Operational (2) 10 3 8 3 4 4 0 2

In Planning Stage (1) 0 1

Component Mean Score 2.1 2.7 2.9 3.0 3.4 3.3 3.6 3.5 3.4

Corrected to include returns submitted after original cut-off date.

Figure 2-A

-Level of Operation, By Mean Scordp'for Each Month

September 1971 - May 1972
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Table XVII-B

Level of Operation, By Number of Schools and Mean Score, for Each Month
September 1971 - May 1972

USE OF SEQUENTIAL INVENTORY OF
READING SKILLS

Elem. Schools
X Jr. High Schools-

Level of Operation
Number of Schools *

Sept. Oct. Nov. Dec. Jan. Feb., Mar. Apr. May

Fully Operational (4) 7

ttt

10 11 17 19 17 17 -17 22

Almost Fully
Operational (3) 8 7 12 8 4 5 5 4

Only Slightly
Operational (2)

'VI

10

I

3 1 3 1 3 1

In Planning Stage (1) 1 0 1 - 0 0
w

Component Mean Score 2.8 3.3 3.3 3.5 3.7 3.6 3.7 3. 3.8

* Corrected to include returns submitted after original cut-off date.
Note: From September through February this component was reported under the

heading "Use of Minimum Floors".
Figure t-p,

Level of Operation, By Mean Score, for Each Month
September 1971 - May 1972

USE OF SEQUENTIAL INVENTORY OF
READING SKILLS

Elem. Schools =
X- Jr. High-Schools-

-84-
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Table XVII-C

Level of Operation, By Number of Schools and Mean Score, for Each Month
September 1971 - May 1972

USE OF SPECIFIC OBJECTIVES FOR PUPIL
PERFORMANCE IN MATHEMATICS

Elem. Schools
X Jr. High Schools

Level of Operation

___

Number of Schools *

Sept.ot Oct. Nov. Dec. Jan. Feb. Mar. Anr. Mav

Fully Operational (4) 7 10 11 17 19 17 17 17 22-

Almost Fully
Operational (3) 8 7 12 8 4 5 . 6 4 6

Only Slightly
Operational (2) 10 3 1 3. 1 3 0 0

In Planning Stage (1) 1 0 1 I. .0 0 0

Component Mean Score 2.8 3.3 3.3 3.5 3.7 3.6 3.7 3.8 3.8

-* Corrected to include returns submitted after original cut-off date.

Note: From September through Februdr7this component was reported under the
heading "Use of Minimum Floors".

Figure 2-C

Level of Operation, By Mean Scord,*for Each Month
September 1971 - May 1972 Elem. Schools

USE OF SPECIFIC OBJECTIVES FOR PUFTL X Jr. High Schools
PERFORMANCE IN MATHEMATI.ZS

-u

0
0
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Table XVII-D

Level of Operation, By Number of Schools and Mean Score, for Each Month

September 1971 - May 1972

OPERATION OF READING MOBE TEAM Elem. _Schools-

X Jr. High Schools

Level of Operation
Number of Schools *

Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May

Fully Operational (4) 14 15 18 .20 20 19 22 19 24
,

Almost -Fully

Operational (3) 7 1 3 4 2 6 1 3- 3

Only-Slightly
;Operational- (2) 5

.

4 4 4

.

2 1 1 t
1

-Planning-Stage (1) 0 0 0 A
1

0 0 0 -_-_- -0-

Component-Mean Score 3.3 13.5 3.6 3.6 3.7 3.1 3.9 3.9 3.8

* Corrected to include returns submitted after original cut-off date.

Note: From September through February this component was reported under the

heading "Operation of MOBE Team."
Figure 2-D

Level of Operation, By Mean Scord,'for Each Month
September 1971 - May_1972

OPERATION OF READING MOBE TEAM

Elem. Schools
X Jr. High Schools

. .
4.h

. 0 0 0 M 0
0 0 Z A 44
m
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Table XVII-E

Level of Operation, By Number of Schools and Mean Score, for Each Month

September 1971 - May,1912

OPERATION OF MATH MOBS TEAM
Elem. Schools

X Jr. High Schools

Level ,of Operation
Number of Schools * 1

Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr.

19

May

25
Fully Operational (4) 14 15 18 20 20 19 22

Almost-Fully
Operational (3) 7 1 3 4 2 6 1 3 3

Only Slightly
-Operational- (2) 5 4 4 4 2 1 1 _ '1-

In Planning-Stage (1) 0 0' 0 0 0 0 0-

Component Mean Score 3.3 3.5 3.6 3.6 3.7 3.7 3.9 3.9 Mit

00

0
frt

O04 2

44

V_

* Corrected to include returns submitted after original cut-off date.

Note: From September through February this component was reported under the

heading "Operation_ of MOBE Team."
Figure 2 -E

Level of Operation, By Mean Score,-for Each Month

September 1971 - May-1972 Elem. SChools

OPERATION OF MATH MBE TEAM X jr. High-Schools

._
).4

.

C.) 0 aJ v ).4

tz, C z.
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Table XMII-F

Level of Operation, By Number of Schools and Mean Score, for Each Month

September 1971 - May 1972.

STAFF DEVELOPMENT PROGRAM
Elem. Schools

X Jr. High Schools

Level of Operation
Number of SChools*

Cept. Oct. Nov. Dec. Jan. Feb. Mar.
I

Apr. May

_.-Fully Operational (4) 7 11 14 18 17 19 18 16 22

Almost FUlly
Operational (3) 7- 6 8 6 6 5 5 5 6

Only Slightly
Operational ' (2) 7 1 3- 3. 1 1 : 0

_ .

-

-I.h Planning Stage (1) 5 1 0 1 0 0 0

COmponent Mean Score 2.6 3.4 3.4 3.5 3..7 3.7 3.-8 3.8- --3.8

* Corrected to- include returns submitted after original cut-off date.

Figure 2-F

Level of Operation, By _Mean Scord,'for Each Month

September 1971 - May 1972 Elem. Schools--

STAFF DEVELOPMENT PROGRAM X Jr. High Schools

3

0 0 0 0 0 m 04 m
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Table XVII-G

Level of Operation, By Number of Schools and Mean Score, for Each Month

September 1971 - May 1972

TESTING PROGRAM
Elem. Schools
Jr. High Schools

Level of Operation
Number of Schools

.

Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May
,

Fully Operational (4) 20 17 21 22 22 22 22 20 25

Almost Fully
Operational (3) 4 2 3 5 2 4 2 2 3

Only Slightly
Operational (2) 3 1 0 0 0 0

In Planning Stage (1) 0 0 1 I 0 0 0 0 -

Component Mean Score 3.6 i3.8 3.8 3.8 3.9 3.8 3.9 3.9 3.9

Corrected to include returns submitted after original cut-off date.

Figure 2-G

Level of Operation, By Mean Scordp'for Each Month
September 1971 - May 1972 Elem. _Schools:

TESTING PROGRAM X Jr. High-Schools-

Qa
4:
c.) 0

a) ts4
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Table XVII-H

Level of Operation, By Number of Schools and Mean Score, for Each Month.

September 1971 - May 1972

NON-INSTRUCTIONAL SUPPORTS
Elem. Schools

X Jr. High Schools

Level of Operation
Number of Schoolsl

Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May

Fully Operational (4) 6 7 7 17 15 18 17 19- 22

Almost Fully
Operational (3) 4 8 14 6 5 3 4 3 - 7

Only_Slightly
_Operational (2)_ 12 1 2 2 1 2 0 --

In Planning Stage (1) 4 3 2- 0 0 0
4

0

Component MOn Score 2.5 3.0 3.0 3.6 3.'7 3.5 3.8 3.9= 37

* Corrected to include returns submitted after original cut-off date.

Figure 2-H

Level of Operation, By Mean Scdre, for Each Month

September 1971 - May 1972 Schools

NON- INSTRUCTIONAL-SUPPORTS Jr.-High Schools_

. .

ao 0 0 0 0 a) 0 a 0
a) 0 Z A 0, 44 Z 4C L

CO
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Table XVII-I

..evel of Operation, By Number of Schools and Mean Score, for Each Month
September 1971 - May 1972

HETEROGENEOUS GROUPING
Elem. Schools

X Jr. High Schools

Level of Operation
Number of SchoolsiL

Se.t. Oct. Nov. Dec. Jan. Feb. Mar. Ar, Mav

Fully Operational (4) 26 20 25 26 24 26 23 22 28

Almost Fully
Operational (3) 1 0 0 2 0

-
0 -

i

1

Only Slightly
Operational _ (2) 0- 0 0 0

...

0 0'

.

1 0

In_Planning Stage (1) 0 0 0 0 0 0- 0 - 0

Component Mean Score 3.9 '4.0 4.0 3.9 4.9 4.0 3.9 4.0 3.9

3

0
43

a22

0
r4

* Corrected to include returns submitted after original cut-off date.

Figure 2-I

Le 1.1 of Operation, By Mean Scorel'for Each Month
September 1971 - May 1972 Elem. Schools

'HETEROGENEOUS GROUPING X Jr. High Schools

-91-
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Table XVII-J

Level of Operation, By Number of Schools and Mean Score, for Each Month

September 1971 - May 1972

PARENTAL AND COMMUNITY INVOLVEMENT
Elem. Schools

X Jr. High Schools

00
4)

k0

Level of Operation
Number of SchoolsV

,..

Seat. Oct. Nov. Dec. Jan. Feb. Mar. Air. Ma

Fully Operational (4) 2 3 2 5, 8 9 8 9
I

11

-

Almost Fully
Operational (3)

.

3 4 13 10 5 7 10 ,8 9

Only Slightly
Operational (2) 16 10 10 10 9 8 4 5 5

'In Planning Stage (1) 6 3 0 2 0 2 2 - 4

Component Mean Score 2.0 2.3 2.7 2.7 2.9 2.9 3.0 3.2 ... 2.9

ch 2

0

Corrected to include returns submitted after original cut-off date.

Figure 2 -J

Level of Operation, By Mean Scord,'for Each Month

September 1971 - May 1972 Elem. Schools

PARENTAL AND COMMUNITY INVOLVEMENT ..Lir. High Schools'
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Table XVII -K

Level of Operation, By tiumber of Schools and Mean Score, for Each Month

September 1971 - May 1972

UNIVERSITY LIAISON
Elem. Schools-

X Jr. High Schools

Level of Operation.
_

Number of Schoolsic

1

Sept. Oct. Nov. Dec. Jan. Feb. Mar. Apr. May
"I

Fully Operational (4) 8 9 8 12 10 11 13 10...,

9

14

11

....- -.....,

Almost Fully
Operational (3) 4 4 9 8 5 6 6

Only Slightly
Operational (2) 6 2 5 5 5 5 3 1

In Planning Stage (1) 9 3 3 1 2 3 2 1 3

Component Mean Score 2.4 3.0 2.9 3.2 3.0 3.0 3.2 3.3 3.2

* Corrected to include returns submitted after original cut-off date.

Figure 2-K

Level of Operation, By Mean Score, for Each Month
September 1971 - May 1972

UNIVERSITY LIAISON

Elem. Schools
X Jr. High Schools

4J

a)

cn
0
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Table XVII-L

Level of Operation, By Number of Schools and Mean Score, for Each Month

September 1971 - May 1972

-INSTRUCTIONAL-MATERTAIS AND GUIDES

fV

Elem. Schddls
=Jr. High Schools

Level of Operation
.

Number of Schools 1.

Se t. Oct. Nov. Dec. Jan. Feb. Mar. A r.

Fully' Operational (4) 9 14 12 17 18 19 18 18 23

Almost Fully

Operational (3) 13 5 10 7

.

6 7 5 3

.

Only Slightly
Operational (2) 5 1 2 2. 0 0 0 -

In Planning Stage (1) 0 0 1 0 0 0 0 - 0

Component Ilean Score 3.1 3.6 3.3 3.4 3.3 3.7 3.8 3.8 3.8

* Corrected to include returns submitted after original cut-off date.

Figure 2 -L

Level of Operation, By Mean Scord,.for Each Month

September 1971 - May 1972

'INSTRUCTIONAL MATERIALS AND GUIDES

Elem. Schools
..L Jr. High Schools

. .

> j j
. .

4
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Table XVII-M

Level of Operation, By Number of Schools and Mean Score, for Each Month

September -1971-=-May-I972

SUPERVISION
Elem. Schools

X Jr. High Schools

Level of Operation
Number of Schools *

Se.t. Oct. Nov. Dec. Jan. Feb. Mar. A r.- May

Fully Operational (4) 9 11 11 17. 19 20 18 18 23

Almost Fully
Operational (3) 12 6 11 18 5 5 5 4 6

Only Slightly
Operational (2) 6 3 1 1 0 1 0 --

In Planning Stage (1) 0 0 1 0 0 0 1 -

Component Mean Score 3.1 3.4 3.3 3.4 3.8 3.7 3.6 3.8 3.8

3

02

0

-
40

t 1

* Corrected to- include returns submitted after original cut-off date.

Figure 244

Level of Operation, By Mean Scord,'for Each Month

September 1971 - May 1972 Elem. Schools

SUPERVISION X Jr. High Schools
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Table XVII-N

Level of Operation, By Number of Schools and Mean Score, for Each Month

September 1971 - May 1972

HOMEWORK CENTER

Elem. Schools
X .Jr. High Schools

Level of Operation
Number of Schools)

Sept. Oct. Nov. Dec., Jan.,. Feb. Mar. Apr. May

Fully Operational (4) - - 4 5 9 7 7 8

Almost Fully
Operational (3) - - 4 3 4 3 5

Only Slightly
Operational- (2) - - 4 6 5 4 5 -3 4

In Planning Stage (1)

k

- - 12 - 5 7 9 4 4 7-

Component Mean Score 2.0 2.4 2.3 2.5 2.7 2.8 2.6

*- Corrected to include returns submitted after original cut-off date.

Figure 2 -N

Level of Operation, By Mean Scord,'for Each Month

September 1971 - May 1972 Elem. Schools

HOMEWORK CENTER X Jr. High Schools
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October 1971

SCEOOL INVENY

For the Academic AL.LevLtheut Project

The purpose of this inventory is to provide feedback on the status in

your scLo1 of the implementz,tion of the Academic Achievement Project-(AAP).

The fecuback can be useful within your school and within the system, to de-
termine where we are, how we are progressing, and where we have to go in
relation to the Academic Achievement Project.

.1-
tYlk.

Basic Information
..

Date of report:

Name of School:

Principal:

Capacity:

PART I

Number of regular classrooms:

Number of sub-standard classrooms:

Q....Current number of students enrolled:

Total number of resident professioaal staff:

Number of regular classroom teael.ers: Full-Time Part-Time

:.u:..ber_of paid parnprofessional;i: Ft.11-Time Part-Time

LiStSpeCiAliSt6 ...j IA:)V1 AS to .tEnoranZ (i) Full-tme (F)
If Itinerant, in;:i-ie nun:)er of L-ys :.n your buildin,%.

..012-

131



Schnol

Xolso To.tm Mombors (list names and positions).

Roading Mobe Team: Math Mobe Team:

,Chairman Chairman

Supportive Team: (If other than Shove and supporting purposes of AAP)

,Chairman

. College-University Affairs

Completeforprosrainsoperational -in your school.

Name of

- University

No. of D.0
Name of Students

Coordinator 'Involved

--T

,o. of

Nigher Ed-.1

Staff
Involved

Cultural Pro-
grams
Sharing Physi- 1

cal Facilities

-1--

'

1 .

Staff Exchange

Student Attend-
ance at Sports
Events

Administrative
Internships

Student
Teaching

Tutorial

Staff
---

2211112Pment 0
(Other)

I

[
----------.------

---;.

1---------------1 L--------J

-99-

1.32



School

D. Crouning

An:. the classes in your building heterogeneously grouped? Yes No
If not, please indicate why not?

E. Tutorial Program

Do you have a tutorial program? Yes No
If not, what is needed to get one started?

NUMBER OF STUDENTS RECEIVING TUTORING FROM VOLUNTEERS

lo. of
students
identified
as needing
tutorial
help

No. of
students
Low re-
ceiving
tutorial
help

Number of Tutors
-School. Coll9ge- Parents Comunit,

Yours Other Stafflgtud.

Reading .

Math

Otho.- Subjects .

NUMBER OF STUDENTS RECEIVING INDIVIDUALIZED INSTRUCTION*
FROM EMPLOYED SCHOOL PERSONNEL

I Reading Mathematics !Other Subjects

Reading Specialist

Counselor

MIND Teacher

Paid Staff-Para-Professional

Other Paid Personnel
State position

'Or in groups not exceeding 3 students
What are .the reasons for any discrepancies between students' needing and re-
ceiving tutorial help?

What is t?he position within the school of the staff coordinator of the
tutorial program?

MINMOMMEM MOWN/Wm10
Assistant Principal Teacher
Counselor Other (Specify):

4.11 Inmpml.

133



F. Homework Center

Do you have a homework center?

1C not, what is needed to get one started?*

School

No

_Number of hours per week the homework center is staffed:

Number of hours per week the homework center is open:

Maximum number of students the homework center can accommodate at one

time:

Average number of students who use the homework center in a typical

day:

Minimum Floors

How many teachers have indicated that they use minimum floors for:

(a) Development of diagnostic methods
(b) Diagnosis of individual students

(c) Development of ,Irescriptive materials
(d) Basis of classroom instruction

(e) Basis of contacts with tutors
(f) Communication with parents

What are some of the reasons why teachers do not make full use of

minimum floors:

* Use roverse side if necessary.

-124



School

H. Testinf; ProfIram

Were ?there any difficulties related to the:

1. Administration of testing program: Yes No

If yes, explain

2. Availability of test results:

If ml, explain

Yes No

3. In-service training relative to testin ror,ram:

a) Were there any difficulties related to understanding objectives
of the testing program - Yes No

If yes, explain

b) Were there any difficulties related to understanding of testing
-procedures Yes No

If yes, explain

MII111

Were there any difficulties related to interpretation of test
results - Yes No

If ves, explain

d) Were there any difficulties related to utilization of test
results - Yes No

If yes, explain

4. Were -here any difficulties ; -onorting of test Icjts
to n; nts: No

If 12s, explain

7,15

.111



School

I. Non- Instructional Supports

1. Free Food Program (Please complete)
I

Does Not Apply Number. Needing Number Provided

Breakfast

Lunch6--
What are the reasons for any discrepancy between the numbers of those
needing and those getting breakfast/lunch? '

I.. ,

Specifically, how are the food program participants identified?

2. Clothing

Number of students needing clothing services:

Number of students who received clothing assistance:

Reason(s) f9r discrepancy, if any:
.Ne

3. Health,

Number of students identified as needing health services:

Number of referrals for health services:

Number of referrals which received health services:

Reason(s) for discrepancy, if any:

List the health resources use the last reporting period:

4. 0th-- Evidence of nnd Comments on Nan -'I nntr.iviionnl Super "s:

-103-
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SCHOOL INVENTORY
the Academic Achievement Project

June 1972

The purpose ot tuis Inventory is to provide feedback on the status

in your school of the implementation of the Academic Achievement Project

(AAP) . This feedback, in association with the information reported in
the October 1971 inventory con be useful within your school and within

the system, to delecmine where we are, how we are progressing, and where

we have to go in relation to full implementation of the Academic Achieve-

ment Project.

A. Basic:Information

Date of report:

Name of School:

Principal:

PART 1

Total number of resident professional staff:

Total number of regular classroom teachers:

Current number of students enrolled:

. ;lobe Team Organization

I. A Reading Mobe Team is functioning at this school Yes
No

If 'ves,' name of Chairman is

II, A Math ,Mobs Team is functioniny at this school: Yes
No

If 'Yes,' name of Chairman is

III. A Supportive Team (other than above and supporting purposes of

AAP) is functioning at this school:

TT 'yes,' now of Chairman

C. [;cooping

__Yes

No

_ Are the classes inyour building heterogeneously grouped? Yes

If not, please indicate why not?

-107-
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Name of School

D. Homet:ork Center

-Do you have a homework center? Yes No

IfIno: please give reason:

Ieyes: please complete the following:

Number of hours per week the homework center is staffed:

Number of hours per week the homework center is open:

Maximum number of students the homework center can accommodate at-one

time:

Average number of students who use the homework center in a typical

day:

E. College-University Affairs
Complete for programs operational in your school:

Name of
University

Name of
Coordinator

Number of-
your students
involved

No. of
-Higher Ed.

Staff
Involved

Cultural Pro-
-grams

Sharing Physi-
cal Facilities

Staff Exchange

Student Attend-
ance at Sports
Events

Administrative
Internships
Student
Teaching

Tutorial

Staff
Development

(Other)
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F. Tutorial Program

Name of Scfpol

o-
Do you have a tutorial program? Yes No

If not, what is needed to get one started?

NUMBER OF STUDENTS RECEIVING TUTORING FROM VOLUNTEERS

Reading

No. of No. of Number of Tutors

students students Sc hoot Colleat Parenta Communitt.

identified
as needing

tutorial
help

now re-

ceiving
tutorial

help

Yours Other Staff Stud.

Math

Other Subjects

NUMBER OF STUDENTS RECEIVING INDIVIDUALIZED INSTRUCTION*

FROM EMPLOYED SCHOOL PERSONNEL

Reading Mathematics Other Subjects

ftading Specialist

Counselor

MIND Teacher

Paid Staff-Para-Professional .

Other Paid Personnel

State position

* Or in groupa not exceeding 3, students

What are the reasons for any discrepancies between students' needing and

receiving tutorial help?

What is the position within the school of the staff coordinator of the

tutorial program?
Assistant Principal Teacher

Counselor Other (Specify):
IIMMINIIMONIM
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Name of School

G. Testing Program

Did your school administer the California Test Bureau criterion-

referenced test this school year? Yes NoMarr dr.mr.
If 'yes,' please complete this page.

Were there any difficulties related to the:

1. Administration of testing program: Yes No

If yes, explain

2. Availability of test results: Yes No11101

If yes, explain

3. In-service training relative to testing program:

a) Were there any difficulties related to understanding objectives

of the testing program - Yes , No

If yes, explain

b) Were there any difficulties related to understanding of testing

procedures - Yes No

If yes, explain

c) Were there any difficulties related to interpretation of test

results - Yes No

If yes, explain

d) Were there any difficulties related to Utilization of test

results - Yes No

If yes, explain
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Name of School

H. Non-Instructional Supports

1. Free Food Program (Please complete.)

Does Not Apply Number Needing Number Provided

Breakfast

Lunch

What are the reasons for any discrepancy between the numbers of those

needing and those getting breakfast/lunch?

Clothing -

Number of

NUMber of

Reason(s)

students needing clothing services:

students who received clothing assistance:

for discrepancy, if any:

3. Health

Number of students identified as needing health services:

Number of referrals for health services:'

Number of referrals which received health services:

Reason(s) for discrepancy, if any:

4. Cther Evidence of and Comments on Non-educational Supports:

(Use the reverse side it necessary.)
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Name of School

I. Component Assessment:

As a group the Principals are in a most strategic position to
observe: the effect of the various components in achieving a more
desirable educational program for students. Your judgment, therefore,

will be a critical aspect of the assessment review.

Will you please check all the programs listed below which you

believe have been educationally beneficial in your school this year.

Of those checked, rate the three most beneficial. Indicate the

program you consider most beneficial by placing a '1' in the 'Number'

column; next most beneficial by placing a '2'; and third most bene-

. placing 4 '.3'..

Program Check Number

Tutorial Program

Use of "Sequential Inventory of Reading. Skills"

Use of "Specific Objectives for Pupil Performance

in Mathematics"

Operation of Reading Mobe Team

Operation of Math Mobe Team

Staff Development

Testing Program

Non-Instructional Supports

Heterogeneous Grouping
.--

Parental & Community Involvement

University Liaison

Instructional Materials and Guides

Supervision

Homework Center.
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Name of School.

J. Minimum Flout:,

How many teachers indicated that they use minimum floors tor:

(a) Development ut diagnostic methods

(b) Diagnosis of individual students

(c) Devvlopment of prescriptive materials
(d) Basis of classroom instruction
le) Basis oE cuctacts with tutors

(f) Communication with parents

What are some ut the reasons why teachers do not make full use of

minumum floors:

K. STAFF_DEVELOMENT:

Directions ror filling out Staff Development Form (next 3 pages):

The data enteled on the staff development forms (next 3 pages1

should reflect all staff development activities subsequent:

to your last report and carry you through May 1, 1972.

As a result., this .report, together with your first report,

will-reflect the total staff development program beginning

in September 1971 and extending through May 1, 1972.

Please be temiuded to:

I. Indicate the number (in figures) of persons involved in eacb

activity.

2. indicate the total number of hours spent in each activity.

3. Observe the headings.

-113-
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h
a
n
 
o
n
e
 
p
l
a
c
e
.

6
,
4
1
6
,





(
4
)
 
F
u
l
l
y
 
O
p
e
r
a
t
i
o
n
a
l

P
a
r
t
 
I
I

M
O
N
T
H
L
Y
 
R
E
P
O
R
T
 
O
F
 
L
E
V
E
L
 
O
F
O
P
E
R
A
T
I
O
N
 
O
F
 
A
A
P

F
o
r
 
M
o
n
t
h
 
o
f

.
,

J
u
d
g
e
 
t
h
e
 
s
c
h
o
o
l
 
l
e
v
e
l
 
o
f
 
o
p
e
r
a
t
i
o
n
 
f
o
r
 
e
a
c
h
 
o
f
 
t
h
e
c
r
i
t
i
c
a
l
 
e
l
e
m
e
n
t
s
 
o
f
 
t
h
e
 
A
c
a
d
e
m
i
c
 
A
c
h
i
e
v
e
m
e
n
t

P
r
o
j
e
c
t
 
b
a
s
e
d
 
o
n

t
h
e
 
m
o
n
t
h
 
f
o
r
 
w
h
i
c
h
 
y
o
u
 
a
r
e
 
r
e
p
o
r
t
i
n
g
.

I
t
 
i
s
 
a
s
s
u
m
e
d
 
t
h
a
t
 
e
a
c
h
 
s
c
h
o
o
l
 
h
a
s
 
d
e
v
e
l
o
p
e
d
 
a
n
a
p
p
r
o
p
r
i
a
t
e
 
p
r
o
g
r
a
m
 
t
o
 
m
e
e
t
 
t
h
e

u
n
i
q
u
e
 
n
e
e
d
s
 
o
f
 
t
h
a
t
,
 
s
c
h
o
o
l
.

T
h
e
r
e
f
o
r
e
,
 
j
u
d
g
e
 
t
h
e
 
d
e
g
r
e
e
 
o
f
 
d
i
s
c
r
e
p
a
n
c
y
 
b
e
t
w
e
e
n
t
h
e
 
d
e
s
i
r
e
d
 
a
n
d
 
t
h
e
 
a
c
t
u
a
l
 
e
x
t
e
n
t

o
f

i
m
p
l
e
m
e
n
t
a
t
i
o
n
 
o
f
 
e
a
c
h
 
e
l
e
m
e
n
t
.
 
T
h
e
 
s
m
a
l
l
e
r
 
t
h
e

d
i
s
c
r
e
p
a
n
c
y
,
 
t
h
e
 
h
i
g
h
e
r
 
t
h
e
 
r
a
t
i
n
g
 
o
f
 
t
h
e
 
l
e
v
e
l
 
o
f

o
p
e
r
a
t
i
o
n
.

T
h
e
 
"
G
u
i
d
e
l
i
n
e
s
 
f
o
r
 
P
r
i
n
c
i
p
a
l
s
 
a
n
d
 
O
n
-
s
i
t
e
 
A
s
s
e
s
s
o
r
s
f
o
r
 
M
o
n
t
h
l
y
 
R
e
p
o
r
t
 
o
f
 
L
e
v
e
l
 
o
f
 
O
p
e
r
a
t
i
o
n

O
f
'
A
A
P
"
 
m
a
y
 
b
e
 
u
s
e
d
 
a
s

t
h
e
 
b
a
s
i
s
 
f
o
r
 
d
e
t
e
r
m
i
n
i
n
g
 
L
e
v
e
l
 
o
f
 
O
p
e
r
a
t
i
o
n
.

H
o
w
e
v
e
r
 
t
h
e
s
e
 
"
G
u
i
d
e
l
i
n
e
s
"
 
a
r
e
 
n
o
t
 
i
n
t
e
n
d
e
d
 
t
o
b
e
 
a
'
c
o
m
p
l
e
t
e
 
d
e
s
c
r
i
p
t
i
o
n

o
f
 
a
n
y
 
A
A
P
 
c
o
m
p
o
n
e
n
t
,
 
n
o
r
 
i
s
 
i
t
 
t
o
 
b
e
 
u
s
e
d
 
t
o

l
i
m
i
t
 
p
r
o
g
r
a
m
 
d
e
v
e
l
o
p
m
e
n
t
.

S
c
h
o
o
l

D
a
t
e

P
r
i
n
c
i
p
a
l

i
I

*
L
e
v
e
l
 
o
f

i

O
p
e
r
a
t
i
o
n

C
o
m
M
e
n
t
,
 
i
f
 
a
n
y
.

1
 
4

3
2

I
J

T
u
t
o
r
i
a
l
 
P
r
o
g
r
a
m

U
s
e
 
o
f
 
S
e
q
u
e
n
t
i
a
l
 
I
n
v
.
 
o
f
 
R
d
g
.
 
S
k
i
l
l
s

U
s
e
 
o
f
 
"
S
p
e
c
.
 
O
b
j
s
.
 
f
o
r
 
P
u
p
i
l
 
P
e
r
f
.

i
n
 
M
a
t
h
e
m
a
t
i
c
s

O
p
e
r
a
t
i
o
n
 
o
f
 
R
e
a
d
i
n
g
 
M
o
b
e
 
T
e
a
m

I

4

.

O
p
e
r
a
t
i
o
n
 
o
f
 
M
a
t
h
 
M
o
b
e
 
T
e
a
m

S
t
a
f
f
 
D
e
v
e
l
o
p
m
e
n
t

T
e
s
t
i
n
g
 
P
r
o
g
r
a
m
'

N
o
n
-
I
n
s
t
r
u
c
t
i
o
n
a
l
 
S
u
p
p
o
r
t
s

,

H
e
t
e
r
o
g
e
n
e
o
u
s
 
G
r
o
u
p
i
n
g

s

.

P
a
r
e
n
t
a
l
 
&
 
C
o
m
m
:
 
I
n
v
o
l
v
e
m
e
n
t

U
n
i
v
e
r
s
i
t
y
,
L
I
a
l
i
o
n

,

I
n
s
t
r
u
c
t
i
o
n
a
l
 
M
a
t
e
r
i
a
l
s

a
n
d
 
G
u
i
d
e
i

,

S
u
p
e
r
v
i
s
i
o
n

,

H
o
m
e
w
o
r
k
 
C
e
n
t
e
r

a-

(
3
)
 
A
l
m
o
s
t
 
F
u
l
l
y
 
O
p
e
r
a
t
i
o
n
a
l

,
(
2
)
 
O
n
l
y
 
S
l
i
g
h
t
l
y

O
p
e
r
a
t
i
o
n
a
l

(
1
)
 
I
n
 
P
l
a
n
n
i
n
g
 
S
t
a
g
e

-
1
1
8
-
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s
j

F
i
g

sil
it

i111
ss

s2
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1 i
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stfli
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tgi
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i
r
i
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i
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i
g
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P
l

a
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1
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a
i
f
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T
i
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O
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l
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l
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E
I
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i
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i
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.

i
i
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M
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A
-
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t
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l
l

i
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2
1
s
l
I
t
i
i
l
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I
l
i
i
l
l
I
i
i
r
i
i
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1
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1
1
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1
1
3

1

2
1
s
1

V
p
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T
1
I
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i
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i
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S
c
h
o
o
l

P
A
R
T
 
I
I
I
 
(
A
)

D
a
t
e

R
E
A
C
T
I
O
N
S
 
O
F
 
T
E
A
C
H
E
R
S
 
T
O
 
E
L
E
M
E
N
T
S
 
O
F

T
H
E
 
A
C
A
D
E
M
I
C
 
A
C
H
I
E
V
E
M
E
N
T
 
P
R
O
J
E
C
T

N
o
t
e
s
:

P
l
e
a
s
e
 
r
e
s
p
o
n
d
 
t
o
 
e
a
c
h
 
i
t
e
m
.

I
f
 
t
h
e
 
i
t
e
m
 
d
o
e
s
 
n
o
t
 
a
p
p
l
y
,
 
t
o
 
y
o
u
,

c
h
e
c
k
 
i
n
 
"
D
o
e
s
 
N
o
t
 
A
p
p
l
y
"
c
o
l
u
m
n
.

D
o
 
n
o
t
 
s
i
g
n
 
t
h
i
s
 
f
o
r
m
.

T
h
e

d
a
t
a
 
b
e
i
n
g
 
c
o
l
l
e
c
t
e
d
 
i
s
 
f
o
r
 
t
h
e
 
a
s
s
e
s
s
m
e
n
t

o
f
 
t
h
e
 
A
c
a
d
e
m
i
c

A
c
h
i
e
v
e
m
e
n
t
 
I
r
o
j
e
c
t
 
a
n
d
 
t
h
e
r
e
 
i
s
 
n
o
 
i
n
t
e
n
t
i
o
n
 
o
r

n
e
e
d
 
t
o

i
d
e
n
t
i
f
y
 
p
e
r
s
o
n
s
.

Y
o
u
r
 
c
o
m
m
e
n
t
s
 
w
o
u
l
d
 
b
e
 
a
p
p
r
e
c
i
a
t
e
d
,

a
l
t
h
o
u
g
h
 
t
h
e
y
 
a
r
e
 
n
o
t
 
r
e
q
u
i
r
e
d
.

P
l
e
a
s
e
 
b
e
 
c
e
r
t
a
i
n

t
o
 
c
o
m
p
l
e
t
e
 
e
a
c
h
 
i
t
e
m
.

T
h
a
n
k
 
y
o
u
 
f
o
r
 
y
o
u
r
 
a
s
s
i
s
t
a
n
c
e
.

1
.

D
o
 
y
o
u
 
f
e
e
l
 
t
h
a
t
 
y
o
u
 
a
r
e
 
k
e
p
t
 
f
u
l
l
y

i
n
f
o
r
m
e
d
 
a
n
d
 
k
n
o
w
l
e
d
g
e
a
b
l
e
 
c
o
n
c
e
r
n
i
n
g

t
h
e
 
p
u
r
p
o
s
e
s
 
a
n
d
 
p
r
o
c
e
d
u
r
e
s
 
o
f
 
t
h
e
 
A
A
P
?

2
.

H
o
w
 
m
a
n
y
 
s
t
u
d
e
n
t
s
 
h
a
v
e
 
y
o
u
 
r
e
f
e
r
r
e
d

f
o
r

t
u
t
o
r
i
n
g
 
t
h
i
s
 
s
c
h
o
o
l
 
y
e
a
r
?

(
n
u
m
b
e
r
)

3
.

D
o
 
y
o
u
 
u
s
e
 
s
t
u
d
e
n
t
s
 
a
s
 
t
u
t
o
r
s
?

4
.

D
o
 
y
o
u
 
u
s
e
 
c
o
m
m
u
n
i
t
y
 
m
e
m
b
e
r
s
 
a
s

t
u
t
o
r
s
?

5
.

H
a
v
e
 
y
o
u
 
c
o
n
t
r
i
b
u
t
e
d
 
t
o
 
t
h
e

d
e
v
e
l
o
p
m
e
n
t

o
f
 
a
 
s
y
s
t
e
m
a
t
i
c
 
p
r
o
c
e
d
u
r
e
 
f
o
r
 
t
h
e
 
u
s
e

o
f

t
h
e
 
t
u
t
o
r
i
a
l
 
p
r
o
g
r
a
m
?
 
.
Y
e
s

N
o

I
f
 
y
e
s
,
 
h
o
w
?

6
.

D
o
 
y
o
u
 
u
t
i
l
i
z
e
 
t
h
e

f
o
r
 
i
n
d
i
v
i
d
u
a
l
i
z
e
d

7
.

D
o
 
y
o
u
 
u
t
i
l
i
z
e
 
t
h
e

f
o
r
 
i
n
d
i
v
i
d
u
a
l
i
z
e
d

m
i
n
i
m
u
m
 
f
l
o
o
r
s
 
a
s
 
a
 
b
a
s
i
s

i
n
s
t
r
u
c
t
i
o
n
 
i
n
 
r
e
a
d
i
n
g
?

m
i
n
i
m
u
m
 
f
l
o
o
r
s
 
a
s
 
a
 
b
a
s
i
s

i
n
s
t
r
u
c
t
i
o
n
 
i
n
 
m
a
t
h
e
m
a
t
i
c
s
?

P
l
e
a
s
e
 
C
h
e
c
k
:

1

R
e
g
u
l
a
r
 
C
l
a
s
s
r
o
o
m
 
T
e
a
c
h
e
r

O
t
h
e
r
s

D
o
e
s

A
l
-

M
o
s
t
 
o
f

S
o
m
e
-

I
n
f
r
e
-

N
o
t

w
a
y
s

t
h
e
 
t
i
m
e

t
i
m
e
s

g
m
e
n
t
i
v

N
e
v
e
r

A
p
p
l
y

C
o
m
m
e
n
t
,
 
i
f
 
a
n
y

(
1
0
0
%
)

(
6
7
-
9
9
%
)

(
3
4
-
6
6
'
0

(
1
-
3
3
%
)

(
0
%
)

(
P
l
e
a
s
e
 
c
h
e
c
k
 
a
n
d

u
s
e
 
r
e
v
e
r
s
e
 
s
i
d
e

n
o
t
i
n
g
 
n
u
m
b
e
r
.
)T
VL
I

$



8
.

D
o
 
y
o
u
 
g
e
a
r
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
m
a
t
e
r
i
a
l
s
 
t
h
a
t
 
y
o
u

c
o
n
s
t
r
u
c
t
 
t
o
 
t
h
e
 
m
i
n
i
m
u
m
 
f
l
o
o
r
s
 
i
n
 
r
e
a
d
i
n
g
?

9
.

D
o
 
y
o
u
 
g
e
a
r
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
m
a
t
e
r
i
a
l
s
 
t
h
a
t
 
y
o
u

c
o
n
s
t
r
u
c
t
 
t
o
 
t
h
e
 
m
i
n
i
m
u
m
 
f
l
o
o
r
s
 
i
n
 
m
a
t
h
e
m
a
t
i
c
s
?

1
0
.

D
o
 
y
o
u
 
h
a
v
e
 
p
u
p
i
l
-
m
a
d
e
 
i
n
s
t
r
u
c
t
i
o
n
a
l

m
a
t
e
r
i
a
l
s

g
e
a
r
e
d
 
t
o
 
t
h
e
 
m
i
n
i
m
u
m
 
f
l
o
o
r
s
?

1
1
.

D
o
 
y
o
u
 
f
e
e
l
 
t
h
a
t
 
t
h
e
r
e
 
i
s
 
e
f
f
e
c
t
i
v
e
 
M
O
B
E
 
T
e
a
m
-

t
e
a
c
h
e
r
 
c
o
o
p
e
r
a
t
i
o
n
 
i
n
 
y
o
u
r
 
b
u
i
l
d
i
n
g
?

1
2
.

D
O
 
y
o
u
 
u
s
e
 
t
h
e
 
r
e
c
o
m
m
e
n
d
a
t
i
o
n
s
 
o
f
 
t
h
e
 
M
O
B
E

T
e
a
m
 
i
n
 
y
o
u
r
 
c
l
a
s
s
r
o
o
m
 
t
e
a
c
h
i
n
g
?

1
3
.

D
o
 
y
o
u
 
p
e
r
c
e
i
v
e
 
a
 
s
t
a
f
f
 
d
e
v
e
l
o
p
m
e
n
t
 
p
r
o
g
r
a
m

t
o
 
b
e
 
v
i
t
a
l
 
t
o
 
s
t
u
d
e
n
t
 
a
c
a
d
e
m
i
c
 
a
c
h
i
e
v
e
m
e
n
t
?

1
4
.

D
o
 
y
o
u
 
p
a
r
t
i
c
i
a
t
e
 
i
n
 
p
l
a
n
n
i
n
g
 
s
t
a
f
f
 
d
e
v
e
l
o
p
-

113

m
e
n
t
 
p
r
o
g
r
a
m
s
 
w
i
t
h
i
n
 
y
o
u
r
 
s
c
h
o
o
l
 
b
u
i
l
d
i
n
g
:

T
1

n
o
e
s

A
l
-

M
o
s
t
 
o
f

S
o
m
e
-

N
o
t

w
a
y
s

t
h
e
 
t
i
m
e

t
i
m
e
s

q
u
e
n
t
l
y

N
e
v
e
r

A
p
p
l
y

C
o
m
m
e
n
t
,
 
i
f
 
a
n
y

(
1
0
0
%
)

(
6
7
-
9
9
%
)

(
3
4
-
6
6
%
)

(
1
-
3
3
%
)

(
0
%
)

(
P
l
e
a
s
e
 
c
h
e
c
k
 
a
r
c
'

u
s
e
 
r
e
v
e
r
s
e
 
s
i
d
e

n
o
t
i
n
g
 
n
u
m
b
e
r
.
)

1
5
.

D
o
 
y
o
.
.
;
 
m
o
d
i
f
y
 
y
o
u
r
 
t
e
a
c
h
i
n
;
 
t
e
c
h
n
i
q
u
e
s
 
a
s
 
a

r
e
s
u
l
t
 
o
f
 
s
t
a
f
f
 
d
e
v
e
l
o
p
m
e
n
t
 
p
r
o
g
r
a
m
s
?

1
6
.

D
o
 
y
o
u
 
m
o
d
i
f
y
 
i
n
s
t
r
u
c
t
i
o
n
a
l

m
a
t
e
r
i
a
l
'
s
 
a
s
 
a

r
e
s
u
l
t
 
o
f
 
s
t
a
f
f
 
d
e
v
e
l
o
p
m
e
n
t
 
p
r
o
g
r
a
m
s
?

1
7
.

D
o
 
y
o
u
 
d
e
v
e
l
o
p
 
n
e
w
 
m
a
t
e
r
i
a
l
s
 
a
s
 
a
 
r
e
s
u
l
t

o
f

s
t
a
f
f
 
d
e
v
e
l
o
p
m
e
n
t
 
p
r
o
g
r
a
m
s
?

1
8
.

D
o
 
y
o
u
 
g
i
v
e
 
a
s
s
i
s
t
a
n
c
e
 
t
o
 
o
t
h
e
r
 
t
e
a
c
h
e
r
s
?

1
9
.

D
o
 
y
o
u
 
r
e
c
e
i
v
e
 
a
s
s
i
s
t
a
n
c
e
 
f
r
o
m
 
o
t
h
e
r

t
e
a
c
h
e
r
s
?

2
0
.

D
o
 
o
t
h
e
r
 
t
e
a
c
h
e
r
s
 
o
f
f
e
r
 
y
o
u
 
a
s
s
i
s
t
a
n
c
e
?

2
1
.

D
o
 
y
o
u
 
u
s
e
 
d
i
a
g
n
o
s
t
i
c
 
t
e
s
t
i
n
g
 
a
s
 
p
a
r
t
 
o
f

y
o
u
r
 
p
r
o
c
e
s
s
 
o
f
 
t
e
a
c
h
i
n
g
?

2
2
.

D
o
 
y
o
u
 
p
a
r
t
i
c
l
,
l
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FOREWORD

What members of the On-Site Study Team of the Departments of
Research and Evaluation found when they visited schools in March 1972

to observe and discuss components of the Academic Achievement Project

(AAP), was a high level of energy and activity directed toward numerous
AAP projects and programs designed to raise the academic achievement

levels of pupils. While principals and teachers who talked to On-Site-

Study Team members would not acknowledge that the AAP challenge offer-

ed new educational goals, they did agree that it clarified goals that

had long been the foci of educational programs in their buildings.

Principals contacted by the On-Site Study Team generally viewed
the Academic Achievement Project and its component programs as a
vehicle for mobilizing resources to benefit students. The principals'

support and enthusiasm for AAP programs was usually reflectea In the

teachers' enthusiasm for and the amount of work invested in the AAP

projects. In several'buildings visited, principals facilitated the

AAP by providing AAP leaders with some released time for their AAP

duties.

Teachers who talked with the On-Site Study Team members viewed
the Academic Achievement Project as a method of implementing ideas

that had been latent for several years. At one junior high, math

teachers had talked for many years about developing grade-level diag-

nosiic tests. With the introduction of the Math Mobe Team this idea

was implemented and die tests were administered in the middle of the

1971-72 school year. The teachers also viewed the AAP as a chance to

develop, in concert with other teachers in the building, teaching aids

that had long been needed. For example, Reading Mobe Teams in several

schools had developed learning packets and made them available to all

teachers in the building. In most buildings visited, teachers thought
the AAP provided channels for them to learn about new teaching methods

as well as opportunities for them to receive reinforcement for the

teaching methods they had developed on their own. Many teachers re-

sponsibile for AAP components in their building, however, felt that

the school system did not support their efforts in terms of the time,

materials, and finances they needed to implement the programs in the

best possible way. They noted that they were sacrificing their lunch
hours-and their time before and after school in order to implement AAP

programs, a sacrifice which they thought they should not be expected

to continue making.

It appeared to the On-Site Study Team members that the Academic

Achievement Project had stimulated communication within buildings- -

among teachers and between teachers and administrators. In most of

i
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the buildings visited, the AAP seemed to foster cohesiveness and unity,

directed toward the accomplishment of a common goal--the Improvement

of children's reading and math skills and, ultimately, of their academic

achievement. The principals and teachers in most buildings reported
their AAP programs to the On-Site Study Team members with pride for what

they had accomplished. They conveyed the feeling that the long hours

of extra work that had gone into Mobe Team activities, for instance,

or into the development of a tutorial program had been compensated for,

in part, by the results that had been achieved.' Most of the principals

and teachers who talked with On-Site Study Team members indicated that

they had anticipated evaluating their efforts by the pupils' results

on standardized tests to be given in the spring. Several expressed dis-

appointment that the testing program had been cancelled by the Board

of Education for lack of funds; at the same time many were apprehensive

that their initial efforts to implement AAP programs would have been

in vain should the school system shift its emphasis and priorities for

the coming school year.

The On-Site Study Team
Departments of Research

and Evaluation

June Bland'
Herman Cobb
Earl Hunter
Joyce Leader
James" Spencer
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I. INTRODUCTION

A. Background and Rationale

The Superintendent of the Public Schools of the District of
Columbia, in his report to the Board of Education on May 5, 1971,-/
committed the resources of the D. C. school system "to the task of
raising the academic achievement levels of students by marshalling
and organizing the staffs of the schools and increasing the scope
and frequency of the community's involvement in school affairs."
This committment, translated into ptogramMatic terms, became the

Academic Achievement Project (AAP). The AAP called for all school
_personnel to direct their efforts to "the elimination of defi-
ciencies in the basic skills of reading and mathematics... in a
manner predicated on the firm belief that all normal children can

learn and can reach acceptable standards of achievement."

The implementation of the AAP was to involve, according to the

Superintendent: 1) the development of more effective teaching
procedures, curricular guidelines, innovative instructional materials
and media, and facilitating administrative supports, and 2) the
improvement of classroom management and instruction. To be developed

were "practicable coordinated instructional and non-instructional

supports" that would "culminate in teachers teaching, administrators
administrating, and students learning."

B. AAP Components

The Academic. Achievement Project, as detailed in the Superin-
tendent's May 5th report, had a number of aspects. From these.
various aspects, twelve components were defined as program focal

points for implementation in the schools: tutorial program, use

of minimum floors, operation of reading and math mobilization teams,
staff development program, testing program, non-instructional sup-
ports, heterogeneous grouping, parental and community involvement,

university liaison, instructional materials and guides, super-

vision, and homework center.

1/ Hugh J. Scott, Superintendent. The Superintendent Reports to

the Board. Washington, D. Public Schools of the District

f Columbia, May 5,J971.

-1-
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C. Purpose of the On-Site Component Study

Responsibility for the overall assessment of the Academic
Achievement Project was assigned to the Departments of Research
and Evaluation. The assessment plan developed by the Departments
of Research and Evaluation and approved by the Academic Achievement
Project Advisory Assessment Committee included among other tasks
the assessment of each of the AAP components. The Departments
established several procedures for gathering data on the various --

components: monthly reports from principals on the level of opera-
tion of the components in their buildings, bi-annual reports
(October and May) from principals on the status of the components--
in their schools, teacher questionnaires, and an on-site-study of the
components.

The purpose of the on-site study of the AAP components was to
gather information that would describe the range of responses in
the schools to the process of implementing specific components of
the AAP.

II. ON-SITE STUDY PROCEDURES

A. Component Selection

To limit the on-site study of the implementation of the AAP
components, it was necessary to select from the 12 defined components,
those which could best be observed. Therefore, the study was limited
to five components which had programmatic implications: 1) Mobe

Teams, 2) Tutorial Program, 3) Homework Center, 4) University Liaison,
5) Non-Instructional Supports. In all, the on-site study team col-
lected data on eight aspects of the AAP: the Mobe Team component was
broken down into two aspects -- reading and math -- and non-instruc-
tional supports was broken down into three aspects -- Health Services,
Food Services, and Clothing Services.

-2-
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B. The School Sample

Stratified sampling techniques were used to limit the number of
schools from which data was collected to 20 schools, or 12 percent
of the elementary and junior high schools in the District school
system. From each election ward in the city, except Wards 3 and

8, one large school (more than 700 pupils) and one small school
were randomly selected for the sample. In Ward 3, elementary schools
are characteristically small, so two small schools were included in
the sample; in Ward 8 elementary schools are characteristically
large, so two large schools were selected. Four junior high schools
selected randomly for the sample represented the various operating
divisions of the school system: one from the Anacostia Community
School Project, one from the Model School Division, and two from
the regular secondary school division.

The 20 schools in the on-site study sample and some descrip-
tive characteristics are listed below:

-

School

Elec-
tion
Ward

Operating
Division

Special
Design-

ation

Enroll-
ment
(Oct.

1971)

No. of
Class-
room
Teachers
(Oct. 171)

Elementary-Large

Birney 8 Anacostia Title _I 1,028 38_

Davis 7 Elementary 1,075 35

Leckie 8 Elementary Oa OaI. 884 31
Meyer 1 Model School Title I 1,107 35-

Truesdell 4 Elementary 999 34
Watkins 6 Elementary Title I 706 27
Webb 5 Elementary 40 850 27
Wilson, J. O. 2 Elementary Oa NO 868 27

Elementary-Small

Gage 5 Elementary 372 11_

Hyde 3 Elementary 196 7

Merritt 7 Elementary 617 19

Monroe 1 Model School 446 15

Murch 3 Elementary Map. 573 19

Peabody 6 Elementary .$0. 214 8

Takoma 4 Elementary 536 19
Van Ness 2 Elementary Title I 574 18

Junior High

Browne 5 Secondary 1,211 61

Douglass 8 Anacostia 1,042 57

Garnett-Patterson 1 Model School 584 3 -4

"aul 3 Secondary Commu-

nity
1,161 59

School



Once the sample was chosen, it became evident that certain re-
sources were characteristic of the different classifications of
schools. All the junior highs had two assistant principals; all the
large elementary schools had one.assistant principal, except Leckie
which had none. None of the small elementary schools had assistant
principals. All of the large elementary schools had full time reading
resource teachers except Webb which had a reading resource teacher
60 percent of the time. Two large elementary schools -- Birney and
Truesdell -- had an additional reading resource teacher part time.
Only two small elementary schools had a full time reading resource
teacher-- Merritt and Van Ness, the latter of which had a second read-
ing resource teacher 60 percent of the time. Murch had no reading
resource teacher; the other five small elementary schools had part
time reading resource teachers, varying from 20 to 66 percent of the
time.

C. Collection of Data

The on-site study team consisting of six staff members of the
Departments of Research and Evaluation, visited the sample schools
in March, 1972, midway through the second semester of the AAP year.
Two staff members were scheduled to visit each sample school for one
day. In some cases only one team member was available to go into
the school, and in some cases the data collection required more than
one day. Data was collected from principals, persons in charge of the
selected AAP components, teachers, and students. Research techniques
used in the data collection were: interviews, questionnaires, and
observaL.In. The following instruments developed by the Departments
of Research and Evaluation were used in the on-site study:

1. Interview Instrument (one for each component being observed)

2. Observation Checklist

3. 71:-.11ty Questionnaire, On-Site St.iy

4. Sti-::nt Form

On-site study team members interviewed principals, persons in
charge of component programs and sometimes other staff members involved
in tie operation of the component program to find out about each pro -

gram-in the sample school. The "Interview Instrument" guided team
members'-questions about the structure, organization, function, pro-
blems, ana impact of the component program. If any aspect of the AAP
components could be observed at the sample schools on the day the on-
site study team visited, the "Observation Checklist" was completed.

Teacher comment about the AAP component programs in the sample
schools was gathered on the "Faculty Questionnaire, On-Site Study."
This form was distributed to all teachers in the sample schools in
their i.tailboxes on the morning that the on-site study team visited
the school and were collected by a team member that same afternoon
in the faculty lounge. In some cases this procedure was altered:

-4-
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questionnaires were distributed either by hand or by the principal

prior to the visit of the on-site team. Completion of the form was

optional; in some schools the principals urged the teachers to re-

spond.

Student awareness of AAP programs and involvement with

-_was elicited on the "Student Form." In each sample elementa.yschool

one sixth grade class completed the form. In the junior highs one

class from each grade -- 7th, 8th and 9th -- completed the form.

D. Delimitations

The on-site study team members regretted that they were limited

by their schedules to one-day visits in the sample schools, in most

cases. As a result their observations of AAP programs were limited

because not all were operational each day. Therefore, the data for

the. study comes primarily from the comments of those persons respon-
sible for the implementation of the component programs in the schools.

Of the total number of teachers in the sample schools, 30 percent
responded to the voluntary "Faculty Questionnaire." Although the size

of this response is satisfactory for statistical generalizations, _a

30 percent teacher response was received from only 11 of the 20 schools

in the sample. Only 1 of the 4 junior highs in the sample had a 30

percent teacher response. Therefore, no generalizations about teacher
opinion should be drawn for teachers in the school system or in the

sample schools. The method of distributing the questionnaires may
have contributed more to the low teacher response rate than did the

voluntary nature of the questionnaire.

The students responses should not be interpreted as factually
accurate but instead'as an indication of the students' perception of

their environment.

III. PRESENTATION AND ANALYSIS OF DATA

A. Interview Instrument

An "Interview Schedule" was developed by the Departments of
Research and Evaluation for earh of the AAP components included in

the On-site Study. On the basis of the data gathered through the
interviews, a component description was constructed for each of the
eight components being studied in each of the 20 sample schools.
(See Appendices A, B, C, D, E, F, G, H) From these component de-

scriptions, reports that summarized the findings by component were

-5-



developed. These component reports are presented here in the

following order:

1. Reading Mobe Team

2. Math Mobe Team

3. _Tutorial Program

4. Homework Center

5. University Liaison

6. Food Services

7. Health Services

8. Clothing Services

_6_
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1. Reading MOBE Team

A primary goal of the Academic Achievement Project was the
improvement of pupils' reading achievement. To this end the AAP
called upon each elementary and junior high school to establish a
Reading Mobilization Team that would contribute to the improvement
of instruction at the local school level. At the 20 schools in
the sample on-site study team members talked to Reading Mobe Team
leaders and in some cases to Mobe Team members and school principals
about the Mobe Team program in the school. (See Appendix B)

Objectives

The objectives of the Reading Mobe ams as given by the team
leaders follow. The most frequently stated objectives are listed first.
Some leaders stated more than one objective. Following each objective
are numbers indicating the number of teams citing that particular
objective. The numbers in parentheses represent Elementary school
teams. The underlined numbers represent Junior High School teams.

to_provide new techniques and assistance relating to reading
instruction to all teachers. (4) 2

2. To upgrade the reading level of the students. (5) 1

3. To help every child achieve at his greatest potential by
providingassistance -to teachers as needed. (4)

4. To provide an on-going process of assessment and improve-
ment of reading and mathematics instruction. (2)

5. To stimulate and motivate teachers in the area of reading
so they can better serve the needs of children. 2)

6. To get together with all teachers, pool resources, and
seek other resources to promote classroom instruction for
all children. (1) 1

7. -To make and display reading devices to aid teachers. (1)

8. To assess the needs of-the individual children and provide
_

for those specific needs. 1

People intended to be served by the teams were:

1. All teachers and through them all the students, (10)-3

2. Teachers, pupils and parents. (3)

3. All students. (2)

4. Teachers, children, staff and community. (1)

5. Lower grade teachers primarily to prevent deficiencies
at upper grades. (1)

6. Teachers, pupils and administrators, if possible. (1)
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Structure

The number of members of a given elementary school Mobe Team
ranged from four to fourteen. This number in many cases corresponded
to the number of regular staff members on the school faculty. For
the junior high schools the numbers of team members totaled five,
eleven and twelve. The fourth junior high school's team was organized
by departments. Thus, the total number was not determined. Table 1
gives the individual breakdown for both levels.

Table 1

Total Number of Members On Reading Mobe Teams

Schools

Number of Members Elementary Junior High

4

5 1

6 2

7 1

8 2

9 3

10 1

11 1

12 3 1

13

-14 1

By Dept.
(Undetermined)

Total 16 4

-8 -
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Function

The Mobe Teams determined teacher needs through written ques-
tionnaires, checklists, informal surveys such as individual con-
ferences and observations, teacher requests, and pupils' test results.

Once needs were determined teachers were served through work-

shops and demonstrations during scheduled department meetings, faculty
meetings, grade level meetings, and on staff development days.
Bulletins and other written materials were distributed regularly.
Informal_exchanges, demonstrations, and observations were provided

indiVidual teachers.

Services rendered included giving directions, and direct assis-

tance. The teams introduced innovative techniques, methods and
materials, helped teach reading skills, aided in interpreting test
results and in making profiles, learning packages and other teaching
materials, provided resource personnel, instructional materials and
supplies, and aided in securing technology. One elementary team leader

conducted a mini-course at D.C. Teachers College for which teachers
received two credit hours.

To accomplish these many tasks, Mobe Teams needed time for
planning and assessing their work. Table 2 shows the number of times

the teams met together and indicates the variety of opportunities
available to the teams for this purpose.

-9-
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Table 2

Reading Mobe Teams Meetings

Number of
Meetings

Elementary-

Teams

Jr. High
Teams Comments

1 per week 3
,

1 Aides cover classes, arranged
schedule, after school, lunch-

hour

1 per six weeks 1 planning periods

1 per month 4 parents cover classes, after
school, planning periods,
lunch hour, arranged schedule

2 per month 2 2 lunch hour, after school
recess, arranged schedule

3 per month 1 lunch hour, after school

1 per two months 2 lunch hour, after school,
arranged schedule

3 per year 1 arranged schedule

As needed 1 arranged coverage

Never all
at once

2 no release time

TOTAL 16 4

Team leaders interviewed indicated that in the initial planning

and implementation of the Mobe Teams a great deal of time was

required. Some members worked in their school during the month of
August 1971, in preparation for the 1971-72 school year. Others

indicated that Mobe Team members spent many after-school hours
during the months of September and October finalizing plans for

the Mobe Team operations.



Once the Mobe Teams began to function a great deal of individual
time was required of the leaders and members. Table 3 shows the
amounts of time Mobe Team leaders and members estimated they were
spending on Mobe Team duties during the school year.

Table 3

. Time Spent Carrying On Reading Mobe Team Activities

Elem. Schools Jr. High Schools

Tine Spent
Leaders

Team

Members Leaders

Team
Members

5 to 15 percent 1 6

16 to 25 percent 3 1 1

26 to 35 percen: 1

36 to 45 percent 1

46 to 55 percent

56 to percent

Full Time 2

A Great Deal 1

Undertermined (as needed) 8 8 2 3

TOTAL 16 16 4 4

The principals and faculties tried to workout schedules to
provide some released time for leaders and teachers, i.e. the
faculty agreed to accept additional students in order to free the
Team leader from classroom responsibilities. In the few instances

where some released time was obtained for leaders, team members
and/or other teachers, it was a direct result of long hours of plan-
ning, self-sacrifice, and great cooperation among the staff.

Table 4 explains how the time spent in Table- 3 is provided for

the Reading Mobe Teams. Much of the time spent by the members was
their own time; efficient Mobe Team operation calls for a considerable
amount of time and dedication by the individuals involved. Without

this dedication it is conceivable that the positive results that
have been experienced would not have been possible.



Table 4

How Time is Provided For Reading Mobe Teams

Explanations

Elementary School Jr. High

Leaders Team Leaders

1. Whenever available between
regular duties and during

- lunch time and after school.

2. Regular duty schedule is
arranged to provide some
released time.

-3.* School schedule and duties
are arranged to provide
full time release.

Arrangements are made for
parents, aides, and/or
student teachers to cover

classes.

TOTAL

10

3

3

16

11

2

3

16

1

3

4

Many of the Mobe Team members have received some training relative
to Mobe Team operations. Training cited included reading courses,

Mobe Team workshops lead by Central Administration personnel, and The
Summer Leadership Training Institute (July 1971).

Team members at seven schools listed their resource, center (4),

their reading skills center. :2), their library, and their teachers-
lounge as facilities furnished for Reading Mobe Team usage. Four

elementary and two junior high school Teams stated that there were
no special facilities set aside for their usage, but they did not

indicate this to be a.problem.

The 11 elementary schools and 1 junior high reporting addi-
tional costs for services such as special supplies and/or transporta-
tion said these costs were mainly met with personal funds (7), petty
cash (2), PTA funds (1), and supplementary capital outlay (1).
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Problems

Most of the Reading Mobe Teams surveyed indicated they had
encountered problems in carrying out Team functions. These pro-
blems, or difficulties, are listed below as stated by team leaders.
Some leaders stated more than one problem. The numbers in parentheses
represent the number of elementary school leaders making the comment.
The underlined numbers represent junior high school leaders' comments.

Problems/difficulties were:

1. Released time is not provided. (12) 2

2. There is a lack of specialized materials and equip-
ment. (3) 2

3. It is difficult to get parental help. (2)

4. There is a lack of interest on the part of some
teachers. 2-

_
5. It is difficult to function when members of the team

are located in two different buildings due to the small_
faculty in each building. (1)

6. Some Mobe Team members are itinerant. (1)

7. Additional funds and/or information about sources o
funding are needed. (1).

Four elementary team leaders and one junior high team leader
stated that their team had not encountered any serious problems.

Most of the Reading Mobe Team leaders said that the teams have
received some help from Central Administration. The help has been
mainly in the form of area workshops. There havt been some mate=
rials and written correspondence received. One elementary school
received some additional money for paper.

All but two leaders listed some assistance was needed and
desired from Central Adminsitration. The assistance requested follows.
The number of times each request was made is indicated by the
numbers in parentheses (elementary school Team leaders) and the
underlined numbers (junior high school Team leaders). The re-
quests are listed in order of the most frequent to the least fre-
quent mentioned.
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Requests were for:

1. Prompt on-site help, i.e., directions, presentation
of new programs and ideas, and role clarification.

(11) 5 \

2. Special materials and/or funding, i.e. a regular Mobe
Team budget. (4) 4

3. Released time. (5) 2

4. More teachers and more teacher aides. 3

5. A better supply system and filling of past orders. (2)

6. More workbooks and textbooks. 1

7. A complete reading laboratory. 1

Impact

Three elementary Mobe Team leaders and one junior. high school
leader reported that they were in the process of-evaluating their
Mobe Teams' impact. Evaluation methods used by other teams included
evaluation forms and checklists completed by teachers, dialogue
among teachers, pupils' test scores, and observations. These
evaluations lead to the following evidences of effectiveness:
(The numbers at the end of each are as previously explained.)

1. Teachers are receptive, express satisfaction with Mobe
Team operations, and show more interest and confi-
dence in teaching and handling heterogeneous group-
ings. (17) 1

2. Students have shown improvement in their academic
performances. (6) 2

3. There is more cooperation among teachers leading to
improved instruction for the students. (6) 2

4. There has been improvement in the students' atti-
tudes and classroom behavior. (6)

5. There has been more parent cooperation and involve-
ment. (4) 2

6. There is greater flexibility, i.e., innovative
teaching practices-and innovative materials. (3) 1-

7. Others have shows an excellent attitude toward the
Mobe Team operations. (4)

8. There is a greater and more effective use of 2051s. (1)

The future plans cited for the Reading Mobe Teams call for
continuation, improved services, release time, more parent involve-
ment, better planning, better evaluation, development of a unit on
"bte!'ing a positive self-image", and the development of a -areer
°pp- unity program.
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AAP

Teams were asked to indicate changes in Mobe Team operations

as a result of the implementation of the Academic Achievement Pro-

ject. Only one school (elementary, Mode! School Division) had a

Mobe Team prior to the implementation of AAP; the leader indicated

that there have been no changes due to the implementation of AAP.

At most of the other schools some type of structure organized
so teachers operated as a team to improve instruction existed before

the AAP, but the designation "Reading Mobe Team" and other elements

common to the Mobe Teams were missing. However, the leaders of

these teams commented that there had been some changes in these

structures as a result of the implementation of AAP and Reading

Mobe Teams. They are as follows:

1. The Reading Mobe Team brought about procedures for
providing services_which involved all teachers; thus
the leadership was not limited to supervisors. (9) 2

2. Objectives were specified and defined. (5)

3. It brought about the problem of release time. (2) 1

4. It provided for a better instructional program. (2)

5. As a result there is a released team leader (1), a

reading skills clinic (1), and a training program

for tutors. (1)

Ten of the elementary Reading Mobe Team leaders said that their

Teams had positive eifecEs-ofi-the-1MpleMentation of other AAP compo-

nents, i.e., Minimum Floors, Staff Development Program, Testing

Program, Heterogeneous Grouping, Parental Community Involvement,

etc. The other leaders gave no comment on this item.

Conclusions

There is presently an operating Reading Mobilization Team in

each of the 20 sample schools. The organization and function of

these teams are directly related to the size and needs of the school

staff. Even though these teams are in schools located in different

areas of the city and have very little contact with each other, they

have many similarities. They also share common problems. To com-

ensate for the lack of released time, teachers in all of the schools

use their planning time, lunch time and after shcool hours to pro-

mote -the Mobe Team operation.

On the whole all who were interviewed felt quite qualified

to fulfill their assigned Mobe Team duties and responsibilities.

It is obvious that without the individual dedication of all those

involved there would not be the efficient Mobe Team operations that

now exist.
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A comment from one Mobe Team leader implied that maybe teachers
should be rotated as Mobe Team members in order for the additional

burden to be shared equally.

In some schools there was a trend to combine the staffing of
the Reading and Math /obe Teams to accommodate small school staffs
and also to compensate for the lack of released time.

Recommendations

1. The Mobe Team should be continued as an integral part of
the instructional program.

2. Methods used by some schools (explained in the individual
Mobe Team descriptions) for providing released time and
released team leaders should be studied for possible adop-
tion by other schools.

3. More study should be done on the effectiveness of a com-
bined Reading and Math Mobe Team in regards to staffing
and released time.
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2. Math Mobe Team

One of the primary objectives of the Academic Achievement Pro-
ject is to raise significantly the level of academic achievement of
all students in the area of mathematics. The Math Mobe Team compo-

nent of the AAP called for the mobilization of resources in order
to develop effective teaching procedures, curricular plan: And
instructional materials with the goal of improving,the quality of
math instruction'in the classroom and thus the level of student

achievement. To collect the data for this section of the report,
on-site study team members interviewed Mobe Team leaders at each
school and in some cases talked with Team members and school prin-
cipals. (See Appendix B)

Objectives

Elementary school Mobe Team leaders cited the following objec..,

tives for their teams:

1. To upgrade the math instructional program through
support and assistance to the teachers in the form of
workshops and the exchange of information among the

teachers. (10)

2. To bring pupils up to grade level or above in mathe-
matics (minimum floors). (4)

3. To help teachers meet the individual needs of children

in mathematics. (4)

4. To aid children in performing better on the city-
widemath tests. (1)

Junior high Mobe Team leaders cited objectives similar to
those of the elementary school Mobe Teams:

1. To improve students' math skills in order to raise
their levels of achievement and improve their perfor-
mance on city-wide math tests. (4)

2. To improve the math instruct -ion by providing resources
which would help teachers better serve the students.

(2)

3. To relate math instruction to content areas of other

departments. (1)

-17-
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Structure

The numbeof persons on a Math Mobe Team in the 20 sample
school varied from 3 to 10 persons as is shown below:

Number of Number'of

Team Members Schools Reporting

3

2lem. Jr. High

1 --

1

5 --

6 4 --

7 4 2

8 1

9 3 ' 1

10 1

16 4

Half of the elementa):y schools surveyed and half of the junior
highs surveyed operaced Mobe Teams with six or seven members.
The composition of most of the Teams included mainly grade level

or departmental representatives as indicated below:

Number of

Team Member Schools Reporting

Elem. Jr. High

One representative per 11 1

grade level

1-2 primary teachers 3

1-2 intermediate tz.achers

Principal

Counselor

Librarian

Reading Specialist

Math Resource Teacher

Language Arts Teacher

MIND Teacher

Parent

Math Department Chairman

Math Department Teacher

fence Teacher

1

1

1

4

3

1



Eleven elementary schools had Mobe Teams composed of one
representatiVe from each grade level. The five other elementary

schools in the sample, all of which were classified as small schools,
had teams with some but not all of the primary and intermediate

grades representated. In cases where the reading specialist served

on the Math Mobe Team, she functioned as a liaison between the math

and reading Mobe Teams. In most schools the Mobe Team chairman
was a classroom teacher without released time for carrying out Mobe

Team duties.

In the junior high schools, the team leader was the chairman

of the Mathematics Department. In two sample schools, only mathe-

matics teachers were members of the Team. At another school, eP:h

grade level was represented. At the fourth school in the sample

Team membership included representatives from various departments
as well as from the administration.

Math Mobe Team members were prepared for their job of upgrading
teaching techniques in' their schools through monthly math workshops

or6nized by the Department of Mathematics. One primary and one
intermediate teacher were invited from each elementary school to attend a
half-day workshop and carry the ideas back to the Mobe Team in --

-

their school. The ideas were then disseminated to grade level teachers
through the grade level chairman, who was usually a Mobe Team member.

Function

Some of the Mobe Teams met two or three times a month to plan
theil activities, while others met once a month. The frequency de-

pended on the various needs of the teachers and on the scheduling

that could be arranged. Often, lunch time or after school time was

used _`for meetings. In most schools, the Mobe Teams had conducted
surveyb tO determine what-the teachers would like to see the Mobe

Team do that semester. Activities were planned on the basis of survey
results and informal contacts between the Team members and the other

teachers. The Mobe Team plans were then shared with teachers_ through
faculty meetings, workshops, grade level meetings, written communi-

cation, and infornul contacts.

The Mobe Teams in the 20 sample schools served the teachers in

a number of ways. They organized demonstrations of teaching tech,
niques with staff members, central administration persons, or per-
sons outside the school system. Occasionally university and college
persons were brought to the schools to share ideas with the teachers

in workshops. Team members prepared math drill tapes, quiz formats,
sample lesson plans, and seetwork for students performing below

grade level. At one school the Mobe Team chairman helped teachers
set up math learning stations in their classrooms.

-19- 81



Generally, elementary Mobe Team chairmen in the sample schools
estimated their Mobe Team activities had reached about 75 percent
of the teachers in their buildings. On the junior high level, Teams
serviced the needs of the teachers in the Math Department only.

In some schools the Math Mobe team extended its activities
to other persons in addition to the teachers in the building. At

one school an extensive m was developed to help tutors. Tu-
tors received guideline for t ring and had materials and devimes
demonstrated for them. There tutors could turn to Mobe Team members
for assistance with the development of their tutorial lesson plans.
At this same school the Mobe Team organized programs with the parents.
At grade level meetings with the parents, teachers explained vari-
ous materials and showed the parents how they could help their chil-
dren with their math homework.

Problems .

Of the problems cited by elementary school Math Mobe Teams a few
were mentioned repeatedly: the lack of released time for planning
team activities, the lack of class coverage to provide some released
time, the lack of materials and equipment for implementing Mobe Team
activities, and the need for a full-time Mobe Team chairman.

Similar problems were cited on the junior high level as hin-
drances to the functioning rf the Math Mobe Teams: the lack of time
and enthusiasm for Mobe Team activities among the teachers, the lack
of teachers aides to facilitate released time, lack of materials. The
leaders also noted that heterogeneous grouping was causing some prob-
lems for math teachers. They said that special placement within an
instructional program suited to the childrens' needs was necessary.

Mobe Team leaders on the elementary and.junior high level did note
that the central administration had provided assistance to the organ.,
ization and development of the Mobe Teams. Under the direction of-
the Math Department the central administration provided city-wide
workshops which most schools indicated had been useful. The Math
Department also provided television programs on instructional ma-
terials-and-methods. Supervisors provided special help andpub-
iished materials upon request. Math resource persons in various
buildings were cited as helpful both to teachers and to the organi-
zation and operation of the Mobe Teams.

Impact

The impact of the functions of the Math Mobe Teams can be seen
in the positive attitudes of the teachers. Students interest in
math as stated by teachers has increased. Parents attitudes toward
this component have been very favorable.
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Conclusion

In each of the sample schools, there was an operating Math Mobe

Team. The lack of released time was the primary problem hindering

their activities. Teachers had to use planning time, lunch time, and

after-school time for Math Mobe Team operations. With the help of the

Math Department of the Division of Instruction and the pyramidal

structure set up for the dissemination of information there was a steady

stream of new information about innovative math teaching techniques

into the school, even where free time for meetings was at the greatest

premium.

Recommendations

1. Consideration, should be given to a full-time Math Mobe Team

Chairman.

2. More equipment and materials should be made available for

the team.

J
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3. Tutorial Program

-The Academic Achievement Project called for schools to establish
tutorial programs designed to assist children develop their reading and
math skills. Nineteen of the twenty sample schools in the on-site study
had established on-going tutorial programs by the time they were visited
by the study team. No data was available from the twentieth school in
the sample. On-site study team members interviewed persons involved in
the-tutorial programs, including teachers, principals, and where possible
tutors and tutees (see appendix C). If possible,_programs were observed

- in progress.

Objectives

The nineteen schools surveyed cited similar objectives for their
tutorial programs. Two main objectives were the focus of most of the
programs:

1. To reinforce or upgrade students' math and reading
skills through individual instruction in an effort to
bring all children up to grade level expectations.

2. To stimulate personal development and self-confidence
through a one to one relationship.

A few of the programs had additional objectives that reflected
specific problems or resources of that school: To help children learn
enough English to be able to function in the classroom; to give older
children an opportunity to be useful and learn at the same time; to
keep children out of.trouble after school.

Structure

_ Counselors were responsible for the tutorial program in 8 of the
19 schOors in the sample. In the other cases the directors were:
the reading specialist, reading or math mobe team chairman (5); the
principal (3); the Assistant Principal (2); a parent (2); a Title I
Aide (1); and a community worker (1). (Note: some schools had co-
chairman or a director for each operating program) These tutorial
program directors received assistance from reading specialists and
mobe team chairmen, teachers, tutors, volunteer parents, a tutorial
committee, or Title I Aides.

The tasks involved in establishing an operating tutorial program
were common to-all the schools: recruit tutor-6, select tutees, match
tutors with tutees, train tutors, schedule tutoring sessions, supply
materials, provide tutoring facilities. These duties were generally
dispersed among the various persons involved in administering the
program according to their expertise rather than according to their
position, i.e., director or assistant, in the tutorial program.
Usu:71y the counselor recruited tutors, matched tutors wit!' tutees,
and Av!sed tutors on the interpersonal aspects of the tutoring
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relationship. The reading specialist generally organized the se-

lection of tutees, the training of the tutors, and advised tutors

on the instructional aspects of tutoring.

The time involved in administering the tutorial programs once

they were operational varied. At only one junior high and one large

_elementary school was a full time released person heading the program.

At these schools the director spent up to three hours a day working

on the tutorial program. At five schools the directors said they

spent very little time on the tutorial program or spent time only as

needed. At two schools parents directed the program on a volunteer

basis, but at all others the operation of the tutorial program was

assigned to the director by the principal as a part of his regular

duties, to be incorporated into the person's regular work schedule.

The staff members of only 5 tutorial programs indicated they

had received training for their tasks. The training cited consisted

of workshops conducted by the Anacostia Community School Project, the

Urban Service Corps, Mobilization Teams, and the Office of Economic

Opportunity. One parent conducting a program in English as a Second

Language said she had received training in this field in ancther

state.

Functioning

Variations in the tutorial programs that were observed depended

on the source of the tutors -- whether they were peers, parents, or

professionals. For example, a program relying primarily on peer

tutoring or cross-level tutoring would be different in character from

one relying primarily on parent tutors or one involving university

students preparing for the teaching profession. The source of the

tutors seemed to set parameters for the tasks the administrators had

to accomplish in order to maximize the effectiveness of the program.

Table 5 below.shows the variety of sources of tutors in th. 19

sample schools. Several schools indicated that they drew tutors

from more than one source.
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Table 5

Sources of Tutors

Sources Number of Schools in-Sample
Using Source

Parents

University Students

--:_Elethentary pupils

= -=Community persons (including
Church)

-High school pupils

Title--1 Aides

-School:staff (including
teachers)-

Urban-Service Corps

Professionals (Civil Servants)

Mental Health Clinic

Local sorority group

14

10

7

7

3

2

1

1

1
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Fourteen schools drew tutors from among the parents of their
students. The next most frequently used source of tutors were the
area universities, with half the sample schools using university
tutors. Seven elementary schools had cross-level or peer tutoring
programs, while six schools used high school tutors. Where the
schools got their tutors depended as much upon the area where,the
school was located as upon the resourcefulness of the program
director. A school with a high school or university across the
street would draw on these sources; a school isolated from such
sources often depended more on peer tutors. Only two of the sample
schools reported that the central tutorial office had assisted them
in locating tutors.

The form that the tutoring program took did not vary much from
school to school. Every school in the sample had tutors working-
,with individuals or groups. Seven also had after school programs
that incorporated individual or group tutoring; these were
generally linked with the school's Homework Center program. In these
individual or group sessions tutors focused on the development of
reading and/o math skills. At least three tutoring programs focused
entirely on reading skills, leaving math skills for the teacher to
develop on the grolnds that teaching math required specialized
techniques. In three schools persons working in the classroom as
teacher aides performed the tutorial function; in one ease these
persons were Title I Aides and in the other two cases, they were
parent volunteers. Two schools offered tutoring in English as a
Second Language, relying upon parents in one case and upon university
students in another.

Tutorial programs at all the sample schools aimed .to serve
children performing below grade level. One tutorial program director
said her school's program offered enrichment to children performing
on or above grade level as well as to those performing below grade
level. Selection criteria included teacher identification, diagnostic
and standardized test scores, parent conferences, and self - selection
on the junior high level. A second dimension of the selection process
narrowed the field to those children who were thought able to benefit
from the one-to-one relationship of tutoring.

The number of children being served in the tutoring program varied
according to the number of tutors available and the amount of time
__each tutor could devote to_the-tutoring each

Number of Tutees Number of Schools

1.50 9

51 - 100 5

101 - 150 1

150 and above 3

no response 1

1 87



Tutorial directors at six schools stated that they had iden-

tified more students in need of tutorial services than they were able

to serve with the number of tutors they had available. Seven

additional schools said they would like to have more tutors, suggesting

that they had identified as needing tutoring only those students

who could be accommodated by their program.

The number of tutors working at a given school ranged from 8 to

87, including peer tutors. One small elementary school had 40 tutors - -

parents, church and school personnel -- funded by the Committee for

Community Improvement of Howard University. Two-thirds of the schools

_surveyed reported that their tutors had received some training for

their-role as tutors. Eleven of the schools said the training had

been organized by/their own staff members, namely, the Reading Mobe

Team or the reading specialist in most cases. -Six schools drew upon-

_training programs organized outside their own school, such as the

-Urban-Service Corps, the National Reading Council Workshop, or a

parent. Some of the schools drew upon both inside and outside sources

for training_their tutors.
,_

The facilities used for the tutoring programs varied from school-

to school. Generally the schools used any space which was available - --

a Hallway (5), a classroom during class_ time (9), a room designated

_for tutorial use (4), the reading room (4), or even the teacher _

preparation room (2). The materials that the tutors used were-drawn

primarily fromthe regular school supplies. At eleven schools the

directors said materials, made by the teachers, tutors, or tutees'

were used in the tutoring sessions. In only three cases did the

directors state they had ordered materials specifically for the

tutoriat_program.

Almost half the schools in the sample survey had incurred no

-costs in their tutorial program. In the other programs, materials

_ were _cited most frequently as a program cost; in several cases the

program had drawn so heavily_on regular school supplies that this was
seen as a serious cost to the general school program. Where-outside

-funds had been used, these had come from -Title a sponsoring - -

sorority, a parent donation, personal funds of teachers, or the PTA.
In one case the program had a $6,000 a year budget from the Howard,
University School of Social Work budget (the Committee for Community

Involvement).

Problems and Solutions

Eighteen of the nineteen sample schools cited some problems they

had encountered in the implementation of their tutorial progralvsome
cited more than one problem area. No one problem dominated the list.

Most were mentioned by three , four tutorial program directors.
Table 6 displays the list of problems cited and the solutions used

by some schools to overcome those problems.
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Table 6

Problems and Solutions Involved in the
Implementation of Tutorial Programs

Problems

Number of
Schools

Reporting Solutions
*

Number of
Schools

Reporting

1. Lack of money for:

a. transportation
b. supplies and

materials
c. stipends for

tutors

2. Recruitment of
.tutors

3

Retention of tutors 2

-._ Lack of training
for tutors

5. Scheduling of
tutors

6. Finding space for
tutoring

Take from regular
school supplies

2

Phone calls; fliers; 5

posters; newsletter
to parents; church

talks

Teachers train tutors
in workshops, class-
rooms

3 Arrange alternative
schedules

4 Ad hoc arrangements

7. Crosslevel tutoring

a. resented 2

b. questionable 1

value
c. permission

process

8. Lack of coopera-
tion frqm teachers

9. Lack of confidence
among tutors

10. Administration: con- 1

version to Title I
Aide Tutors

Use older persons
Discussion

1 Forms to parents

1

2

1

2 Convinced teachers of 1

importance of 'prograni-

1 Additional workshop 1

11. No problem cited 1

*Other schools may have incorporated these aspects into their programs
(espc..ally training workshops) but may not have viewed their.

solutLUns to specific problems.
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The list of problems reflects general difficulties experienced

by many schools: lack of finacial resources for the program,

difficulty in recruiting and retaining tutors, and the lack of

space for tutoring sessions. The assistance which the program,

directors said they had received from central administration personnel

or component directors provided little support. Seven schools

said they had received no assistance; 5 had help conducting training

workshops; 4 had a visit or a call from the tutorial office; and

2 had been assisted in the recruitment of tutors.

When asked what changes if any or what long range plans they

had in mind for the tutorial program, eight directors responded

"expand the program by securing more tutors." Others said they

hoped to obtain high interest-low level reading materials or to

develop kits for use by peer tutors. Some said they would like to

be able- to offer a stipend for tutors or pay transportation costs

for tutors., Seven directors cited no specific long range plans.

r_wHoweveheri asked what assistance they needed for their program,

the responses froM the program directors were more direct, as is

displayed in Table 7.

Table 7

Assistance Needed By Tutorial Programs

Assistance Needed* Number Reporting

..

1. None

2. 'AsSistance in securing tutors:
-lists of potential tutors; city-
wide recruitment and assignment 10

3. Training for tutors 3

4. Financial assistance to provide:

transpdrtation-for-tutorsp-
itipends for tutors; materials
and equipment 6

_Scot schools indicated they could use more than one form of

assistance.
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Ten of the 19 sample schools needed assistance in securing more

tutors. Only a few of these schools meant that they wanted lists

of names or person assigned to their school. Most indicated they

were quite prepared to make their own contacts if they only knew

where they could turn beyond their immediate resources: parents

students, or university students. The financial assistance being
requested for transportation and stipends was seen in some cases
as essential to the recruitment and ,retention of tutors for the
program. Those mentioning that their program needed money for
materials noted that the program was depleting the regular school
supplies which had not been increased since the AAP and thus the
implementation of the tutorial program was adversely affecting
the regular school program.

Impact

_ Fifteen schools in the sample survey reported some attempts to
evaluate their tutorial program. Thirteen,prqgram directors - _-

mentioned that they relied on informal feedback from Children =

-teachers, parents, and tutors to- assess theleffectivenesdOf
_their tutorial program._ This feedback was -based on Observationsof-
-.performance and attitude of the children. -_0f theSe 13 schools,_ _

six also relied on some_formal_feedback-about the prograt test_

scores, achievement charts, teacher questionnaire responses, records

arild_daily logs kept by tutors,, a survey of tutors, or an evaluation

of the tutors. In four schools formal discussions faculty meet-

_ings, teacher-tutor conferences -- constituted a method of evaluation.

1411 but three program directors cited evidence that the
tutorial program had affected the students. _Nine reported a more
postive attitude, improved attendance and a willingness to try
assignments; 8 reported evidence of improvement in reading and math
skills. Fifteen program mdirectorsTsaid there-was-evidence-to _

indicate the program had affected the teachers: they had shown

sUpport for the program by releasing children to the tutors and by

requesting tutorial services for their pupils. Half the sample schools

(10) noted the cooperation they had received in the implementation
-of the tutorial program from parents, primarily as volunteer tutors.
Mbst of the directors noted that the tutors had established very
good relationships with their tute J. Three schools added that the
programhad_broken tutorststerotypes of students and _giventhem-------

`Ire,..ter insight into children and greater appreciation for the work

the teachers were doing.

All of the sample schools surveyed reported that the attitudes
of the persons involved in the tutorial program were very positive.
In a few cases the teachers came to this position only after, they

had been convinced of the worth of the program through the results

it had produced with their students.
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Half the sample schools reported that they had operated a
tutorial program prior to the introduction of the Academic
Achievement Project. The directors at these schools noted, however,

that tht Implementation of the AAP had led to some changes in their

programs: the programs had been expanded, their goals had become

more clearly defined; and the program began to emphasize skills

development and the use of diagnostic techniques. The sample schools

thought the implementation of the tutorial program had affected

other AAP components. Those programs mentioned were: minimum floors

(5), heterogenous grouping (4), parental involvement (3), staff

development (3), homework centers (2), profilesJ1), and university

-liaison -(1).

Conclusions

1. Students in the tutorial programs enjoyed the - experience

1
and according to component, irectors profited.from it

academically and emotionally.

2 Where -a tutorial comwittee composed of a counselor, a

reading specialist, a math specialist, a teacher, a parent

and a principal or assistant principal operated; the- --

tutorial program offered fuller services -- pupil iden-

tification, tutor recruitment, tutor training, tutor

guidance, and assessment of pupil progress -- to the tutors,

tutees, and teachers-.
r

3. Reading specialists who had released time to devote to

organizing the tutorial program were able to develop

procedures for identifying children needing tutoring and

to develop' training for tutors that enhanced the tutorial-

program.

4. Counselors provided valuable input into the tutorial pro..

grams through recruitment and counseling of tutors.

5. Parents were a valuable source of tutors.

6., Training for tutors in teaching reading and math skills to

children performingbelowgrade level was important to the-

functioning of the programs.
*

7. Where communications channels between tutors and teachers

were well developed and used, the programs appeared to

have the greatest impact. For example, at one school-tutors,

who could call upon the. reading specialist at any time,

were required to prepare-lesson plans for each tutoring

session, attach a report of the child's perfromance and
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file it where the teacher had access to it. Periodically

the teacher and tutors met to discuss the child's progress

and to plan future approaches to skills development.

8. Assistance to the schools would be helpful in: a.) the

recruitment and retention of tutors, and b.) th2 periodic

,follow-up training of tutors.

9. Additional tutors could be absorbed into any one of the

observed tutorial programs.

Recommendations
/

1.- A central office could assist the tutorial program in the

recruitment and retention of tutors by:

a. Serving as a liaison between-schools and sources-of-=

tutors outside the school itself, -i.e. by providing_

lists of contacts at area universitiesL goverhment _

officeS, churchesvetc.-
b. Providing-resources_for periodic followe.up workshops

for tutors who had -been on the job for _a-few _months.

1n-this connection kits of materials_for _---

tutoring would be useful.

To facilitate the operation of the tutorial program funds

should be available to schools upon request for:

a. Transportation for tutors.

b. Stipends for tutors. --

-c. Materials and equipment for use in the tutorial

program.
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-4. -Homework Centers

Implementing the Homework Center component of theJicademic
Achievement Project generally involves, according to the school
personnel at the twenty schools in the on-site study sample, estab-
lishing a place where students can go after school for supervised

study and assistance. At several schools studied, the personnel
thought the goals of the Homework Center component were being served
by other programs at their school or by facilities in the neigh-
borhood which could not or should not be duplicited. At other
schools, this working definition of a Homework Center was modified

to accommodate special conditions. The response of the sample schools

to. this AAP component can be grouped accOrding to the development
status of the Homework Center and the similarities of the reasons,
given for having no Homework Center. (See Appendix D) This group-

inkis displayed in Table 8- below:

Table 8

_Status of Homework Centers. At Sample Srlools

Operational Homework Center

No Homework Center: In

Planning Stage

. No Homework Center: Alternative
Available at School/in
Neighborhood =

No Homework Center: Adequate
Facilities At Home

E. No Homework Center Operational_
Planned or Available

Elementary- Jr. High

4 3

4 0

1

1

16 4

Tota

Within each category listed in Table 8 variations occurred which
will be discussed in detail in the following sections of this report.

Operational Homework Centers

A Homework Center conforming to the general definition -- a
supervised study place where students could obtain assistance with
their homework -- existed in 7 of the 20 on-site study sample

schools. In the four elementary and three junior high schools, where

the component was operational, the Homework Centers had similar
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objectives, structure, operation, problems, needs, and impact. The

greatest deviation from the norm occurred at a junior high where the

program was defined more broadly. There appeared to be no striking
operational differences among the Homework Centers in- the large and
small elementary schools, but only one of the four elementary programs

was at a small elementary school.

Objectives

The objective of most of the operating Homework Centers can be

stated as follows: to proiide pupils with assistance in theirhome-
, work and other school work in a supervised place at the school after

3:00 p.m. At one junior high where the Homework Center was part of
the Community School program, this objective was expanded: to assist

junior high studenes-who have failed subjects, who need remedial help,
or who need assistance with_specific skills, and in addition, to assist

elementary students from feeder-schools through individual or group

tutoring. At this school students could actually remove course de-
ficiencies by taking a make-up course at _the Homework Center. The
Homework Center-Director considered this an important opportunity
for ninth grade pupils who wanted enough credits to pass into high

school.
Nx

.

Structure

Homework Center personnel varied from school to school as is shown

in Table 9 on the next page. In only two programs -- at two junior
high schools -- were Homework Center personnel compensated for their
services beyond their regular salaries: the Librarian-Diiector who

had no assistants was paid from Title I and Community School funds;
where eight teachers were involved in one program, the two who
served as coordlnators were compensated from Community School funds.
The regular working hours of T4 le I Aides and personnel from the
D. C. Recreation Department do extend beyond the hours of the Home-
work Centers, and for thia_reason these persons could be said to re-

ceive com nsation for their Homework Center involvement. However,

_ all othe personnel volunteered time beyond_their regular working

day to serve in the Homework,Centers.

The duties performed by_Homework Center personnel were similar at

-all- =operating centers. Programdirectors provided for the general-
_organization and supervision of the_Center. In the two Centers where
Directorshad no staff, they themselves supervised the Center and
assisted the students with their work. In the other Centersp_the staff
members supervised the Center and provided assistance to the students.

= At -the junior high center run -by the Community School Coordinator,_ the
Director was involved extensively in publicizing the existance of the
center at the feeder elementary schools and among the parents in the
=community.
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Table

Homework Center Personnel

Type of
School

gomework Center
Director

Homework Center
Staff

Large
Elementary

Principal D. C. Recreation Dept.:
Asst. Playground
Director

Classroom Teacher 7 Classroom Teachers
1- Roving Leader, D. C.

Recreation Dept.
1 College Student
(all alternate days)

Title I Aide 7 Title I Aides

Small Elementary Librarian none----

Junior Hizh

Librarian Title I Aides

Librarian, none

Community School
Coordinator

8 Classroom Teachers
25 Tutors
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Function

Table 10 on the next page summarizes the operation of the Home-
work Centers at the sample schools by level. The elementary school
Homework Centers functioned similarly. They were housed in a multi-
purpose -room, a library, or a classroom three or four afternoons a
week from about.3:15 to 4:00. Attendance was generally open and
voluntary, but parental permission was required. Two schools speci-
fically restricted first graders and_one, second graders, from the
Center; emphasis was on children in the intermediate grades. Accorche

ing to the Center directors, about 20 to 30 children attended Home-
work Centers regularly. However, study team observations failed to
confirm this claim: at one Center observed, about ten children and
a teacher were preparing to leave the Center at 3:30; at another, no
Center staff or students were present.

.

Junior High Centers were open longer hours than elementary Centers
- -11 to 2 hours, four or five days a week. Centers were more likely

to be housed in the Library than were the elementary Centers. The
junior high Centers varied among themselves on ,the criteria for
usage, from open eligibility, to Title I students only, to students
needing specific help on both the junior high and elementary levels.
The on-site study team observed the program directed by the Commu-
nity School Coordinator and noted about 60 junior high and elementary
pupils working individually or in groups with teachers, or student
tutors; some were receiving course instruction in English or math
from-teachers.

Problems

Directors of three of the seven operating Homework Centers in
the on-site study sample told interviewers they Lad encountered no
particular problems in the implementation of the component. The

problems cited by the other four directors varied from school to
school. One director said his problem was that there was really no
need for such ,a Center in the community; therefore, it was difficult
to stimulate interest in the Center. The director of the one small
elementary school Center in the sample who had no staff help said
her problem was serving effectively the students who used the Center.
She said that grouping children with similar problems when they came
to the Center had enabled her to maximize her service. The problem
cited by one junior high Homework Center director had been a lack of
peraonnel-to serve as supervisors in the Center. This problem was
solved by using the services of Title I Aides in the Center. An-
other junior high Center director said there had initially been a
lack of interest in the Homework Center among the ninth graders --
the primary target group. He said assemblies designed to stimulate
student interest in the Homework Center had motivated many.
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Table 10

Homework Center Operation

-Type of

School
Facility Time

Open

No. Using
Center
Regularly

Selection
Criteria
For Users

Large

Elementary

Multipurpose
room

3:15-4:15
M,W,Th

-..._1-

A few All eligible;
written parental
permission
required

Multipurpose
room

3:00-4:00
M,T,W,Th

25-30 All 2-6 graders
eligible

Classroom 3:15-4:15 20 3-6 graders
recommended by
teachers with
parental
appriiVal---

--

Small
Elementary

Library 3:00-3:40
M,T,W

N.A.
All eligible

Junior
High

Library 8-9 w.m.
3-4:30 pm N.A.

All eligible

Library 3:15-5:15
Daily

30 Title I
Students

Classrooms Jr. -High: 60 jr. High: make-
3-4:30
M,T,W,Th

Elem:

up; specific
deficiencies
Elem: teacher

3-3:30
M,T,Th

recommendations,
parental
approval, skill
weaknesses



None of the operating Centers had received any specific/assistance

or direction from the Component Director or other central administra-

tion personnel. Several of the directors indicated that they did not

need any such assistance. However, three directors said they needed
extra-duty_pay available for the Center personnel; two said they needed

more ideas for running a Homework Center. One of the directors added

that,he thought the central administration could help by recruiting
volunteers, such as the Urban Service Corps,, and assigning them to

'----particular Centers in the schools.

Impact:N._

ObserVatibkand informal feedback from teachers, students, and
parents have been the methods used to date to evaluate the effective-

ness and impact of the operating Homework Centers in the sample schools.

Several directors made comments indicating that the impact of the Home-

work Centers in their respective schools had been similar. They said

that the participating students had appeared to gain confidence and to

improve in their work. They noted that the students using the Center

had positive attitudes toward it. The Directors said that in several

cases teachers had commented on the homework completion and in some

cases had checked with Homework Center staff about a child's progress.

assroom teachers, too, said the Directors had positive attitudes

towar e-Centers. Two Center Directors said they had been contacted
by __parents Lotr-the_Center, some wanting their children to be in-

cluded in the program, of e pecking on their children's attendance.

This they thought indicated that the p. ent had a positive attitude

toward the Homework Center. Two other Director d it was just too

soon to judge the impact of the HoMework Center progra their

schools. .

All but one of the Homework Centers at the sample schools began
operation since the introduction of the Academic Achievement Project in

thal970-71 school year. The Director of the Center which had been

operating in a similar form since 1969 -- the junior high Center with

community-school involvement -- noted that the objectives of thethe= Cen-

ter had been clarified with the introduction of the AAP, and that

the committment of the staff had increased. When asked what other AAP
components had been affected by the implementation of the Homework =Center

component,Tirectors mentioned the testing program, the use of minimum

= floors, and heterogeneous grouping. At two schools, one elementary

and one junior high, the Homework Center program overlaps to a great
extent with the Tutorial Program.
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No-Homework--Center:_ In_Planning__Stage___

Four of the 20 schools in the on-site study sample had no-Home-
.

work Center but were planning to open one soon. Principals attri-
buted the delay to the difficulty in securing personnel to super-
vise -the Centers. In two schools recently designated Title I schools
this problem was to be alleviated with the addition of staff members

and financial resources. At another school the parents hadaccepted
the responsibility of operating the Homework Center but had not yet

followed through, according to the principal. The-children at the

fourth school in this category had access to a neighborhood settle-
ment house Homework Center.

No Homework Center:
Alternative Available at School/in Neighborhood

Several schools in the sample had established no distinct Home-
work Center at the school because the principals_thoughtthe goals
of the component were being served by other programs at the school,
or in the neighborhood.

--SChOor

Three schools in the sample had no Homework Center as was genet-
ally.defined. In each case the principal said he had had difficulty
securing staff for a Center and that he thought the component objec-
tives were being served by other arrangements at the school. One
junior-high school had operated a Homework Center with four paid
staff from among the school's teachers until December 1971 when the
funds were cut off. Since then the Librarian had continued to make
the library available to students for an hour before and after school 1

but no teacher assistance had been available. In one elementary .

school, in addition to the staffing problem, construction work at the
school made it ditficult to keep children after school. Thetefore,
the teachers decided to incorporate the Homework Center concept into
the regular class schedule, either during recess or from 3:00 to

3:15 p.m. each day. According to the principal of this school, the
teachers repotted that-their students' performance had improved and
that the children had begun to ask for homework assignments. Teachers
said that the students' study habits had also improved while noting
that they themselves had 'been stimulated to do more planning. The
program has included some peer tutoring which is also an aspect of
the -AAP.

At the third school in this category, after-school programs pre-
sent special problems because half the students are bused home at
3:15 p.m. each day. To run an after-school program for all the students
means that additional funds must be secured to provide for late busing
service for those who wish to participate; the school system does not
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provide such funds. In addition, the principal believes that a Home-

work Center should not be confined to homework, but should be a place

.where children can do homework and other kinds of skills-oriented

activities which bear on academic performance. At this school the

principal and the Home and School Association have been able to get

funds-for an after-school program from-the Neighborhood Planning

Council. Once a veek enrichment activities such as photography,

cooking, woodworking, art, modeling and dramatics are conducted in

the classrooms by parents, community adults-and university students

from 3:15 to 4:15'p.m. A late bus takes the children who commute

to their home neighborhood in another part of the city at 4:30 p.m.

Children from the neighborhood of the school who do not attend the

sck)ol are, at their parent's request, included in this program. -The

costs- -.. staff, materials, buses -- are covered entirely by the
Neighborhood Planning Council funds; Council personnel also organ-

ize and direct the program in conjunction with the school personnel.

The on-site study team observed about 100 children engaged enthu-

This-seemed-a-viable-alter-

native to-a traditional homework center.

In =The Neighborhood

:A combination of two reasons were given for the lack of a home-

work center at four of the sample schools: 1) the lack of super-

visory personnel; and 2) the availability in the neighborhood of

homework center facilities. Two of the four schools in this category
reported a close relationship with the comnunity centers, one center
located in a nearby YWCA and the other in a nearby church. The

YWCA program directs its attention to children retarded in reading

and mathematics. The church program provides feedback to the school

about the progress of the children it serves and conducts an end.of-

the-year evaluation of the program. At the other two schools in this

category, an additional reason contributed to the factors militating

against the organization of a homework center at the school. Build-

ing construction at one of the schools discouraged after-school

activity. Parents of children at the other school insisted that
their children come home directly after school because they felt the

neighborhood was unsafe. Some of these children could receive tu=

tozlal services at home through a neighborhood Friendship House.

The school principal also believed that the weaker students who

were given special help all day with their reading and math difficulties

needed relief at the end of the day instead of another program.

No Homework Center: Adequate Facilities At Home
-

At one of the elementary schools, the principal said that there

was no need for a Homework Center at the school because the students

had adequate facilities for study at home. "Our school has a highly

individualized program. The students do a lot,of independent work.

Most of them are above the national norms in reading and math," he

sai_. There might in fact be too much emphasis placed on 1.11nework

by the parents, he concluded.
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No Homework Center: None Planned; None Available

The principal of one school said only that there was no opera-

tional Homework Center at his school. The on-site study team noted

that there were-several other programs in the school that were de-
.

signed to serve the weaker students.

Conclusions-

l. The four elementary Homework Centers operating in the sample

schools served no more than 3 percent of the combined student

population at these four schools.

2. All operating Homework Centers had at least some staff member

who received financial compensation for his time and effort,

that is, at least one staff member was assigned duties in the

Homework Center as part of his regular job within his regu-
lar working hotrs, or he rAceived a salary supplement for his

0,ertime.

Nevertheless, volunteers were important to the full opera-

tion of the Homeiork Centers. -

4. Two elementary enrichment programs, alternatives to a "home-

work center," drew a more enthusiastic response from the

children than did any operating Homework Center observed.

The junior high school homework program serving elementary

and junior high pupils, using extensive individual and

group tutoring and offering- make -up course credit was the

most viable junior high program obsetved.

. Both the elementary enrichment programs and the viable

junior high program relied on additional funds, either from

community sources or specially designated school funds, for

personnel, equipment, and materials.

There was little apparent coordination between schools and

community-based farAlities or programs designed to serve
purposes similar to those of the Homework Center component

of the AAP.

Recommendations

l. Alternative after-school programs designed to reinforce math

and reading skills should be considered in the efemet-dary

school context. For example, the enrichment program alterna-

tive transcends the classroom environment while offering

students a chance to apply reading and math skills to acti-
vities of their choice, such as cooking, photography and

woodwork. -
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If Homework Centers are to be continued, funds should be

made available to support them, to compensate_personnel

with responsibilities for organizing and operating the

program, and to provide for materials and equipment.

School personnel -'.ould be encouraged to develop channels of

communication, coordination, and cooperation with neighborhood

after-school programs involving the instruction Of the school's

students.

4. Students in the Student Survey stated overwhelmingly (98%)

that they could do their homework at home. This finding

should be investigated further to determine extent of actual

need for Homework Centers as conceived in the AAP.
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5. University Liaison Programs

The Academic Achievement Project called upon the D. C. schools

to become involved in programs with area universities and colleges
in order to improve the quality of pre and in-service education for
teachers, to establish workshops in curriculum, and in general to
establish a bank of consultants for both the school system and the

colleges.

The on-site study team learned in its interviews (see Appendix E)

that 14 area colleges and universities have been participating in
university liaison programs in 19 of the 20 sample schools. There were

no programs at one junior high according to the principal. In addition

to university involvement, three non-educational agencies were partici-
pating in prograns similar,to those of the universities. A total of
46 university liaison programs were operating in the schools included

in the on-site study.

Of the participating universities, Federal City College, involved
in-twelve schools was the most active; D. C. Teachers College ranked
second, 10 schools; Howard University, 8 schools; University of Mary-
land, 7 schools; George Washington University and American University,
4 schools each; Dumbarton, 3 schools; and Georgetown -University, 2 -

schools. Catholic University, Rosemary Hall Junior College, Bowie
College, Trinity College, University of Massachusetts, Washington
Technical Institute, and the 3 non-education agencies: Hillcrest,

the Comprehensive Health Center, and the Metropolitan Council of
Staff Development, were each -

active in one school.

Of the 46 programs, 23 were in the 8 large elementary schools
in the sample; 16, in the small elementary; and 7, in junior high
schools. Most schools had no more than three university lfaison
programs and five had only one. However, two large elementary
schools had 4 programs each and one had_as many as 5. (See Table 11)

Table 11

Number of University Liaison Prograns

in On-Site Study Sample Schools

_-_--

Number
of_---

Pro--
gyms

All Schools 'LargeElem. Small Elem. Junior_ High_

_

Number
of
Schools

Total
__Pro,

grams

Number
of
Schools

-

Total
Pro-

grams

Number
of
Schools.grams

-_

-Total_

Pro-

-

Number
of
Sdhools

,

-Total

P-ro

grams

TOTALS 20 46 8 _23 8 16 4 T--
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1
Program Objectives

Objectives of the university programs can be generally classi-
fied in one of.four categories: (1) to use the school as a labora-

tory to provide training and field experience to university.students;

(2) to provide services within the school community; (3) to upgrade
and broaden the skills of the educational staff; (4) to stimulate
change in the educational process.

Table 12

Types of University Liaison Programs

Types of Programs
,

All
Schools
_Total_

Ilementary Junio

High
.

Large Small

TOTAL PROGRAMS 46 22 17

Student Training (Total) 24 11 9 4

Student Teaching 14 2

Observation/Participation 5 2

Observation 3 2

Teacher Lectures 1 1 -

Classroom Taping

II. Assistance (Total) 13

Pupils (includes Tutorial) 9 1

Others 2- 2 - -

Parents 2 -

III. Teacher Training (Tot21)

,

Staff Development
Seminar

4
1

2

1

2

Graduate Program 1 -

. Special Projects (Total) 2

Career Development -1
_

Portal School 1 - .

Pupil Personnel Support 1 - 1

Services
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Of the 46 programs, the largest number, 24, are associated with

the training of university students. (See Table 12) While there are

11 such programs in the large elementary, 9 in the smal elementary
and 1 in the junior school categories, not every school has such a

program. Fourteen are student teaching programs which provide prac-
tical teaching experience under the supervision of an experienced

classroom teacher. Five are_"Observation and Participation" programs

where university students gain field experience by observing class-
room procedures and assisting the teachers in some classroom activities

which may include working with individuals or small p pupils.

In one school, observation activities involve psychc an_ sociology

students working with emotionally disturbed youngsters In counseling
sessions and making student evaluations. Three programs require the

university student to give feedback to the classroom teacher about
his assessment of a child after observation. Inother university
liaison programs, teachers have been invited to conduct mini-courses
and school lectures, and Bowie College has made video tapes of class-
room activities for use in their teacher training programs.

The_second largest group of programs were those specifically organ-
ized to provide assistance to the teacher, pupil, school, or parent.

There are 13 programs in this category: 7 in the large elementary,

5 _in the small elementary and 1 in the junior high. Six of the -pro-

grams for pupils were tutorial. Three other programs provided assis-

tance to pupils with behavior problems. They included: an ACTION

campus program, University Year for ACTION, that offered some tutor-

ing in addition to counseling, field trips, and home visitations;
group counseling which consisted of "free-form" activities one after -

noon a week; and a Roving Leader Program. D.C. Teachers College stu-

dent:, on a work-scholarship program, worked-part-time as art, class-
room and library aides in one school and the Comprehensive Health
Center-offered facilities to students for sports, classes for disrup-
tive children, and counseling sessions with the school staff in

another school. Tuo programs were designed for parents. In one

school parents were trained to serve as volunteers with a stipend
provided during the period of training. At another school the Hill-

crest Center conducted a series of workshops to help parents under-

stand the behavior of their children.

The third largest group consisted of six programs which offered

opportunities for teachers to become acquainted with and explore new

methods of teaching. Two were workshop activities, one for math and

the other for improving teacher attitudes toward children from low

socio-economic status and toward the children's ability to achieve.

At another school, university faculty served as consultants and re-

source- persons for staff development: The Hillcrest Center had a

program in which they assessed the effect on classroom management of

specific instruction to teachers on handling students with behavior

problems. The Model Cities Program sponsored a graduate program for
teachers at one school in cooperation with the University of Massa-

chusetts. Three teachers at another school volunteered to partici-

pate a training program at Federal City College to gain experience in

new -eproaches and methods of working with children.
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The final group of programs were special projects with more com-

prehensive objectives and potential impact on the education process.

The Portal School Program, developed under the auspices of the Urban

Service-Corps, was associated with an administrative unit comprised

of two small elementary schools, one of which is included in this

survey. The project is designed to "bring more service to children,

to train teachers for inner city schools, to retrain existing staff,

and to respond to the community." A junior high school, the nu-

cleus of the Pupil Personnel Support Services Satellite Project

in cooperation with the University of Pittsburgh, involved area

institutions "to make it possible for the school to better serve the

community ...; to improve the academic performance of studentsvto

help students become able to cope with their environment in the best

possible manner." In another junior high, career development

curriculum and materials were being developed and piloted for eighth

grades. The project was coordinated by the Metropolitan Council of

Staff Development and included consultants from area universities.

Structure and Organization

The initiator of university liaison programs, particularly at

the elementary level, was most likely to be the principal, either

singly or with assistance. Central administration and universities

have initiated an equal number of programs, five each. The remain -

der-of the programs were initiated at the local school level either

by,other school staff or advisory groups.

In addition to initiation, programs were likely to be administered

by the principal. Only a small number of programs were directed either

by other school staff or by the cooperating institution. Two programs

have salaried directors. The three special projects had some training

for program administrators.

Generallyithe duties of the program director have been to super-

visevmake assignments and coordinate activities with the university.

-In one school, the reading specialist, who served as -the liaison di-

rector, did any reporting required and ordered materials needed.

One program had a full-time parent director, who was paid to co-

ordinate the volunteer activities in the Portal School Program. _Only

two other classroom teachers were involved in program administration

and both were given released time. All other programs were administered

at the building level by principals or non-teaching staff who considered

the program activities a part of their regular duties. Most indicated

that less than 109. of their time was involved. However, the principal

associated with the Pupil Personnel Support Services Project indicated

that 50% of her time was spent in liaison activities.

Ten elementary and two junior high school directors indicated that

they had received administrative assistance from other personnel.

-45-
7



Generally, assistance was provided by either the school staff as

zeeded without any compensation or by university personnel. Parental

assistance was received in one elementary and one junior high. In

the Portal School Project and another elementary school, assistance

came from a council with representation from the school, university

and parents. Both the Pupil Personnel and Career Development Projects

had paid assistants.

Eight elementary schools and two junior high schools had use of

university facilities. In seven of the sample schools, teachers men-

tioned-that they could take courses at the liaison institution without

"charge. Since this resource was open primarily to teachers who

worked with student teachers,_ it is probable that all- schools co-

operating in this program have this opportunity available. The Uni-

-versity of Massachusetts has established a resource center for the use

of teachers involved in the Model Cities graduate program. The Uni-

versity of Maryland has made arrangements for teachers at one school

to attend workshop activities at the university. Facilities of

-- liaison institutions were available to students at 3 elementary schools:

The Comprehensive Health Center provided classes for disruptive stu-

dents and permitted the use of their sports facilities; Howard Uni-

versity reduced the admission rates of Campus activities for ACTION

program participants and made available the athletic field, the

_auditorium, and the observation laboratory for students in the Portal

School Program. The Portal School project plans to increase its use

of these facilities. An elementary school principal thought that the

facilities of Diagnostic Nursery at Georgetown University could be

-used if needed. There are tentative plans by Federal City College

to develop art facilities for use by students of one junior high.-

In most schools, the supplies used to support the University pro-

gram were the usual instructional materials and equipment provided

by the local school. However, a number of alternatives'were being

developed. In one school, D. C. Teachers College contributed $150

toward the use of materials and made available duplicating equipment

for the use of student interns and teachers; student teachers also

supplied some of their own materials. ,Bowie College provides all

the equipment needed in their taping of classroom activities. Supplies

and materials are built into the funding for the Pupil Personnel

Services, Portal School, and Career Development projects. The Home

and School Association in one small elementary established a fund

to assist in program costs. Alternative funding has not been sought by

any of the schools but one principal indicated that she would explore

resources if she were aware of what they were.

Thirteen of the elmentary and 3 of the junior high schools re-

ported that approximately 2,100 and 900 students, respectively, were

being served. Most students were being served as a result of student

teaching. The Portal School and Pupil Personnel projects are reported

as serving the entire school population in some manner.
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With the exception of programs in which the entire school pop-
ulation was involved teachers were the main factors in student selec-

tion; they either identified those with needs or volunteered to partic-

ipate in particular programs from which students would ultimately re-

ceive some benefits.

In addition to the 14 student teaching programs, 4 large and 4

small elementary and 2 .junior high schools indicated that they had

regularly scheduled liaison activities. In the large schools, these

activities included group counseling, observation, teacher training,

and the ACTION program. In the smaller schools, the Portal School

-volunteer program, tutoring, observation, participation, and consul-

tants were reported. Weekly staff development sessions involving

university liaison were scheduled in 2 of the junior highs.

Problems

Eight schools reported some problems connected with their univer-
sity liaison program; all but three had resolved them. Difficulties

related to student teaching had occurred in four schools. One school

has noted that some university students did not appear as scheduled.

Another found that their supplies were being depleted by.the extra

demand and this had been only partially resolved by the sponsoring

university's financial contribution and university students' sup-

plying some of their own materials. Lack of communication with the

sponsoring university once a student is assigned and poor candidates

caused problems, but counseling by the - school staff was helpful.

Students coming to one sample school have not been equally prepared

and the school concerned has alerted the university faculty about

the difficulty. The reading specialist at a junior high had initial
difficulty in getting theparticpationof teachers in the program and
agreed to do'any additional paper work that would be involved. This

offer, and the visible assistance noted by the teachers after the
program began, lessened resistance.

The other difficulties are less related. One school would like to

extend their program after school but lack personnel. Money is needed

to fund the ACTION program activities. A longer period is desired for

a teacher training program and this had been requested. A change in

deans and scheduling difficulties with part-time university instructors

have caused problems in another program.

Only two schools noted that there would be changes in program pro-

cedures. The school having communication difficulties will attempt
to have student teachers assigned earlier in the school year after bet-

ter orientation and adequate preparation between the school and the

university. A service organization will be organized on one campus
through which a junior high will secure tutors in the future.

Four schools reported that they had received assistance from the
D. C. schools' administration in the implementation of their student
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teacher programs. The Portal School project was initiated by the
Urban Service Corps and the Pupil Personnel project has represent-
ation from central administration on its advisory council. Six
of the large elementary schools indicated that they needed assistance
in recruiting student teachers of special education or university
students to work with pupils with special needs, making assignments,
developing a proposed Open Space instructional program for inservice
training, providing transportation for university students, and
developing additional program ideas. One principal thought that
universities should be encouraged to show more initiative in liaison
program 'development relieving the school of sole responsibility.

Impact

Staff observations and discussions were the methods used to
evaluate most of the university liaison programs. Structured
evaluation procedures, however, were a part of three programs where
project evaluation was required in the funding contract. At three
schools teachers contributed to university evaluation of student
teacher performance, while three others indicated that the sponsoring
universities alone made the evaluation. In one tutoring program the
school teachers did send an evaluation of tutors to the college.

Changes in students performance as a result of the university
liaison activities were reported by nine elementary and three junior
high schools. Three of these schools mentioned specifically
evidence that children had improved their academic skills; in two
of these schools the improvement came through tutorial programs.
Other program directors noted improved behavior, motivation and
participation were signs that the programs had,made a difference.
Two schools noted that their students had been particularly re-
sponsive to the stddent teachers.

Classroom teacher performance also improved as a result of the
university liaison program, according to personnel at nine elementary
and two junior high schools. They had become more aware of planning,
shown interest in the program, improved their morale, changed their
attitudes, improved their teaching skills, and displayed cooperation.
Only one negative reaction was recorded: one principal said that the
student teachers sent to her elementary school had not been adequately
prepared for their leisons.

Five elementary school and two junior high school program leaders
indicated that they thought the university programs had affected the
parent community. Two schools reported encouraging parent partici-
pation in training programs as an indication of the impact of the
programs upon the community. Other schools considered parental
cooperation, support, increased response, and request for tutoring
services as suggestive of a program's affect upon the community.
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Favorable reactions to the university programs were reported

from students, teachers, parents, and universities. At three

schools, however, directors summed up teacher attitudes as "mixed"

or "accepting."

In noting ways in which the public schools had changed as a re-

sult of their liaison with universities, five elementary and two

junior high schools listed: improved student performance, improved

teaching skills and teacher attitudes, broadened student experience,

and increased interest of teachers, students, and parents. Five

schools said they had noted no changes.

Five elementary and two junLor high schools thought they had

observed evidences of change in the universities as a result of

their associations with the schools. The program directors in

the schools noted improved preparation of student teachers, in-

vitations to the schools to participate in university activities,

university curriculum changes, and more direct involvement of the

universities in the school activities.

Six schools that had university liaison programs prior to the

introduction of the AAP said there had been some changes in their

program since the AAP began. They noted their programs had been

expanded to encompass the objectives of the AAP or had increased

their emphasis on the development of math and reading skills.

Sone said their programs now had greater resources, others said

they were.now serving_a greater number of students. Seven schools

noted that their university programs had been instrumental in the

implementation of other AAP components such as tutoring, parental

involvement, and staff development. Future plans cited by ten

-elementary and two junior high schools indicatedthat.university

liaison programs will continue and expand either with current

affiliations or with other institutions.

Conclusions

The largest proportion of current university liaison programs

made use of the school as a field training facility. The schools

were benefiting from the extra personnel available and the special

services to teacherswhich ensued. In most instances the school --

_
university relationships in these voluntary liaisons followed

traditional patterns. However, a deliberate attempt to provide a

mechanism by which the local school could influence change in the

preparation -of educational personnel was evident in special projects.

The interest of institutions in providing services directly to the-

school was also evident.
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AAP stimulated the initiation and expansion of university
liaison programs and the school principals were the most active

in program implementation and continuation. A few institutions
were making unique contributions in the way of resources and
facilities to the school community but most offered only the
traditional course benefits to teachers.

While the impact of university liaison programs on either the
school community or sponsoring institutions was not documented
concretely or conclusively, the evidence suggests that one-fifth
of the students in the schools surveyed had some contact with liaison
activity with positive results.

There was some indication that as a result of these activities,
some beginnings in the schools and institutions were being made
which will improve the performance of students and the preparation
of professionals in education.

Recommendations

1.= To continue the current momentum of university liaison activity,
a =- communication network should be established through which
programming ideas, auxiliary resources, and solutions to problems
can be explored, shared, and disseminated to schools.

2. Since the schools.are being used as field training stations,
central administration should request that institutions con--
tribute supplies if a need is created by the extra demand-
made on school resources and that a framework be established

-through which the concerns, needs, and suggestions of the
schools can be considered-to provide relevant and quality

training.

3. Following the examples cited in this report, college and
university institutions should continue to examine their
resources to permit more imaginative utilization of their
facilities by the school community, particularly students and

parents. Such experiences, as does improving methods in the
classroom, motivate and contribute to improved student per-

formance.

4. Since there is a continuing need to update and examine current
educational practices, resources of institutions should be more
iully utilized for in-service training and staff development.
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6. Health- Services Program

One of the non...instructional support services deemed important

to the successful funct- toning of students in the school system is

health services.- In the District this service is furnished to the

school system by the D. C. Department of Human Resources-or by

private agencies. The Academic Achievement Project sought to ensure

"adequate and appropriate" delivery of health services to school

children. (See appendix F)

Ob_lectives
.

-The:following objectives were given by the sample schools

for their health services. The objectives are listed in the order

of the most frequently mentioned first to the least mentioned.

Those given by elementary schools are indicated by the numbers in

parentheses. Those-given by junior high schools are indicated by

the underlined numbers._ Some schools stated more than one objective.

1. To identify and meet the health needs of the children. (12) 3

2.- To help pupils improve their health in order to improve

their school performance. (3) 1

3. To stress the correction of health problems. (2) 1

4. To keep parents informed of their child's health status. (1)

5. To serve those children and their families who are in need

of health services: (1)

6. Tc promote the general health of students and teachers.' 1

- -In all cases the intention was to serve all students in need of

health services.

Structure and. Organization

A health service program was functional in each of the twenty

schools surveyed. Of the sixteen elementary schools, eleven programs

were directed by a counselor, two by a full time health aide, two

by principals and one by the nurse who visited the school for a half

day each week. The progranw in all four junior high schools were

directed by the full time school nurse.

The health program directors were responsible for overseeing

service program in the school. They received all requests and
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recommendations for health service and made referrals for all

needed health services. They coordinated the efforts of all who
render health services to a child, made follow-ups and recommen-
dacions to parents, teachers and referral agencies.

The greater amount of service provided to the children was
through referrals. All schools had a listing of hospitals and clinics,

where services were rendered. These included to name a few Area

Clinics, Northwest Central Clinic, Gales Clinic, Howard University
Dental Clinic, Children's Hospital, Freedmens Hospital and the
Washington Hospital Center. Many of the referral agencies provided

free service for school children. Many required appointments for

other than emergencies. Two elementary schools had the area dental

clinic in their building.

Services rendered in the schools varied according to the

professionals visiting the schools on a regular basis. Table 15

indicates the professionals visiting each sample school.

The operation of the school health services program is depen-
-dent upon the services provided to the school system by the D. C.
Department of Health, the city agency charged with the responsibility_
of establishing procedures and policies and delivering health Services
to-children through the school system. Ten elementary and two--

junior-high schools in the 20-school sample reported that they had
not-had the services of a doctor in their buildings during the 1971.72
-- school year. Health service directors in those schools said they
_thought a doctor should have been assigned to their schools. However,

dliscussions between_a Health Department official and on -site study
team members revealed that the Health Department operated at one..

_third of its authorized medical doctor positiom during the_1971.72s__

_school year. Therefore, a policy decis'on had been made not to make

certain health services available to schools west of Rock Creek Park.

further, the Health Department official said the Department questioned
theeffectiveness of using the schools as channels for providing
certain health services and had instituted policies to provide specific

services -- depending upon time, type of service, and/or geographical

location-- directly to the chili through clinics or other established

_Health Department agencies. This, however, has created problems
in_the schools where personnel continue to operate as if traditional

-,rocedures were still in effect.

Nine elementary schools stated that they had a room set aside

as a health suite. Equipment ranged from first aid supplies in most

Schools to beds mentioned by three schools. The other schools

operated their health services out of the counselor's office, principal's

office or the all-purpose room and were limited to first aide

equipment. All of the junior high schools had health suites which

were much better stocked, i.e., beds, stethoscope, wheelchair (at

least in one school), etc.
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Two elementary schools indicated that they had purchased
_additional first aid supplies with out-of-the-pocket (personal)
money (1) and PTA funds (1). One noted it covered the cost of
laundry with school funds. A junior high reported that the cost
of gasoline used for transportation was paid from personal funds.

Functioning

Ten of the elementary schools and one of the junior high schools
screened all of their students for vision during the first months of
the school year. The other five elementary and three junior high
schools screened only certain grades, students new to the school
system and al* who were recommended as needing screening. In most
cases the screening was done by the physical education teachers with
assistance from parent volunteers, teacher aides, or teachers.
The names of students who failed the screening, based on the standards
established by the Department of Health, were given to the school_
Health Service director for proper referral and follow-up. All students
identified were reported as having been served. The only problem
stated in this connection was that elementary students break their
eye glasses.

The procedure in the majority of the schools was to screen
certain grade levels and those new to the school system for hearing.
On the elementary level this was done by the audiologist team
(hearing specialist, Table 15) in fifteen schools. In one school-

reporting that they did not have the service of an audiologist no
children were screened for hearing. One junior high reported that
their screening was done by the audiologist, but in the other three
junior high schools'it was done by the nurses. These three junior
high schools reported no services from the audiologists. No dis-
crepancies between identified students and students served were
reported.

Only one junior high school reported no service from the dental
-hygienist. We assume that the dental screening was done by the
nurse. The dental hygienists-screened all of the children in four
elementary schools and certain grade levels plus those new to the
school system and those recommended by the teachers and/or parents
in twelve elementary schools. The dental hygienists screened the
eighth graders, new students and recommended students in the other
three-junior high schools. Children with dental defects'were
referred to private dentists and area clinics for treatment. Program
coordinators at schools where a large number of students had been
identified as needing dental care stated that all students have not
been served. The number one problem is the slow dental service and
very long waiting_lista. Elementary schools also stated that students'
refusal of service, lack of transportation, and failure to keep
appointments as other problems causing a discrepancy between the
number of children identified as needing dental care and those served.
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Children seen for speech therapy were usually those recommended
by the teacher to the health services administrater who in turn
requested the services of the speech therapist. Three elementary
schools reported that therapists surveyed all second graders in their
building. As Table 15 indicates, the speech therapists are the only
professionals regularly visting all twenty schools in the survey.
Indications were that all students requiring therapy were being served.

All children identified for special placement were usually first
recognized and recommended to the counselors by teachers and/or other
staff. The counselors requested the service of the psychologist for
diagnosis. The counselors usually worked with the special problems
along with the visiting psycologist (see Table 15). Some children
with mental/emotional problems were recommended for special placement.

This is the second area where a discrepancy was stated. In many

instances these children are still in the regular classroom because

they cannot be placed.

Six elementary school and two junior high schools reported

that some of their children received physical examinations in their

school. Two of these schools, one on each level, reported having

a doctor-visit during the first part of the school year. The other

six still have a doctor visiting the schobl regularly. (see Table 15)

The other schools stated that emergency cases calling fora doctor's

caret and children recommended for,physicals, etc., are referred ton

cliniCs, hospitals and/or private doctors by the nurse and/or

counselor. Only one of the two elementary schools located west of

Rock Creek Park reported that.they had neither a doctor nor a nurses

but had requested both. The other sample elementary school west of

the Park had obtained through its own resources the voluntary

services of a- doctor once a month.

Problems/Solutions

Two elementary schools indicated they had no problems relative

to their health services. The problems shared by other schools are

listed below. The number in parentheses indicates the number of

elementary schools citing the problem. The underlined numbers

represent junior high schools.

1. There is a lack of professional help (doctor, nurse, health

aide) in the school. (5) 1

2. Transportation is needed to and from referral services. -(3) 1

3. There is a lack of facility, equipment and/or supplies. (2) 1

4. Dental services are slow and result in long waiting lists. (2) 1

5. Children with mental/emotional problems who are recommended

for special placement cannot be placed. (3)
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6. There is a lack of parental support. (1)

The schools_ have tried to overcome some of the problems listed.
Counselors sometimes furnish transportation to and from services
which includes paying for their own gas expense. Parents are
encouraged to furnish transportation to referral services for
their own child. Additional medical supplies have been purchased
-through the PTA and from personal funds. Mental/emotional problem
children in many cases are placed with strong teachers who are able
to relate to them better.

The majority of the schools stated that no changes are anticipated
in their Health Services Program. They also indicated that the
assistance needed from Central Adminstration is reflected in the
problems cited.

Effectiveness/Impact

--Conferences with students, parents, teachers, and referral
services, records of students' treatment and progress, and observation
of-students-are the methods used by the schools-to assess -the

_impact of their Health Service Program. The greatest impact of
the Health Program, as cited by the majority of- the program
administrators, has_been the_ improvement in achievement andclassroom
efficiency by students: The director stated that positive feedback,_
receptivenesst and overall cooperation reflect the attitude of__

--_parents_, students and teachers towards the program.

All of the sample schools had a Health Service Program prior-to
the implementation of the Academic Achievement Project. Ten

elementary schools and three junior high schools stated that there_
__had been no changes in their program as a result of the implementation
of-the AAP. The remaining six elementary schools and one junior
high:in the sample cited a number of ways in -which the AAP had
affected the implementationof their program: it had created a
greater awareness on the part of all involved (2 elementary and -1

- junior high); objectives were clarified (1 elementary and 1 junior
high); a breakfast program was begun, a greater number of children
were served, regular service from a nurse and doctor was obtained1 a
health committee was formed, and the school staff was reduced but
required to carry an increased load (one elementary school each).

Conclusions

The healthhealth services.in the schools are varied. The school's main
role has been to identify health needs and then make referrals to the
.proper agency. The actual delivery of the services lies within the
jurisdiction of the D. C. Health Department and is generally
provided outside the school itself. The fact that a school was large
or small, Title I or not, did not appear to have a decisive bearing
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on the health services rendered to the students at the sample

schools.

Recommendations

It is strongly recommended that continued consultation between
school and health authorities be encouraged to promote the health
services programs in the schools.

It is strongly recommended that steps be taken to improve
communication at all levels between the school authorities and
the health authorities so that improved coordination will result
in more effective delivery of health services to school children.
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7. Food Service Program

In his Nay 5, 1971, Report to the Board of Education the Super-

intendent emphatically stated: "No child should be hungry." The

free breakfast and lunch program, underwritten by U. S. Department

of Agriculture funds, is viewed as an important resource in the

non-instructional support program of the Academic Achievement

Project. (See Appendix G)

Objectives

The following objectives were given by the sample schools for

their food service program. The numbers in parentheses represent

elementary schools citing a particular objective and the underlined

numbers represent junior high schools.

1. To feed all identified needy or hungry children. (12) 4

2. To provide a nutritious meal to those who otherwise

would not receive one. (3)

3. To provide breakfast and lunch to needy students. (1)

4. To enable students to get nourishment so they can

learn and achieve. (1)

Two elementary schools stated that their target population was

all students desiring food. The remaining schools including junior

high schools stated that their target population were all identified

hungry and needy students.

-Structure and Organization

Each of the twenty schools in the survey had a food service

_ program. The size of the school played a big part in who directed

the program and the number of food service personnel involved in

the program. Table 16 shows the staffing, facilities, and number

ri-pupils served in each school.

22'0



Table 14

A Breakdown of Food Services By School

School

Number

Director and/or
Coordinator

Facilities No. of
Helpers

No. Served
Breakfast Lunch

T 1 Cafe, Mgr. Principal cafeteria
4/

10 cooks/
aides 220 750

2 Lunch Clk. Secretary lunchroom 2 aides 170 435

3* Lunch Clerk classroom 2 aides 100 1-___172

4* Counselor small room 2-aides _40 50

5 Cafeteria Mgr. multi-pur-f 7 cooks/ -

pose rooms aides 80 280

6* Lunch Clerk auditorium 1 aide 100 297

T 7 Cafe. Mgr.
Asst. Principal multi-pur-,/

pose room 11 cooks/

8*

,

immch Clk. Principal assembly

aides 280 600

hall 2 aides 150 245

9* Counselor classrooms 1 secr. 0. 4

10*_ Lunch Clerk lunchroom 1 aide 50 130

11* Lunch Clk. Principal lunchroom 0 _53-

-12 Cafeteria Mgr. all purpose 11 cookS/

room aides 75 325

T113* Principal lunchroom I cooks/
aides 100 500

I' 14 Cafe. Mgr. Principal all purpos,
room v

11 cooks/
aides 300 -_ -500

15* Asst. Principal cafeteria vl cooks/
aides 150 ' 375

T_16 Lunch Clerk lunchroom 6 aides 250 550

17 Cafeteria Mgr.

Asdt. Principal cafeteria 5 cooks/
aides 0 176

T 18 Cafeteria Mgr.
Counselor cafeteria / cooks/

aides 0 _602

T,19 Cafeteria Mgr.
Principal cafeteria y/ cooks/

aides 0 300

20 Cafeteria Mgr.
Counselor cafeteria/ cooks/

rides 0 63

T Title I Schools

* Small Schools (less than 700 students)

ye Have kitchens where food is prepared

School:- number 17-20 are Junior High schools.
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Functions

All twenty schools indicated that application forms are sent

home with-the child in September of each year. Parents are required

to complete these forms and return them to the school if they desire

food service for their child. The principals usually review the

completed applications. Unless it becomes very obvious that a child

does not need food, applications are usually accepted. No one in-

dicated that they have encountered problems in this connection.

Children whose families receive public assistance are automatically

identified. Teachers and staff may also recommend children for food

service on the basis of their observations. Children who continually

request food are counseled to determine whether they should be served

regularly.

Only two elementary schools did not serve breakfast. (See

Table 16) One of the schools lies west of Rock Creek Park in the

Georgetown area. The other school is located in the upper Northwest.

Each had a very small lunch program and each stated that a breakfast

program was not needed at the school. None of the junior high

schools served breakfast. In the schools with breakfast programs

only about one-fourth to one-half of those identified_for free lunch

showed up for breakfast. They were usually recognized by the lunch

clerks and further identification was not necessary.

Nine of the elementary schools received their lunches in hot

boxes by truck just prior to lunch time. Only children in the

lunch program received lunches. Depending on the number of students-

served, the clerks may recognize those eligible for free lunch

-and/or the students are given free lunch cards with their names

and/or a number of them prior to reporting for lunch. The children

eat in their classrooms, lunchroom or other designated roams along

with students who bring their lunches from home.

Seven of the sample elementary schools and all four of the

sample junior high schools have kitchens where food is prepared. At

these schools there is an adjoining room, or cafeteria, where students

eat. Students not on free lunch were able tovurchase hot lunches at

those schools. In all cases tickets are issued once a week to those

buying lunches and to those on the free lunch program. The only dif-

ference in the tickets in some cases is the number coding of which

the children are usually unaware. Thus, no other distinction is

made between those getting free lunches and those buying their lunches.

Problems

Eight elementary schools and one junior high school stated that

they had no problems connected with their food service program. The

problems cited by the others were as follows:
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1. Children refuse to eat food they are unaccustomed to

or unfamiliar with. (4) 2

2. Lunches are sometimes delivered late. (2)

3. We must schedule three lunch periods to accommodate

everyone. (1)

4. It is difficult to keep an accurate accounting with 500

free lunches and 100 paid lunches. (1)

5. Children who patronize off campus vendors do not satisfy

their nutritional needs.

6. Lunch clerks are not paid when schools are closed for

holidays. (1)

In relation to.problem number one, three elementary schools have

started an orientation.program with their children. Teachers discuss

nutritional needs, food values and wastefullness. Children are en-

couraged to learn to like different foods.

When asked what assistance is needed from central administration

only three elementary schools and one junior.high school responded.

Comments from the elementary schools were: (1) Make the lunches more

appealing and make condiments available separately; (2) provide-more

lunch aides; and (3) provide pay for lunch clerks during the time

schools are closed for holidays. The comment from the one junior

high was: do away with the free lunch application form and make the

free lunch program open to all children.

Effectiveness/Impact

Fifteen of the elementary sch .,ols and all junior high schools

stated that feedback from those involved and teacher and staff ob-

servations of students were the methods used to determine the effec-

tiveness of the food service program. One elementary school stated

that the application requests were used to determine effectiveness.

The following outcomes were cited by the schools:

1. The attitudes of pupils are good. (12) 1

2. Teachers and parents' attitudes are favorable and they

are cooperative. (7) 3

3. Pupils' class performance has improved. (3)

4. Pupils' attendance has improved. (1)
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5. There have been no changes in students. (1)

It'was noted that children feeling ashamed or those reluctant

to accept free lunches were the exception rather than the rule. In

most instances where a great number of students were served free

lunches the stigma, if it can be called such, seemed to be on those

not receiving the free lunches. The smaller the number served free

lunch, the less confident the students appeared. This was very ob-

vious in only one case where only four free lunches were served.

All of the schools realized that there was a need for continuation

of the food service program.

Fourteen elementary schools and three junior high schools stated

that the implementation of the Academic Achievement Project caused no

changes in their food service program. One elementary school stated

that there has been an increase in the number of students served, but

this may or may not be a result of AAP. The other elementary school

stated that it had no such program prior to the implementation of AAP.

The fourth junior high school stated that since AAP every child who

wants lunch gets lunch as opposed to only those deemed needy before.

Only one elementary school stated that the food service program

has had an impact on other AAP Components in that it has enabled the

children to function more effectively in class.

Conclusions

, It becomes quite obvious in the survey of the twenty schools

that children cannot be classified as hungry due to their not being

able to receive lunch. Children who refused food due to their un-

familiarity with it received instruction on food value, nutrition

and waste. This was the main problem cited by the schools.

-Recommendation

It is recommended that lunches be provided students on an

entitlement basis as part of the regular educational service in the

same manner as students receive textbooks, schoolhouse facilities

and faculty services.

It is also recommended that breakfast be available in all

schools in which there is a need.
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This is recommended for the following reasons:

1. From the point of view of the faculty and administration

the food program would become an intrinsic part of the

on-going educational program rather than a marginal

operation seen as a duty beyond regular requirements.

2. AAP guidelines suggest that providing food services is

a recognized supportive educational, service.

3. Present cumbersome unreliable certification procedure&

to establish economic need create unproductive antagonisms

in the family group, including both parent and student,

(particularly junior high school age)--and generate

unnecessary clerical and administrative taSki.

4. Because lunches would be available to all students no

stigma would be attached to the economically needy.

-63-

225



8. Clothing Program

Another non-instructional support program emphasized in the
Academic Achievement Project as being important to a child's

learning environment is the Clothing Service. The On-Site Study

examined the functioning of this AAP component in the 20 sample

schools. (See Appendix H)

Objectives

The primary objective of the clothing service programs in
the schools of the on-site study sample was to provide adequate
clothing to keep children in school. Secondary objectives cited
include improvement of attendance and academic performance.-

Administration

There was a clothing program in nineteen of the twenty schools

surveyed. In all but one case, the counselor coordinated or was
involved in the administration of the clothing service program

(see Table 13). In the exceptional case a Title I aide coordinated
the program, assisted by two other Title I aides. In the other

eighteen schools a counselor was either the administrator or an
assistant administrator of the service. Directors were assisted

by persons who may have been counselor, parents, a MIND teacher,
or pupil personnel aides.

Table 15

School Clothing Program Organization

Type of Position

Schools Responding (N=19)

As leaders As assistants.

Counselor
Pupil-personnel aide
Attendance officer
Reading specialist
Coordinator of Community
School

MIND teacher
Parent
Aide for clothing program

16 (1 co-leader)

2

1 co-leader
1 co-leader

1 co-leader
1 co-leader

3

2

5

1
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Functioning

Children needing the school clothing service were identified

primarily by observation, recommendation and request. In three

schools applications were required. The schools reported serving

from as few as nine students to as many as 200 students. The

average number-of students served in the -19 sample schools was

73. Fifteen of the sample schools said that they made their

clothing service available to the families of their students.

In most of the schools the clothing service was available as

needed during the school day. A few had regular hours during

which persons could collect clothes they needed.

The schools cited many sources for obtaining clothing for

school children. All but two mentioned that they-started with

their own school sources before reaching outside their buildings.

These school sources were: organized bundle days, informal col-

lection centers within the school, spontaneous giving by teachers,

- parents or other such sources.

Sources other than their own school's were drawn Upon in an

attempt to meet the needs of the students. Table 14 gives various

Outside sources and the number of schools utilizing each type of

resource. The clothing resource that was used most frequently-Was

the D.C. PTA Shoe Fund followed by the Clothing Centers located in

other schools such as those -at Savoy, Terry,-Petworth and Turner._

The Urban Service Corps served clothing needs of children In fiVe

schools. Other outside sources include: Columbia Heights, Grant

Circle, Salvation Army, churches, Red Cross, and WTOP (D.C. Radio

Station).

Seventeen schools issued both new and used clothing. One

school (a junior high school) distributed only "new" clothing

and another (elementary) school distributed mostly shoes and

coats. Administrators of the program believed that underwear

should be new; however, obtaining funds to buy new items of

clothing was a problem.
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Table 16

fi
Outside Sources for Obtaining Clothing

for School Children

Source

Number of Schools Using
Outside Sources

P.T.A. Shoe Fund 17

chool Clothing CenterSavoy School' 15

Perry School Clothing Center 9

Urban Service Corps 5

Petworth School Clothing Center 3

Columbia Heights 2

Turner Elementary School 1

Grant Circle 1

Salvation Army 1

Local Churches 1

Red Cross 1

WTOP (radio station) 1

A community school' 1

Problems

In the administration of the clothing program, certain problems

were encountered. These problems were cited by the personnel in
charge of the program and are listed below.- The number after each
item represents the number of schools having the problem.
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Problems/Difficulties:

1. Transportation of students/parents to Clothing Centers (6)

2. Providing clothing in needed sizes (3)

3. Sensitive parents (2)

4. Screening to identify the most needy students (1)

5.- Supply of new underwear clothing (1)

6. Items stocked but not'wanted (1)

One school's solution to financing the purchase of new

underwear was "Bundle Day." On that day all clothing collected by
the school from teachers, the community, and other sources was
available to students and others in the community. They could take

whatever they needed and leave a donation of whatever amount they

could afford. With chis money underwear and other clothes unavail-
able from usual,sources could be purchased.

The clothing service coordinators indicated that they had re-
ceived no assistance from the central administration in providing
this service to the students, with the exception of Title I schools
and those utilizing the Urban Service Corps resources. The most -im-

portant assistance that the central administration could render,

according to program coordinators, would be the provision of trans-
portation in order to get children and parents to clothing distri-

bution centers. They also thought the central administration could
assist them in supplementing their clothing supply: money for new
underwear, new clothes, availability of a variety of sizes. One

school suggested a plan be developed whereby children could select
their new clothing from a rack in a clothing store.

Impact

The schools depended heavily upon observation to determine if

clothing needs were being met. In addition to observatiOn some
schools determined the effect of the program through feedback, folloW-
up on those previously served, teacher judgment, investigation,
recommendation and survey. The reported effect on pupil performance

was to build confidence. This was demonstrated in observations such

as: child became more receptive; attendance was improved; perfor-
mance in school was better; the child who had been helped tried

harder. It was believed that the parents' attitudes and the pupils'
attitudes toward school had became more positive. Some staff
meibers felt that the pupils felt happy and good about themselves

and the new clothing.
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Two negative findings noted were:

Some children wanted the clothing but did not want to be

identified.

b. Some children wanted the latest styles and not what was

stocked.

The majority of the schools. plan to continue as they operated

this year. Some schools indicated that they plan to: expand the

clothing services, work more with parents, provide for emergency
situations(such as when a family is set out into the street, or
the case of a new family), and provide for a greater variety of

clothing for fourth and fifth grade boys.

Schools suggested that changes resulting from AAP included:
emphasis on objectives, staff has become more aware, resources have

-been added to and enlarged, will plan to serve more families, have

become more conscious of the need for continuing service. On the

other land one school tried to have a clothing center but it did

not function. Another_school lost_use of_clothing storage space

when-the breakfast program was instituted. The overall effect

of implementation reportedly was to Cause children to get to school

to learn. Parents and teachers saw this as having a positive effect

on the feelings and performance of their children.

Conclusions

1. The school personnel in this study reported that they

improved educational performance when they provided
adequate clothing in order to keep children in school.

2. The two schools having sufficient pupil personnel aides on

board were the only schools not involving the counselors
so directly in the clothing program.

3. The schools considered their own resources, such as sponta-

neous giving, before reaching out into the neighborhood and

larger community for the needed clothing.

4. Transportation of parents and children to the clothing
centers was the most recurring problem.

5. The schools depended heavily upon !'observation" to deter-

mine if clothing needs were being met.

6. It was reported that the attitudes of participating parents

and pupils became more positive thereby causing them to
become more cooperative with the school.
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Recommendations

1. It is recommended that all Title I schools and regular
schools, having pupil personnel workers and other types
of aides, should use such personnel in a more responsible
role in the Clothing Service Program. Counselors would

continue to be involved but not have the complete responsi-
bility for the program.

2. It is recommended that central administration specify a
list of suggested activities to be undertaken within the
local school to support the clothing program; as well as a
complete list of clothing sources available city-wide.

3: It is recommended that the school no longer assume that the
parent can get transportation to a clothing source, but
that each school, through cooperation of parents, teachers,
or central administration will put in writing a plan whereby
transportation will be provided in extreme cases where it is
apparent that the family can not secure the needed transpor-
tation.

4. It is recommended that the need for and-the responsibility
for "observation" on the part of principals, counselors,
teachers, and other staff be stated so clearly that such
"observation" will become a continuing and every day -pro-
cess that is shared by all of the above-named personnel.

-69- 231



B. Faculty Questionnaire

The "Faculty Questionnaire -- On-Site Study" was distributed

to the 585 teachers in the 20 sample schools on the day that the

study team visited the school. (See Appendix I) Completion of

the questionnaire was optional. The survey team intended for the

faculty responses to help balance the picture of the program
when the data'was combined with that from program directors.
However, responses were received from only 177 teachers, or 30 per-

cent of the total. Although a 30 percent response is usually
considered satisfactory for statistical generalizations, in this

case the distribution of the responses from the various schools

precludes generalization to the city-wide teacher population, or

even to the sample teacher population. A 30 percent return was

received from only 11 of the 20 sample schools -- from 10 of 16

elementary and 1 of 4 junior high schools.

The questionnaire was organized in two parts, each of which

will be discussed separately below.

Part I

In Part I of the Faculty Questionnaire the teachers rated the

effectiveness of eight AAP components in their schools on a number*

of dimensions. The components were those selected for inclusion

in the on-site study:

The Reading Hobe Team
The Math Hobe Team
University Liaison
Homework Center

The Tutorial Program
Health Service
Clothing Service
Food Service

The program dimensions the teachers were -diked to rate included: the

effect of the program on student participation in the learning process,

student attendance, and student academic performance; the extent of

the program's operation in their school; the extent of community sup-

port for the program; the extent to which problems generated by the

program can be overcome; and the extent of their own contact with the .

program. The scale to be used in the rating was as follows:

To A Great Extent
To A Considerable Extent
To A Slight Extent
Not At All

Tables 17 and 18 on the next two pages display the mean ratings of the

responding elementary and junior high teachers, respectively. An

interpretation of the numerical means appears below the chart.
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The aggregate 'rating for each program in the elementary schools
fell within effectiveness range of "to a considerable extent."
According to the respondents, the Reading Mobe Team program was the
most effective program overall, while the food services program was
the most operational. The dimension receiving the lowest rating,
that is effective "to a slight extent," was the impact of the
university liaison program and the homework center program on the

students' attendance. According to the elementary teacher re-
spondents, the tutorial program did the most to promote student
participation in the learning process; the food services program
did most to improve student attendance; and the tutorial program
did most to improve the students' academic perfoimance. The food
services program received the most community support, according
to the respondents, and it also had the most easily overcome prob-
lems. The respondents indicated that they had the most contact with
the Reading and Mathematics Mobe Team programs, while they reported
they had contact only "to a slight extft with the'clothifig and

homework center programs.

The aggregate rating for most of the programs in the junior
high schools fell within the "to a considerable extent" category.
One program, university liaison, however, received an aggregate
rating that fell within the "to a slight extent" effective category.
It should be noted that the only program that the responding teachers
said they had "considerable" contact with was the tutorial program
with all other programs being rated the respondents had contact "to
a slight extent." According to the responding junior high teachers
the non-instructional services had the greatest impact on student
participation, attendance and performance: food services on _

participation, health services on both student attendance and per-

formance. All of the components rated received high "operational"
ratings; the highest went to the Reading Mobe Team which fell into
the'"to a great extent" category. All of the programs received
high community support ratings, with food services, clothing ser-
vices, health services and homework center falling into the "to a
great extent" category. The program with the most easily overcome
problems, according to the respondents, was the tutorial program.

Part IT

Of the 177 teachers responding to the "Faculty Questionnaire,"
118 made comments on the AAP components in Part II of the survey.
The greater percent of the comments about the AAP components in- -

dicated that the program and/or service was excellent, beneficial
and /or effective. In addition to the eight components under con-
sideration, the teachers were asked to comment on the use of
"Sequential Inventory of Reading Skills", and the use of "Specific
Objectives for Pupil Performance in Math." More than 80 percent of
the comments stated that these guides were very good and very helpful
instructional aides.

-73-
2 7,15



Conclusions

The elementary teachers indicated that they had the most
contact with the Reading and Math Mobe Teams, while the junior
high teachers said they had the most contact with the tutorial

program. This finding corroborates the information obtained in
the interview with program directors in the sample schools. The

Mobe Teams had the most structured and most active programs over-
all, while in the junior highs, these programs focused their atten-
tion on their own department members rather than on the faculty as

a whole. Thus, non-English and non-mathematics teachers in the
junior high would probably have little contact with Mobe Team efforts.
On the other-hand, the tutorial program would reach into each teacher's

classroom, giving junior high teachers more contact with the program.

Both elementary and junior high teachers gave the lowest rat-
ings to the university liaison program and the homework center pro-

gram. Again these findings reflect those gained in interviews with

program directors. Few sample schools -- 7 out of 20 -- had home-

work centers and very few children, about 3 percent, were involved
in the homework center programs where they existed. Observation

showed there to be difficulties relating to both organization and

clarification of objectives. There was little interest in the
homework center program in most of the sample schools from faculty,
students, or parents.' The university liaison program, on the other
hand, seldom stood out from the regular school program. Most schools

had university liaison programs, but most programs involved student

teachers. The effects on the students could only be assessed over
the long term, while few such programs suggested involvement of parents.
From the teacher comments we can suggest that the university liaison

programs had low visibility among the respondents to the "Faculty

Questionnaire."

Both the elementary and junior high teachers viewed the non-
instructional support programs -- food, health and clothing ser-
vices -- as important adjuncts to the instructional program. These

programs were perceived as having a considerable impact on student

participation, attendance and academic performance, while they also

received the support of the parents.
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C. Student Form

During the on-site study of the AAP components in sixteen

elementary schools and four junior high schools, the Departments of

Research and Evaluation staff members administered a student

survey form (see Appendix J) to a systematically selected sample

of classroom students.

In each elementary school the sixth grade class whose teacher's

last name was at the top of the alphabetical list was selected for

the survey. In the junior high schools this procedure was followed

for selecting a seventh, eighth and a ninth F-ade class to complete

the form. Responses were tallied from 403 sixth graders, 71 seventh

graders, 61 eighth graders, and 138 ninth graders. A total of 673

studentsrespondcd, or about 5 percent of the students at the sample

schools. .

The results of the student survey are shown by percentage of

response in Tables 19, 20 and 21 below. Table 19 displays the

responses of the elementary students.
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1.

*la.

2.

3.

4.

5.

*5a.

6.

6a.

7.

*7a.

8.

*8a.

9.

Table 19

Responses of Elementary School Sixth Graders

To The Survey Questionnaire (N=403)

Survey Questions

Percentage of

Responses

Yes Nti

on

Know

Have you received any tutoring at school
from a person other than your own teacher? 49 49 2

If yes, do you believe this tutoring has
helped you? 83 12 5

Have ydu tutored or taught another person
in your class or school over a period of time? 61 35 4

Have any of your friends tutored someone or
received tutoring? 79 8 13

Did you get to know how you did on the city-
wide standardized test given last September? 67 25 8

Are you keeping any graphs or charts or
records showing how you are learning or

what you are learning? 69 30 1

If yes, do you believe this has helped you? 61 25 14

Do you know if any college or university has
any persons in your school or has any program
in your school?. 45 34 21

If yes, would you try naming the College or
University? (see Table 21)

Is there a Homework Center--or a special
place to do homework--in your school? 33 60 7

If yes, have you used it? 45 53 2

Is there a Homework Center--or.a special
place to do homework--in your neighborhood? 38 53 9

If yes, have you used it? 50 47 3

Can you do your homework at home? 98 2 =. Oa

* - The number of responses to part "a" was greater than the number
answering "yes" to the main part of the question. There is reason
to believe that the percentages of responses for part "a" would be
more positive if this had not been the case.



Half of the students surveyed indicated that they had received
tutoring at school. Of this number the majority stated that the
tutoring had helped them. More than half the students said they
had been involved as tutors. More than three-fourths of the students
said that their friends had either received tutoring or had tutored
someone else. Mote than sixty percent of the students reported they
got to know how they did on the standardized test given in September,
were keeping graphs, charts or records showing their progress, and
thought that these records were helping them in their academic
achievement. Fewer than half knew of a college or university program
in their school.

Only a third stated that there was a Homework Center in their
school. Of this number fewer than half stated that they had used
the Homework Center. Thirty-eight percent indicated that there was
a Homework Center in their neighborhood; half of these said they
had used the-neighborhood center. Nineth-eight percent of the
respondents said they could do their homework at home.

Table 20 shows the responses of junior high students to the
questionnaire.
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Table 20

Responses of Junior High School Students

To The Survey Questionnaire (N=270)

Survey Questions

Percentage of
Responses

Don't

Yes No Know

1. Have you received any tutoring at
school from a person other than your

own teacher?

*la. If yes, do you believe this tutoring

has helped you?

2. Have you tutored or taught another
person in -your class or school over a

period of time?

3. Have any of your friends tutored some-

one or received tutoring?

4. Did you get to know how you did on the city-

wide standardized test given last September?

5. Are you keeping any graphs or charts or
records showing how you are learning or what

you are learning?

*5a. If yes, do you believe this has helped you?

6. Do you know if any college or university
has anv persons in your school or has any
progral. A.11 your school?

6a. If yes, would yoU try naming the College or

University?

7. Is there a Homework Center - -or a special

place to do homework--in your school?

*7a. If yes, have you used it?

8.- Is there a Homework Center--or a special

place to do homework - -in your neighborhood?

*8a. If yes, have you used it?

9. Can you do homework at home?

35

60

38

64

59

43

64

35

61

38

30

38

98

65

30

60

11

31

53

20

26

10

2"

25

10

4

16

39

(see Table 21)

28

60

52

57

2

11

2

18

5

* The number of responses to part "a" was greater than the number

answering "yes" to the main part of the question. There is reason

to believe that the percentages of responses for part "a" would be

more positive if this had not been the case.
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Fewer than half of the junior high school students responding.
indicated that they had received tutoring at school. Two-thirds of

this number thought they had been helped by the tutoring. Fewer than

half of the respondents indicated that they had tutored others, while

more than half indicated that their friends had either received

tutoring or had served as tutors.

Most of the students got to know the results of the standardized

tests. Fewer than half of them reported keeping graphs, records or

charts of their progress. Of those who were keeping track of their
progress, sixty-four percent believed this had helped them.'

About a third of he students were aware of a college or university

program in their school. Most acknowledged that there was a Homework

Center in their school, but fewer than half of these said they had

used it. Fewer than a third stated that there was a Homework Center
in their neighborhoOd, and only thirty-eight-percent of these
indicated having used it. Ninety-eight percent of the respondents

indicated they could do their homework at home.

Asked to name the college or university having a program in
their school, the students responded as is shown in Table 21.

- -
Table 21-

Colleges and Universities Listed By Students
As Having Programs In Their Schools

Colleges Universities

Students' Responses

and

Elementar y Junior High

Howard University 55 63

American University 28 OP

D. C. Teachers College 22 4

Maryland University 1 16

George Washington University 2

Trinity College 1

Total 106 86
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Howard University was cited most frequently by both elementary

and junior high students as having a university program in their

school. University programs may actually be in operation in a

school without all students necessarily being aware of the program.

The survey indicated that 45% of the sixth graders and 35% of the

junior high school students were in fact aware of these programs.

This seems to be a significant proportion of the student population

for this type program, The strength of the students' awareness of
these programs is attested to by the fact that a fairly large pro-
portion of the students were able to write the names of universities

operating the program.

Conclusions

The pupilstresponses reveal -that more tutoring was being done

at the elementary level than at the junior high level. Of those

being tutored, however, a majority of both elementary and junior
high pupils thought that tutoring had helped them. Fewer than 70

percent of the students at both junior high and elementary level

reported that they knew their results on the standardized test.
Considering the importance attached to the testing program in
the Academic Achievement Project and the suggested use of the test

profilest.etc., to bring test results to the students' attention,
-the size of these groups seems smaller than might be expected.
Certainly a.portion of the deficit may be accounted for by forgetting

over a period of time and possibly the lack of understanding of

the question. If the emphasis on test results is to be continued,

then this program needs to be strengthened. More than two-thirds of

the sixth grade elementary students and fewer- than one-half of the

junior high students. stated that they kept graphs or charts or

records showing their progress. Of those keeping such records, more
than 60 percent stated that they believed these had helped them.
Apparently the keeping of such records is more prevalent in the
sixth grade than in the junior high school. Additional means of
encouraging implementation at the junior high level need to be

studied.

Whether students were responding to the question or simple
writing the name of a university they knew is unclear from the
universities cited by the students as operaing programs in their

schools. Nineteen of the 20 sample schools were involved in
university liaison programs, according to program coordinators at

sample schools. Federal City College, reportedly involved in the
largest number of sample schools (12), was not mentioned by any

students. Howard University, American University, and D. C. Teachers

College, the colleges mentioned most frequently by the students,
were reportedly involved in 8, 4, and 10 of the sample schools,

respectively. That these colleges were cited most frequently by the

S.*
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responding students seems to support the analysis that the university
liaison programs has a low visibility in the schools where they
reportedly operated. It also suggests the responding students were
merely writing the name of a college they knew in answering the
question on the Student Form.

A significant finding in this survey is that 98% of both the
elementary and junior high school students responded that they were
able to do their homework at home. One-third of the sixth graders
and almost two-thirds of the junior high school students reported
that they knew that there was a Homework Center in their school al-
though less than half of each knowledgeable group used it. Similarly

about one-third of both groups reported knowing that there was a
Homework Center elsewhere in the neighborhood although less than
half of these students reported using it. In view Of the fact that
almost all responding students stated-that they could do homework at .

home, serious consideration should be given to redefining the
purpose and function of the school and neighborhood Centers.
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IV. Summary and Conclusions

In order to describe the range of responses in the schools to

the implementation of the Academic Achievement Project, an On-Site

Study was conducted by the Departments of Research and Evaluation.

Eight selected AAP component programs were studied in each of 20

schools -- 16 elementary and 4 junior high schools -- systematically

selected from the entire school system.

Data was collected by teams of staff members from the Departments

of Research and Evaluation who visited each of the sample schools for

one day, and returned a second day if necessary to complete the data

collection process. The on-site study teams talked with school

principals, interviewed AAP component directors in the schools, sur-

veyed'teachers and students to compile their picture of the organi-

zation and operation of the AAP components.-

Reading Mobilization Team

A Reading Mobe Team was operational in each of the 20 on-site

study sample schools. Only three Mobe Team leaders were released

from the classroom full time, while six others could get some re-

lease -time by rearranging their regular duty schedule. To compensate

for the lack of release time, teachers in all of the schools used

their planning time, lunch time, and after school hours to complete

duties related to the,Mobe Team operations. To fulfill -the general

Mobe Team objective of assisting teachers to develop their skills in

reading instruction (new teaching techniques, student assessment,

teaching aids, individualization of instruction), Mobe Teams at the

sample schools had introduced innovative teaching techniques and

materials, aided in test result interpretation and profile construc-

tion, helped develop learning packets. They had reached building

teachers through workshops, demonstrations during departmental meetings,

faculty meetings, grade level meetings and on staff development days.

Team leaders thought that the teachers in their schools had been re-

ceptive to the Team activities and satisfied with the Team's per-

formance. In general the leader thought informal and formal contact

between teachers had been facilitated by the operation of the Reading

Mobe Team.

The teachers participating in the teacher survey that was a

part of the On-Site Study confirmed that the Reading Mobe Teams were

operational "to a considerable extent" in their schools. The elemen-

tary teachers indicated that they had "considerable" contact with

the Reading Mobe Team while the junior high teachers responded that

they had only "slight" contact with the Mobe Team. This reflects the

way in which the two levels approached the mobilization of instruc-

tio .1 resources: elementary school Teams worked with all teachers
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in the building, while junior high Team functioned primarily within

the English Department.

Two-thirds of the elementary students and about half of the

junior high students responding to the Student Form said they had

been told their resuls on city-wide standardized tests given in

September 1971, and said that they were keeping graphs or charts of

their academic progress. These results suggest that Mobe Team

activities were affecting the classroom experiences of children.

More than 60 percent of those elementary and junior high students

who reported keeping progress records said they thought this was

helping them. This suggests the Mobe Team activities were affecting

student performance.

Math Mobilization Team

A Math Mobe Team functioned at each of the 20 schools in the

on-site study sample. No school had a full time released Team

chairman, so teachers had to use planning time, lunch time, and

after-school time.for Mobe Team operations. With the help of the

Math Department of the Division of Instruction and the pyramidal

structure developed for the dissemination of information, there was

a steady flow of new information about innovative math teaching

techniques and materials into the schools. Ideas gathered at

monthly Math Department sponsored workshops were passed on to Mobe

Team members who shared the ideas with their grade level teachers.

Workshops, faculty meetings, written communication and informal

contacts among teachers were additional mediums for transferring

information directed toward the objective of upgrading mathematics

instruction and thus students' math skills achievement. The

problems connected with the implementation of this component centered

around the lack of time available for carrying out the Mobe Team

- duties.

Elementary and junior high teachers responding to the Faculty

Questionnaire rated the operation level of the Math Mobe Team

slightly lower than that of the Reading Mobe Team. While the

elementary teachers said they had "considerable" contact with the

Math Mobe Team, the junior high teachers said their contact had been

only "slight." As with the Reading Mobe Team, the junior high

teachers reported less contact with the Math Mobe Team than did the

elementary teachers. Again the junior high Math Mobe Team functioned

primarily within the Math Department of the school while the activi-

ties of the elementary Team were directed at the entire faculty.
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Tutorial Program

All of the schools surveyed (19 in this case) had operational

tutorial programs. Usually more than one staff member was involved

in the administration of this program; usually both a counselor and

a reading specialist were involved in some way. Recruitment and

counseling of tutors fell to the counselor, while selection of tutees

and training of tutors fell to the reading and/or math specialist.

Parents were most frequently called upon as tutors (14 schools).

University students, high school students, peer tutors and a few pro-

fessional persons were also involved in tutorial programs in the

sample schools. Tutorial programs at all sample schools aimed served

children performing below grade level. Generally the tutoring fo-

cused on the development of reading or math skills of individuals or

small groups. Half the sample schools had fewer than 50 children

Involved in'the tutoring program; three had more than 150-pupils in-

volved. About two-thirds' of the sample schools said they would

involve more children in the tutorial program if they had more tutors.

The problems cited by tutorial program directors included a lack of

financial resources for the program, difficulty in recruiting and

retaining tutors, and the lack of space for tutoring sessions. On

the basis_of formal and informal feedback about the program, directors

said students had improved attitudes, attendance, and reading and

math skills. They said teachers supported the program and noted

parents had cooperated with the tutorial program, especially by of-

fering their services as tutors.

Both the elementary and junior high teachers completing the

teacher questionnaire gave the tutorial program a high overall rating.

Both groups gave the highest rating to the statements: "The program

is operational in ydur school," and "The program promotes students'

participation in the learning process."

The responses of the students supported the notion that the

tutoring programs were very active at the sample schools, and sug-

gested that there was more tutoring going on in the elementary than

in the junior high schools. Forty-nine percent of the elementary

and 35 percent of the junior high students responding said they had

received tutoring and 83 percent and 60 percent of these, respec-

tively, said they through the tutoring had helped them. More than

half the students respondents said they knew someone who was being

tutored or was tutoring.

Homework Centers

Homework Centers organized as places where students could go

after school for supervised study and assistance operated in only 7

of the 20 sample schools. In addition to offering supervised study
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and assistance, one junior high center allowed students to make up

course deficiencies with satisfactory completion of Homework Center

courses. At least one staff member in each of these operating

centers received compensation for his time in the center, either as

part of his regular working hours, or as additional pay for hours

beyond the regular work day. All but one Center served no more than

30 pupils per day, according to the Center directors. One Center,

a junior high center had about 60 students attending the center each

day. The operating centers had no particular problems; but they had

overcome staffing difficulties. Directors reported that the children

attending the Centers had profited from the program. Of those schools

that had moHomework Cencer when the on-site study was conducted, 4

were planning to open Centers soon, 7 reported alternative programs

at the school or in the neighborhood, and one claimed the children

had adequate facilities for, study at home. Only one sample school

indicated no plans for a Center:.

The Faculty Questionnaire results suggest that the Homework

Center program was less effective than the other AAP components in

aiding children in the academic skills development.

Results of the Student Form survey showed that 98 percent of

both the elementary and junior high school students reported that

they could do homework at home. One-third of the sixth graders and

almost two-thirds of the junior high school students reported that

they knew there was a Homework Center in their school, but fewer than

half acknowledged they actually used it. About one-third of both

groups reported knowing there was a Homework Center in the neighbor-

hood, but fewer than half reported using it. These findings support

those from the Interview Schedule and from the Faculty Questionnaire.

University Liaison

Nineteen of the 20 sample schools had university liaison

programs involving a total of 14 area universities and colleges

and 46 programs. Approximately half of these were programs in-

volving training of student teachers. Other programs included

direct assistance to school staff from university personnel, staff

development activities directed by university personnel, and special

projects organized by university personnel. School teachers working

with university student teachers could take university courses free

of charge in reciprocation for their service to the student teachers.

Results of the Faculty Questionnaire revealed that while

teachers thought 'the university liaison programs-valuable "to a

considerable extent," they thought them less valuable than other

AAP component programs. Of the students surveyed, 45 percent of the
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elementary and 35 percent of the junior high students reported that

they were aware of a college or university program in their schoo.

It does appear, however, that the way university liaison programs

are now structured, they provide a greater service for the university

than for the school in which they operate.

Health Services Program

While a Health Services Program usually directed by_the school

-counselor operate 4- "ach of the 20 schools in the sample study,

few schools had the ices of doctors. The schools' chief task

was to identify children needing medical care end then to refer them

to appropriate medical facilities in the city. Provision of trans-

portation to care facilities presented a problem. According to the

responses to the Faculty Ouestionnaire, the Health Services Program

was helping children i% .:ties academic work and getting-support from

the community.

Food Services Program

Each of the 20 sample schools had a free lunch program. Break-

fast- programs were operated in 14 of the 16 elementary schools in-

the sample, but -none of the junior highs had breakfast programs-.

The-on-site study indicated that lunches were available to all

children identified as needing lunch. Responses-to the faculty_

questionnaire indicated that teachers thought the food program was

the most effective.of the non-instructional support programs.

Clothing Services,Program

All but one of the 20 sample schools operated a clothing ser-

vice for its_students, and fifteen made the service available to

students' families. Usually coordinated by the school counselor,

the clothing service served from 9 to 200 students in the sample

schools. Children identified as being in need of*clothing could

get clothes from the school or a variety of other sources, such

_ as Savoy, Perry, The-D.C. PTA Shoe Fund,_and so on. Problems

associated with the implementation of this component included:

lack of money for purchasing new underware, providing needed sizes

of-clothes, nroviding transportation of students and their parents

to Clothing renters located around the city. Directors reported

that they thought the children served with clothes became more

receptive in classes, improved their attendance, and tried harder.
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The results of the Faculty Questionnaire indl-ated that the
teachers viewed the clothing service as an important adjunct of the

academic program.

All the observed AAP components, but onei_were operational to

a great extent in the sample schools. Administrators and teachers

had mobilized the resources of their buildings in a serious effort
to improve-the academic achievement-of the children in the-school.-

Reading and Math Mobe Teams functioned to bring new information
about teaching techniques to the teachers. Tutorial programs

assisted teachers in individualizing-instruction for the very weak

students. The university liaison programs, while not as visible to

the teachers and their students,_used the sample-schools as labora-
tories for student teachers and many other projects. The non-

instructional support programs -- health, food, clothing -- attempted

to improve the learning environment of each child. Of the components

included in the On-Site Study, only the Homework-Center program met

with minimal success. Constituted as a place to do homework with
assistance from adults, Centers were operational in only one7third

of the sample schools.
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Observation Checklist



Observation Checklist

Academic Achievement Components

:thool

Date

Component

Describe and Coment:

I. Structure and Organization

A. Leadership

B. Staff

C. Facilities

D. Materials, equipment, supplies

II. Objectives

III. Function/Activities

A. Recipients

B. Participation/utilization

C. Attitudes

D. Supervision

E. Procedures

*-
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F. Scheduling

C. Parent /coy: tunity involvement

IV. Problems/Solutions

V. Effectiveness/Impact

A. Level of Satisfaction

B. Evaluation

Other

4.
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Appendix B

Reading and Math Mae Team Interview Schedule
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Math Mobe Team

Reading Mobe Team

Interview Schedule

Academic Achievement Project

MOBE Team

School
Date

MOBE Team

I. Structure and Organization

1. Is there a MOBE Team component in your school?

a. If not, is one being planned? (Explain)

2.- Who is in charge of this program in your school?

a. What is the leaders' position and title?

b. What are the duties of the MOBE Team leader?

c. How much time does the leader spend on these duties?

d. How is time provided for the leader to carry out these

duties?

3. How many others make up the Mobe Team and their positions)

a. What are their specific duties?

b. What percent of ti:re do the ,lobe. Team members spend carryin::

out these duties?

c. How is time provided for then to carry out these duties?
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Mobe Team

4. What training, if any, did they (leader and members) receive

to carry out these duties?

5. What facilities are furnished, for the Mobe Team operations?

6. What materials and equipment are available for use by Mobe Team?

How do you determine the availability?

b. What materials are being used?

c. What is the source of these materials?

7.- What costs have been involved in the operation of the Mobe Team?

a. How have these costs been met?

. Have any alternative sources of funding been explored?

II. Objectives

1. What are the goals for your 'Abbe Team?

2. Whom do you intend to serve?

III. Function of Mobe Team/Activities

I. How often does the MOBE Team meet together?

2. How :ere teacher needs determined?

3. What input have teachers had into the MOBE Team operations?

4. How are MOBE Team plans shared with teachers?
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Mobe Team

5. How many teachers are served?

a. Is service provided on a request basis or otherwise? (Explain)

b. To what extent do teachers request the service of the

MOBE Teams?'

. What services are provided to the teachers by the MOBE Team?

7. How are these services provided to the teachers?

8.1 What others are served?

a. In what ways are they served?

9. Are there special times set aside for MOBE Team members to provide

service?

a. At what other times may services be provided?

N. Problems/Solutions

1. What problems or difficulties have been encountered which hinder

the functioning of the Mobe Team?

2. What has been done to overcome these problems/difficulties?

3. What changes are being planned in the program? Why?

4. What assistance have you received in the implementation and

operation of the'Mobe Team from the Component Director or

others in Central Administration?

5. What assistance,
if any, do you need?



Mobe Team

V. Effectiveness/Impact

1. What methods, if any, have been used to evaluate the effectiveness

of the Mobe Team's services?

2. What evidences are there that the Mobe Team has affected:

a. teachers

b. student performance

c. parents /community

d. others

. 3. What has teen the attitude toward the Mobe Team of the:

a. teachers

b. student

c. parent/community

d. others

5. What are the future plans for your Mobe Team?
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VI. If this program was in operation prior to AAP, what changes have

been initiated as a result of AAP.

1. Objectives

2. Staffing

3. Resources

4. Number served

5. Procedure for providing service

6. Problems

7. Impact

VII_ . Has the implementHtion and operation of this program oad an effect on

the implementtion of other comnonetts of the 4.val (such as Use of Einimum

Floors, Staff Development Proeram, Testing Pro,ram, lieterogeneous

-Uroaning, Parental Community Involvement, etc.) Indicate how.

Prepared by

Departments of Research and Evaluation

Division of Planning, Research and Evaluation

February, 1972
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Tutorial Program Interview Schedule



Interview Instrument

Academic Achievement Project

Tutorial Program

School Date

I. Structure and Organization

I. Is there a Tutorial Program in your school?

.a. If not, is this component being planned? Explain.

2. Who is in charge of the tutorial program in your school?

a. What is the leader's position and title?

b. What are his duties in relation to the program?

c. What percent of his time does the director spend on the
program?

d. How is time provided for the director to carry out these
duties?

3. What other persons if any help supervise the tutorial program?
(positions, titles)

a. What are their terms of service? (volunteer? overtime?
etc.)

b. What are their duties?

c. What percent of time is spent carrying out these duties?

d. How is time provided for carrying out these duties?



4. What experience or training relating to tutoring have the
director and other persons had?

5. What facilities are used to accommoclte the tutoring program?

6. What materials or equipment are available for use in the
tutoring program?

a. What materials are being used?

b. What is the source of these materials?

7. What costs, if any, have been involved in the implementation
and operation of the tutoring program?

a. How were these costs met?

b. Have any alternative sources of funding been explored?

II. Objectives

1. What are the specific goals of your tutoring program?

2. What is your specific target populatiOn?

III. Functioning of the Program/Activities

1. What critc,lia are used to determine wnich students shall
receive tutoring services?

2. How many students in need of tutoring have been identified?

3. How many of thejt identified students are being tutored?

4. How would you describe the relationship beween the students
and the tutors, generally?
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Tutorial

Tutoring Program Ill:

Source of Tutors No. of Tutors No. of Tutees Time Schedule by Week

Description of Program:

Tutoring Program

Source-of Tutors No. of Tutors No. of Tutees Time Schedule by Week

. .

Descriation of Program:

- Continue as above if necessary:

*e.
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Tutorial

IV. Problems and Solutions

1. What difficulties have been encountered in the implementation

of the tutoring program?

2. What has beerfdond (or is being done) overcome these

difficulties?

3. What changes, if any, are being planned for the program?

Why?

4. What assistnace have you received in the implementation and

operation of this program from the component coordinators or

other persons in the Central Administration?

5. What assistance Jo you need?

V. Effectiveness/Impact

1. What methods, if any, have you used to evaluate the effective-

ness of the-tutorial program?

2. What evidences are there that the tutorial program has affected:

a. student performance

b. teachers

c. parents/community

d, other persons (tutors, etc.)

'44

3. What is the attitude toward the tutoring program of

a. students

J. teachers

-10144 or" , f cl
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c. parents!community

d. other persons (tutors, etc.)

4.

5. What long term plans have you for the tutoring program in your

schoOl?

'0.
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VI. If this program was in operation prior to AAP, what changes have

been initiated as a result of AAP.

1. Objectives

2. Staffing

3. Resources

4. Number served

5. Procedure for providing service

Problems

7. Impact

Ar/I. Eas-the implementation and operation of this program aad an effect on

the imnlementetion of other comnoneits of the 41;,11 (suc as Use of Einimum

Floors, Stuff Development Proeram, Testing Procram, heterogeneous

Urouning, Parental Community Involvement, etc.) Indicate how.

Prepared by

Departments of Research and Evaluation

Division of Planning, Research and Evaluation

February, 1972
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Homework Center Interview Schedule --
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Interview Instrument

Academic Achievement Project

Homework Center

School Date

I. Structure and Organization

1. In your judgment, what actually constitutes a Homework Center?

2. Is there a need for a Homework Center in this school?

3. Is there a Homework Center in your school?

a. If -not, is this component being planned? Explain.

b.- Where do the children go to do their homework?

4. Who is in charge of the Homework Center program in your school?

a. What is the director's position and title?

b. What are his duties in relation to the program?

t

c. How is time provided for the director to carry out these

duties?

d. How much time does the director spend on the program?

5. What persons staff the Honev:Irk Center when it is open?

a. that arc their terms of service? (volunteer? overtime? etc.)

b. What are their ('Ittles?

c. How much time is spent carryinr. out these duties?
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Homework Center

d. How is time provided for carrying out these duties?

6. What experience or training relating to Homework Center duties
have the director and staff persons had?

7. What facilities are used for the homework center?

a. How many students can be accommodated at one time?

8. What materials or equipment are available for use in the

Homework Center?

a. What materials or-equipment are being used?

b. What are the sources of these materials and equipment?

, 9.- What costs if any have been involved in the implementation and
operation of the Homework Center? - --

a. flow are these costs being met?

b. Have any alternative sources of funding been explored? What?

10. What other Homework Centers are operational in the larger

community?

. Objectives

I. What are the specific goals of your Homework Center?

2. Whom do you intend to serve through the Homework Center? Be

specific.

III. runctioning of the Program/Activities

1. What are the criteria for determining which students are to

use the Center?
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Homework Center

2a. How many students use the Center regularly?

b. How many students use the Center on a typical day?

3. How many teachers have students using the Center?

4. When is the Homework Center available to students?

S. Is attendance voluntary or compulsory?

a. Do those designated to attend actually come? If not, why?

6._ Do the students spend their time at the Center doing homework?

If not, what do they do at the Center?

7. To what extent do the students call on the Center staff for

help with their assignments?

8. Do yoil think the Center is functioning as intended?

IV. Problems /Solution

1. What difficulties have been encountered in the implementation

of the Homework Center?

2. What has been done (or is bein :-. done) to overcome these difficulties?

3. What changes, if any, are being planned for the program? Why?

4. What assistance have you received in the implementation and
operation of this program from the component coordinators or
other persons in,the Central Administration?

5. What assistance do you need?
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Homework Center

V. Effectiveness/Impact

1. Jaat methods, if any, have you used to evaluate the effectiveness

of the Homework Center?

2. What evidences are there that the Homework Center has affected?

a. student performance

b. teachers

c. parents/community

d. other persons

3. What has been the attitude toward the tutoring program of:

4.

. students

b. teachers

c. parents/community

d. other persons

S. What long term plans have you for the Homework Center in your

-school? in the community?

00.
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VI. If this program was in operation prior to AAP, what changesliave

been initiated as a result of AAP.

1. Objectives

2. Staffing

3.- Resources

4. Number served

5. Procedure for providing service

Problems

Impact

VII. _Hat-:the-implementation
and operation of this program clad an effect on

thelimnlementetion of other comnoneits of the .LIP (such as Use of Vinimum

Floors, Stuff f-Develonment Proeram, Testing Pro,ram, heterogeneous

Groaning, Parental Community Involvement, etc.) Indicate how.

Prepared by

Departments of Research and Evaluation

Division of Planning, Research and Evaluation

February, 1972

-109- 271



University Liaison Interview Schedule



*Note: If more than one University program is being described,

b necessary to use a separate form for

each pro&I.am.

School

Program

University

Interview Instrument

Academic Achieveme.nt Project

University Liaison

Date

I. Structure and Orv,anixation

1. Do you have University Liaison program(s) in your school?

. If not, are plans being made to introduce such a prOgram(s)?

_Explain.

b. What_ persons initiated this progran in this building?

Principal
Asst. Principal
Counselor
Librarian

2. -177novis in charge of the program in your school?

a. What is the supervisor's position and title? Paid or voluntary.

What are the duties of the supervisor in relation to the prol,,rr--:.

c. What percent ()fills_ time does the snporyisor spend on those

duties?

G. How is time-provide0 for the .no(.rviser to enrry out. thcile

duties?
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Univers.ity Liaison

3. List the titles, positions and duties of other who are involved

in administering this program.

a. What percent of time is spent carrying out these duties?

b. How Is time provided for carrying out theSe duties?

4. What training, if any, was given to the director and staff for

carrying out the duties of this program?

5. What facilities are furnished by the university?

a. Explain any plans beinf; develop d for the use of University
facilities and /o to improve present facilities.

6. What materials Ind equipmcnt are available for use in this University

-program?

a. What moteLI,1" orp heitwnsed?

b. What i,i the source of these raterials?

7. Explain and esumerate any ee:,'ts Lo your school that have been

involved in th- implemcntation and ope.'ation of this program.

a. Expinin how these costs were mat.

b. Explain any alternative sources of funding that have bean

explored.

II. pAsctiyes

1. What is the specific' purpose (s) of this program?

2. - W;to is to be served?

3. 1."--1. benefits are to be r eived and by whom?
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University Liaison

III. Program/Activities

A. Program directed to students

1. .How many pupils are being served and in what mam.er?

2. How were they selected?

-3. What others are served or benefited and in what manner?

4. Explain the activities of the program.

5. Explain .the scheduling, arrangements and time allotments.

B. Program of a staff development type

_1. Describe the program, giving purpose, resources, extent
of faculty involvement, time schedules, hope for the actual

results.

C. .Program to support teachers in the instructional job (aides or

_resourc,.,s only, etc.)

as.above

41.

D. Other
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University Liaison

IV, Problems/Solutions

1. What problems or difficulties have been encountered which hinder

the functioning of the program?

2. Explain what has been done to overcome these problems/difficulties.

3. What changes are being planned in the program. Why?

4. What assistance have you-received in implementation and operation

of this program from the Component Director or others in Central

Administration?

.
What assistance dc you need?

-Effectiveness and Impact

1. Wha: meth_ds, if any, have been used to evaluate the effective-

ness use prograM?

-What evidences are there that the program has affected:

A. student performance

. teachers

-c. parents/community

d. other perPons

3. What has been the attitude toward the program of the:

a. students

b. teachers

c. paients/community

others
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University Liaison

4. What evidences arc there that the school has changed as a result

of its liaison with the University?

5. What evidences are there that the University ha'l changed as a

result of its liaison with the school?

6.

7. What are the future plans in respect to this program?

4,1
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VI. If this program was in operation prior to AAP, what changes have

been initiated as a result of AAP.

1. Objectives

2. Staffing

3. Resources

4. Number served

5. Procedure for providing service

6.- Problems

7. Impact

-VII. _Has the implementation and operation of this program !Lad an effect on

the-implementetion of other componelts of the 4:.P (ouch as Use of Minimum

Floors, Stuff Development Proeram, Testing Pro;rum, heterogeneous

Urouning, Parental Community Involvement, ctc.) indicate how.

Prepared by

Departments of Research and Evaluation

Division of Planning, Rese_rch and Evaluation

February, 1972
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Health Services Interview Instrument
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Interview Instrument
Academic Achievement Project

Non-Instructional Supports: Health Services

School

I. STRUCTURE AND ORGANIZATION

Date

1. How do you define the AAP Health Services Program?

a. Is tilt-47e such a program in the school?

b. If not, is one being planned?

c. If not, is there a need?

2. Who directs the program in your school?

a. Position and title

b. Paid or voluntary?

c. Specific program duties in t' .s school.

d. What percentage of time is spent in performing these,duties weekly?

e. How is time provided to perform these duties?

Number of staff:

a. Position and title

b. Paid or voluntary.

c. Specific program duties in this school.

d. What percentage of time is spent in performing these duties weekly?

e. How is time provided to perform these duties?
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Health Services

4. What training, if any, was provided for performing the duties relating

to this program?

5. What health service locations are used? (include school, if applicable)

6. What
materials/supplies/special services are available for this program?

a. What is being used?

b. From what sources?

What costs to your school, if any, have been involved in the implementa---

tion and operation of the program?

a. How were these costs met?

b. What alternative sources of funding have been explored?

-II. OBJECTIVES

1. Purposes

. Target population

III. FUNCTIONING OF PROGRAM/ACTIVITIES

1. What criteria were used to determine need for each health service rendered?

What procedures are used to identify studnts?

Criteria

a. Sight

b. Hearing

281
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Health Services

Criteria Procedure

c. Dental

d. Speech

e. Mental/emotional

f. Physical

g. Other

_2. "ow many students have been identified?

71.- -How many students have been served?

_discrepancy, if any, between number of students identified and

t
_

-=-hosq served.

5. What is the procedure for referral and obtaining service?'

6. What a/e the transportation arrangements?

IV-. PROBLEMS/SOLUTIONS

1. What difficulties have been encountered in providing this service?

2. What has been dote (or is being done) to overcome these difficulties?

3. What changes are being planned for the program? Why?

4. What assistance have you received in the implementation and operation of

the pro im for component coordinators or ocher persons in central

adminis,,ation?



Health Services

IV. PROBLEMS/SOLUTIONS (can't.)

5. What assistance do you need?

V._ EFFECTIVENESS/ IMPACT

I. What methods, if any, are being used to determine if health needs are

being met at your school?

. What evidences are'there that this program has affected:

a. Pupil performance

Teachers

c. Parents/community

d. Other persons

. What is the attitude towards this program of:

a. Pupils

b. Teachers

c. Parents/community

d. Other persons

5. What are the future plans for this program in your school?
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VI. If this program was in operation prior to AAP, what changes have

been initiated as a result of AAP.

1. Objectives

2. Staffing

3. Resources

4. _Number served

5. Procedure for providing service

6. Problems

7. 1Mpact

VII. Has the implementation and operation of this program clad an effect on

the implementation of other comoonefts of the 4:P (such as Use of Einimum
Floors, btaff Development Proeram, Testing Procram, Heterogeneous
UrOuning, Pai'ental Community Involvement, etc.) Indicate how.

Prepared by

Departments of Research andEvaluation

Division of Planning, Research and Evaluation

February, 1972
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Interview Instrument
Academic Achievement Project

Non- Instructional- Supports: Food Services

School Date

I, STRUCTURE AND.ORCANIZATION

1._ How do you define the AAP Food Service Program (free breakfast /lunch)'.

a. Is there such a program in the school?

b. If not, is one being planned?

If not, is there a need?

Who directs the program in your school?

a. Position and title

b. PaiiI/vnlunt.nry

c.
Specific program duties in this school.

d. What percentage of tine is spent in performing these

duties weekly?

e. How is time provided to perform these duties?

3. Number of staff:

a. Position and title

b.

c.

Paid/voluntary

Specific program dvties in this school.

d. What percentage of time is spent in performing these

duties weekly?
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Food Services

e. How is time providea to perform these duties?

4. What training, if any, was provided for performing the duties

relating to this program?

5. Describe the location and facilities of the food service area.

6. What resources are used other than those of the school system

to provide food service?

a.- What other materials/supplies/special services are available

for this program?

b. From wt at sources?

c. What is being used?

7. What costs to your school, if any, have been involved in the

implementation and operation of the program?

a. How were these costs met?

b. What alternative sources of funding have been explored?

II OBJECTIVES

1. Purposes

2. Target population
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Food Services

FUNCTIONING OF PROGRAM/ACTIVITIES

1. What criteria are used to determine the need for food service.

2. What procedures are used to identify students?

3. How many students have been identified?

4. How many students are being served regularly?

a. Free Breakfast

b. Free Lunch

5. Explain discrepancy, if any, between the-number identified

and those served..

6. What procedure is used for serving free:

a. Lunch?

b. Breakfast?

7. What is the procedure used for paid lunches?

IV. PROBLEMS/SOLUTIONS

1. What difficulties have been encountered in providing this service?

2. What has been done (or is being done) to overcome these difficulties?

3. What changes are being planned in the program? Why?

4. Wi assistance have you received in the implementation Id operation

of the program coordinators or other persons in central administradon?
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Food Services

5. What assistance do you need?

V. EFFECTIVENESS/IMPACT

What methods, if any; are being used to determine if food needs

are being met at your school?

2. What evidences are there that this program has affected:

a. Pupil performance

b. Teachers

c.=Parents/commUnity

d. Other persons

What is the attitude towards this program of:

a. Pupils

b. Teachers

c. Parents /community

d. Other persons

4. What are the future plans for this program at your school?
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. If this program was in operation prior to AM', what changes have

been initiated as a result ofAAP.

1.. Objectives

Staffing

Resources

Number served

Procedure for providing service

V II1. -lias the-implementstion and operation of this program had an effect on--

=_-the-imniemehtetion of other comnonetts of the 4:,11 (such as Use of Elnimwm

-=-Floors,Ltuallevelonment Program, Testing_Pro,ram, fieterogeheoup

iUilmningl:Parentel Community_ Involvement, etc.), Indicate how.

Prepared by

Departments of,Research and Evaluation

Division _of Planning, Research and Evaluation

Februaty,-1972
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_Interview.Instrument
Academic Achievement Project

Non-InstFuctiopql_ Support: Clothing

SthooL_ Date

I. = STRUCTURE-AND ORGANIZATION

J. How do you define the AAP_Clothing-Service Program?

a. Is there such a program in the school?

If not, is one being Planned?

C. If not, is there a need?

_Who directs the program in your school?

a. Position and title

b. Paid of Veluatary
=

Specific program duties in this school.

d_ . What percentage of time is spent in performing-these

duties weekly? .z

How is time provided to perform these duties?

Number of-staff:

a. Position and title

b. 1 id or Voluntary

c. Specific program duties in this school.

What percentage of time is spent in performing thcsei

duties weekly?

e. How is time provided to perform these duties':
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Clothing

4. _What training if any, was_provided,for performing the
_

duties relating to this- program?

5: Wherc is the service area located?

.

a. Is this a TitlelOne .Center?-

_b. Who administers the center ? -

c.- Is this a-Title I school?

What -are the sources_for obtaining neededrclothing?

a. What other materials/supplies/special services are
available for this program?

What -is -being used?

c. What sources arc used for the aboVe?

What costs, to your school, if any, have been involved-in
the implementation and operation of the program?

a. howwere_these costs met?

b. What alternative sources _of funding have been explored?

. =OBJECTIVES

1. What are the goals of the program?

2. Target population

FUNCTIONING OF PROGRAM/ACTIVITIES



Clothing

. What criteria are used to determine the need for clothing?

a. What procedures are used to identify the students?

2. How many students have been identified?

How many students have bean served?

4. Explain discrepancy, if any, between the number of students
identified and those served.

How many persons other than students in your school have

been served?

. When is the Service area available?

a. What kind of clothing provided?

b. IAlat other items been requested? (Have- interviewee

explain why -they are not provided)

.

. What is the procedure for of referral for clothing?

. What is the procedure for providing clothing?

9. If the service area is not located in the school, how is

transportation provided?

-IV., PROBLEMS/SOLUTIONS_

. What difficulties hav been encountered in providing this

service?

What has been done (or is being done) to overcome these

'difficulties?

1. What changes are being planned for the program? Why?

7132;.
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Clothing

4. What assistance have you received in the implementation and
operation of the program from component coordinators or
other persons in central administration?

5. What assistance do you need?

V.' EFFECTIVENESS/IMPACT

What methods, if any, are being used to determine if clothing
needs are being met at your school?

2. What evidences are there that this program has effected:

Pupil performance

. Teachers

Parents /community

d. Other persons

What is the attitude towards this program Of:

a. Pupils

Teachers

c. Parents/community

Other persons

5, What are the future plans for this program at your school?
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I. If this program was in operation prior to AAP, what changes ,have.

been initiated as a result of AAP.

. Objectives

. Staffing

Resources

4. . Number served

Procedure for providing service

Impact

.

.

..Est the implementetion and operation of this program aad an effect on
the-implementetion of other comPoheits of the 41:,11 _(such as Use of Einimum

Stuff Development Procram, Testing l'ro,ram, heterogeneous
Groaning,- Parental Community Involvement, etc.) Indicate how._

Prepared by-

Departments of Research and Evaluation

Division of Planning, Research and Evaluation

February, 1972
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Faculty Questionnaire
On-Site Study



PUBLIC SCHOOLS OF- THE DISTRICT OF COLUMBIA
DIVISION OF PLANNING. INNOVATION AND issemisN

PlISSIDSNTIAL sumpiNG
MS MN iITINITT. N. w.

WASNINOTON. 30004

Match 14, 1972_

Memorandum to: The Members of the Faculty

From: Dr. Mildred P. Cooper, Assistant Superintendent
Departments of Research and Evaluation

Subject: On-Site Study of AAP Components

We need your help in describing certain programs. This is part
of a larger Study designed to provide central staff with information
necessary to make decisions on how to improve, expand or revise these
programs.

We would appreciate your responses to the brief instrument which-
ii attached; but participation is voluntary. The Study has been re-
viewea and approved by representatives of the administration and the
Teachers' Union.

No persons or schools will-be individually identified with data
findings. -The Study will be of programs - not schools. Anonymity
is being assured in hopes of obtaining your-fullest cooperation.

This survey instrument is being_distributed to the faculty in
the morning by a staff member of the Departments of Research and_ ,

Evaluation. He will place a small- pick -up box in the Faculty Lounge
so that you may return it before leaving school today.

- _

-Your cooperation is-ter:ainly-Appreciated:

:MPC/myS=
j_

-Attache ent

-136- 498
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Part II. (Feel 'free to comment below.)

1. Tutorial

se.o "Sequential Inventory of-Reading Skills"

Use of "Specific Objectives for Pupil Performance in Math"

Operation of Reading MOBE Team-

. _

Operation-of Math-MOBE Team

Non-InstructiOnal Supports:

Food

Clothing

. Health

University Liaison

. Homework Center

9. -The Impact of The Summer Leaderthip Institute on AAP
Implementation in your School. (if applicable)

Prepared by
Division of Planhing, Research and Evaluation

Departments of Research and Evaluation
=_MarCh-197-2-
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STUDENT FORM

-Directions: The questions on this page are meant for students. If some of

the words are too hard to read, you may ask your teacher fox help.

Read the question, and put a check in the column for "Yes" or "No" or

'Don't Know."

It is not necessary to put your name on this sheet because we are only interested
in the opinion of the group.

Thank you for helping us get this information.

0. 0_

1, _Have -you received any tutoring at school from a
= person other than your own teacher?'

la. If yes, do you believe this tutoring has helped
you.

-Have vou tutored or taught another person in your
class-or school_ over_a period of time?

3._ Have_any of your friends tutored someone or
received tutoring?

. Did you get to know.how you did on the city-
wide- standardized test given last September?

Are you keeping any graphs or charts or
records showing how you are learning or what
you are learning?

5a. If yes, do vou believe this has helped you?

6. Do you -know if any °college or university has
any persons in your schoOl or has any program
in

_If yes, ::culd-you try - naming the College or
University?

Yes' No Don't Know

7. Is there a Homework Center--or a special place
to do-homework--in your school?

7a If yes,-have you used it?

B. Is there a Homework Center--or a special place
toudo homework--in your neighborhood?

8a.- If yes,- have you used it?

. Can you do your homework at home?
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